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no Spanish=English Baseline Data Report

I. INTRODUCTION

- - - - t

1.1 Overview

The NCBR's Longitudinal Studies of Language Development in

: \ .

Bilingual Contexts examine the dynamic process of language acquisition
@9&; time in Biiinéuéi chitdren, children whose language experience
differentiates them from children who know only the monolingual English
eipérlenée presumed by most sSchooling in the United States. Language
functions uniquely in educafion as both the medium through which most
ski1is are taught and learned; and as a Set of skiiis which are
This dual role for language in education makes an understanding of
language development particularly relevant to providing quality
educatlon for bilingual children. Language does not Just happen, it
develops through use in communication across extended periods of tlme.
Slmilarly, languages develop in children across a variety of time

patterns, a developmert most easily studied by longitudinal
observetion. \
.
Language in its daily communication contexts is extremely
important to the developing child, and forms the core data for this

study. We view the bilingual child as being exposed to a’diverse set

of Iinguistic and cultural experiences in the coiurse of his or her

\
upbringing, and we include those experiences as essential to our

T - . .
research: With early exposure to two languages and cultures, ways of

speaking and behaving, it is reasonable to assume that the different




socio-coltural dynamics of the schoul and home wiil provide distinct
language learning 00htéxts in which other cognitive abilities are
deveioped. We are not so interested in describing any one child at a
single point in time as we are in following each child's progress

both formal and informal, though whiéh the child develops. By studying

these devel opmental processes which are the bases of learning, we seek

l

to better understand the acquisition and development of cognltxve,

linguistic, and sociolinguistic abilities in bilingual contexts:

The longitudlnal Suudxesaare detalled in this report for chxidren
whose home language is Spanish, and in a eompanion report for children
ﬁhoSe liome language is Korean. Placement of these studies was
initiated in December of 1980: data collection is scheduled to continue
through November of 1983, with the following year devoted to the g

conelusion of the reporting amd analysis of the data.

1.2 Longitudinal Design

The ibngitudinai studies are designed Sbecifiéaiiy tg explore the
processes of language development. Inferences related to protess must
derive either from repeated observations of the same childreén over

time, i;e., ongitudlnal investigation, or they must derive from

development, i.e., cFOSaZSectiénai investigation. Crogs-sectional
studies of First languege development have been highly informative,
largely because of the close reiationship found in most studies between

chronological age and language development. However, for study of
" . .

‘Ei
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second language development, cross-sectional aé§iéﬁ becomes complex as
éhé Eélatiénship between age and iéﬁédééé developuent is confounded by
a variety of environmental factors; including length and intensity of
axposure to'the sFCOnd language. In this study,; we consider individual
children across time, so that change within children can be seen
directly and need not be inferred from differences in language

differs in length or intensity, for whatever reason. The longitudinal
design also allows us to investigate relationships between language

of cognitive and social development. The children in the study have
exposure to the second language- through differing communicative and
social relationships; of particular interest to us will be
communication with parents, siblings, peers, and teachers; as we expect
it will bé.these daily interactants in the children's lives that will
most influence their learning.

Both the Spamish-English and the Korean-English studies have been
designed longitudinally; with monthly observations in two contexts,
home and school, continuing over a three 9éér»period; Sessions include
tape recordings of the focal children and fieldworker notes of the
scene. The children wear a small stereo tape recorder on a webbed belt
arsund the waist, with lavalier microphones adttached to their clothing.

On each home visit, the fiéldworker takes a board game or other toy to

oy
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serve to provide a stimulus for naturalistic sibling interaction. Both
the childrer and the parénts are receptive to fieldworker visits, the
study is school-sanctioned and the visiting researcher is seen as
involving the children in school-like activities.

Seiected were children who were at ages four, six, or éight years
at the beginning of the study. Some of the chiidren had had contact
with,Engliéb prior to entering schooil; some had nct. The parents of
some of the children speak English to one degree or another; the

parents of others do not.
,//

Our increased ability to relate language development to language
instruction as a result of these longitudinal studies will be one
practical ouﬁééﬁé of this study. In addition to the substantive
increment in scientific knowledge Qitb regard to language acquisition,
we hope to contribute to the avaiiébié technology in the measurement
language development: These studies, the data bases they accumulate,
and the anaiyses they support will greatly enhance our knowledge of the
development of language and communication abilities in young children,
in particutar the special chazracteristics 6?‘iéﬁgu§ge development in
bilingual -contexts.

This report gives background information on the four sites in
which the Spanish=English study is situated. Each is located in a

differéent geographical and socio-cultural context within the greater

W



Suburban, and San Bernardino County Rural. There is a brief
description of each communi'y as an introduction to each of the site
reports. \

In each community, the NCBR Longitudinal Study is situated in one

school. Eééﬁ School is given a pséudonym in this report; as are all
participants in the study. Two families from each school site were
selected to participate. The initial requirement for participation was
that one child in the family be in first grade when the study began,
and that (s)he have been classified a limited English speaker (LES) or
a non-English speaker (ﬁéé§ by school personnel when initially
admitted. The second requirement was that the child have a sibling
either two years oldér or two years y66ﬁééE; Thus, at each site there
i3 one family whose children were in first and third grades when the
study began (also identified as Family 1), and another family whose
children were in first grade and of pre-kindergarten age when the study
bsgan (Family 2). 'Fgr the most part, the families in the study are
made up of mothers who stay at home during the day, fathers who live
Within the rnuclear family househcld, anj of£spring who range in number
from the two focal éﬁiiaiéﬁ alone to as many as eight. The differing
size of the families and the diéﬁﬁibutidn in terms of birth order of
tne focal children in the family provide a rich source of data for
questions about the influéicé of older and younger siblings on Ianguage

acquisition and language maintenance. %Ynhen the 1981 school year began,

1y



mésﬁ of the first graders in the study became second graders, and the
pre-kindergarteners entered kindergarten. Where theré are exceptions,
they are noted in the text. An overview of the children in the study
is presented on the last page of this introduction.

This report presents;, to the degree possible while preserving
anonymity for the families, immigration background, language
preferences; and education of bé?éﬁfé and focal children in'each of the
families. Descriptions are given of the school, classroom, and home
contexts for the children; inciuding observations of their linguistic
behavior at the time of our initial fieldwork with the children in
spring of 1981. We also include our ;hébééSed understanding of their
language learning environments in the early months of that summer. The
children's language 55651és presented at the end of this report were
éiiéitéd in dui§'é? 1981, which~might properly be considered the ehdAdf
the initial phase of data collection, the last é%éﬁt in the "getting
acquainted" period. While this report reflects observations made
primarily prior to mid-suméér, 1981, subsequent revisions have beer

Ly




Ii. SUBJECTS AND THEIR LANGUAGE LEARNING ENVIRONMENTS

Four sités were selected in the greater Los Angeles area for the
collection of Spanish-English data. Two of the Spanish-English sites
are in Los Angeles County. Of the total population of 6.5 million
(1980 Census figure); 31% are of Spanish origin. One site is located
in East Los Angeles in an area which has veen traditionally Hispanic,
and continueswﬁb attract waves of new immigﬁénté from Mexico and now
Asia. Referred to as the Los Angeles Urban site, it is characterized
by the wood-frame and stucco houses on small plots of land which are
typical of older neighborhoods in California. The other site in Los
Angeles County is in a ciose-in suburb which has shifted from a
population which was only 25% Hispanic in the 1950's to more than 75%
Hispanic in the 1980's. Recent immigrants from Mexico have moved into
this relatively stable community where second generation families
settled earlier;.largely in post WWII tract housing. The site in
Orange County is located 25 miles Southwest of Los Angeles, and is more._
sparsely Eiﬁéiity than is Los Angeles County;\ Cut of the county
poputation of 204;000 roughly 10% are Hispanic. :The city is

The site whicﬁ is farthest from Los Angeles proper is in éénkﬁernaraihé
Cduﬁty in a small, rural communiﬁ; charactarized by agriculture and
dairy farming. lThéré are scattered neighborhoods of Spanish-speakers
in the greater Riverside-San Bernardino County area, comprisinqﬁéii of

the 1.4 million population (1980 Census).

Famd.



;these four sites,; one school per district was selected for
bértieipation in the study. From each school, tvo famxlies were chosen
which included the sibling pairs called for in the design of this
study. The family with the first and third grader was iéoeied"Féniiy
i', while the family with the first and pre- -schooler was referred to as
"Family 2'. The older children of the pairs are 'C-1', and the
yoanger, 'C-2'. Table 1 Shows the grade progression of the children

expected throughout the three years of data collection.

Table 1. Progression of Children Through Grades

o Sibling N ) - .
Family Order Year 1 . Year 2 3 Year 3
Family 1 1 3rd ith , 5th
2 1st 2nd 3rd
Family 2 1 st 2nd 3rd
2 & ] yearéggggggindergarten 1st

The great heterogenaity of the communities, schools; classrooms,
and families, in this sample of sixteen children precludes a general
ététement here of their similarities and dissimilarities. inéteed, the

f

remainder of this section of the report will provide an in-depth
ethnographic study of the children, including background with regard to

their schools; classrooms; and family environments at the time they

were first observed; i.e.; the late Spring and Summer of 1981. Table 2

-~

is provided so that the reader might have an overview of the P~
characteristics of thé sample. -

1;



Table 2. Overview of Subjects In Spanishi-English Sample

o
Family 10 and  Given Name_ Date of  Country of  Birth  Grade Level Type of Schiool Tested English Fiest Recorded
Pséudoriy (Ps &udonyii) Birth* Birth - - — —Sex—order¢—{H-Spring} s Program——— Proficiency — Class Wislt -
o F-1, Saenz C-1, Harta  72-10-14  Hexico  F 6 (8) 3 fainstream o school record  Bi-05-27
g2, Virgil 74-05-05  Mexico o6 1 Mainstrean . No-school record  81-05-19
with pull-out ‘;
ESL & tutoring
F-2; Hoyos  C-1; Joel 72°12-21  Mexico W18 I Maifis tiear NG séhool record  81-08-19
. with pull-out_
e ESL © tutoring -
C-2; Gertrudes 76-07-03  U.S.A, F 3 pre-K N/A N/A 81-09-03
F-1, Rodriguez  C-1, Reymindo 72-04-16  Mexico Ho2(3) | Bilingual LES/BINL {1978)  B8i-05-i5
ra L o - - - o Ll o
C-2; Eduardo  74-08-26  U.S.A. N3 ] Bi‘ingual NES/BINL (1979) 81-05-14
F-2, Reyes ¢-1, Salvador 74-02-02  Mexico WS () | Bilingual with - NES/BINL (1980)  81-06-05
’ puli-aat ESC '
"C-2; Mauricio  76-01-06 - Mexico no6 pre-K ﬁ]ﬂ N/A 81-07-28
£-1, Fernandez  C-1, toel '72-08-16  U.S.A. ho1(2) 3 Billngual . FES/BINL- (1977)  B1-04-22
€-2; Belinda  74-01-28  U:S.A. ©F 2 i Bilingual -LES/BINL (1979)  B-U6-18
B 4 .
e S o R o N N P : uee/n il R1_nE-90 w
F-2, Hartinez -3, Veronica 74-02-10  U.S.A. F o4 (8) 1 Billngual NES7/BINL {1979) 81-05-20
G2, TonlP 7-11-09  U.5.A. o prek /A WA L 82-10-14
; F-1; Avaloz ¢-1, Pauias  71-11-28  fexico Fo 3 Bl ingaal KES7SD0AI (1979} \ 81-05-08
¢-2; loreta  74-10-2b  U.S.A. Fo2 i Bilingual with HES/SDOAI (1979)  B1-05-27
' pull-out ESL 4
F-2; Tellez ¢-1; Juan 74-05-20  Mexico no5(0) i Billngual with FES/SDOAI (1980)  B1-05-27
o pull- Put ESL
£-2, Raul 76-11-15  U.S.A, LI pre-K NE . N/A 81-08-28
iNL = Basic Inventory of Natural Language.
DOAl = San Diego Observatlon Assessment instrument.
Dates are ghven as Year-Month-Date.
N,!’,"@!" of children I family is given in parentheses next to the birth B
order sequence of the older child in the sibling pair. ‘
This child is younger than the other pre-schoolers as there was no first grader
with the desired quallfucatnons with a b-year-old sibling at this schoolJ
| . \y ) N
’ N ——
. l . { -
1 I N . ;:, v

ERIC

Aruitoxt provided by Eic:
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1:0 LOS ANGELES CCUNTY URBAN SITE

1.1 The Community

Gatos Avenue School (a pseudonym, as are all names in this report)
is jocated in a traditionally Hispanic neighborhood which is part of
the City of Los Angeles located roughly five miles to the east of the

downtown area. The main commercial thoroughfare has several miles of

also located in this section of town. The homes are older stucco
buildings or two-story wood-frame houses ranging from excellent to poor
condition. Some of these structures have been converted to duplexes

for the many renters in the area.

1.2 The School

The school has served the community for more than a generation.
The additions to the Bﬁii&ihgéiattéSt to its expansion over the years
to serve a growing School population. Of the approximately 1200

students enrolled insgrades K-6, 98% are ethnic minorities. There is a
STaff of L2 classroom teachers, and 11 out=of=class staff: Roughly
66é-£ﬁi5d of the staff is bilingual. Special staff for the bilingual
cantonese-English bilingual teachers, 6;; bilingual coordinator, 4
teachers of English as a Second Language (ESL), one English language

writing specialist, and 3 English Ianguage reading specialists.

1u
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Because of the large enrollment, at least fifty percent of the students

were on double session in 1980-81 during the traditional September

through June school year.

ft is apparent that the large number of people at the schoot on a
daily basis poses problems for staff and éhildréhhéiiké; There is the
probYem of space, for example. All available indoor nooks and crannies
which have a door are used as offices for the extra non-teaching staff.
ESL pull-out ciESSeé are held in the school library. Lunch hours are
staggered so that children can be accommodated at the outdoor tables as
they eat their school lunch. (The caféteria has a kitchen and a
teachers' lunch room; but the children eat in shifts outside under a
concrete canopy. This makes it extremely noisy when the children are
eating lunch, since they are éufrounded by concrete on all sides.) The
overall impression is that of many one-and two-story concrete buildings

grouped closely together, surrounded by more concrete énd(ésphait. Yet
the friendjiness of the School staff, the children, and éven the

mothers who come to wait with them on outside benches gives the school

a neighborhood atmosphere.

Gatos Avenue School follows the School district's Lau Plan, which
provides NES/LES students with reading in their home .language until
they are ready to make the transition into English. If they enter
sohool with little proficiency in English, they may take content
courses in their home language until making the transition into English
in the third grade: They receive instruction in their home language in

math, science, reading, writing and social studies. The procedures for

17
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placement into bilingual classes begin with a Home L%ﬁédééé Survey
completed by the parents with information about the language(s) spoken
in the home. If thére is a non;éngiish home languagey the student is
given the Basic InVéntorf of Natural Language (BINL) imn Engiish. if
they are non-English speakers or Jimited in English ﬁFB?iciénéy; they

are placed in bilingual olasses if parents give their written condent.

1.3 Description of the Classrooms

The first grade classroom. Mr. €'s room has a wall of windows
rd

room. The room faces a cement walkway and another building about 20
feet away. It does not fuce the playground. Mr. C's class starts in
afternoon, after Mr. C has already béén team=teaching another iaif-day

class since nine in the morning. A typical day's schedule was:

12:10 - 12:40 Tlass business
12:40 - 12:10 Spanish reading
2:10 - 2:30 ESL or language arts
2:40 = 2:50 Recess_
2:55 = 3:45 Math
3:45 = 4310 Spelling (Spanish)
4:10 - 4:25 Clean-up
425 Dismissal

The math lesson is presented bilingually. On some days, in additien to
Fecess there is time for P.E. 1In the Spring, they rehearse dances

during P:E. time for their Cinco de Mayo program.
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Linguistic environment. Mr. C's class is one of six bilingual

first grades at this school. As he had a large number of limited- and
non-English speaking children in his classroom; his was the one
seiected for participation in this study. He is one of two male
bitingual first grade teachers in the-school; and the only one raised
and .educated in Mexico, coming to the U.S: as a teenager. He attended
high schood hére, and speaks English fluently. He uses English when
talking with adults at the school and with the researcher. With
parents, and with students in class, he uses Spanish. While teaching;
he uses Spanish roughly 90% of the time. Two othér adults are present
ih his classroom on a regular basis. One is Mrs. J, a teacher who
instricts in ESL for two hours a day. She does riot speak Spanish,
although she has taken some courses in it. The other is Ms. C; a
college student working on her teaching certificate. She is very
fluent in standard Mexican Spanish, and is fluent in English as well.
Both she and Mr: C pay attention fc;fﬁé<iéi~fﬁé children do things,
i.e., whether they are courteous or not, and 66 things in the "proper"
manner. There seems to be an attention to respect for adults that is
not emphasized as much in other American classrooms.

e . R S - o B — - )
Teacher objectives for language learning. The class was

copducted; for the Host part; in Spanish; since the majority of the
siass (70%) was monolingual in Spanish, and the rest had only limited
proficiency in English. ALl of Mr. C's reading and writing instruction
is in Spanish, since none of the students have sufficient ability in

English to attempt English.language literacy. The school uses the
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Santillana readers, a Spanish language, graded series. Most of the ,

o , -
class adganced two levels in that series by the end of the year. Mr. C
also teaches the students to print letters, worAs, sentences, and small
paragraphs in Spanish. By the end of thé year they are able to write
their own short letters and stories. His objectives for speaking are
for the children to increase their vocabulary in Spanish and to develop’
their oral English language abilitiés.

The third grade classroom. Ms. H's classroom faces west, with a

walil of windows oh that side. In the late spring, the blinds are
usually drawn to keeép the rcom cooler. Two doors at ébéééiié sides of
the wall open out into a concrete corridor, shaded by the upper walkway
of the two-story building. Next to the corridor there is a concrete
patio which extends back five feet and is surrounded by a shoulder high
(adult-gauged) cement wall. The asphalt of the playground stretches
out behind it.

A typical day's schedule looked like this:

9:00 - 9:10 Opening activities; pledge of alié%ééncé
9:10 - 10:20 Engiish language reading; ESL \\
10:20 - 10:40 Recess

10:40 - 11:30 Math

11230 - 12:10 Lunch ‘

12:10 - 1:30 Spanish Reading

1:30 - 2:00 Language Arts (In the early spring,

class used this time to practice danc

for the Cinco de Mayo celebration.)
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2:00 - 2:30 Health/Science (Wednesday and Thursday at
this time thé teachers have Staff
Development and the children have P.E.
with ancther supervisor.)

77777 3

2:40 ‘ Dismissal
Ms: H says that the schedule is flexible after 1:30. They use that
I . . o @
time to catch-up anything that needs to be finished:

Language environment. Ms. H's class is the only third grade

bilinguai class at the school, except for one 3rd-Uth grade combination

class;: There are

Spanish-speaking, w¥h varying degrees of ability in English. -There

are two monolingual English=spezkers in the class. The aide, who is

objectives in reading are to complete one book (équal to one grade
level) in the Santillana series; and for English, to complete two and a
half levels. Most of the chidren in the class read and write im both
languages. Her objectives in writing are for the children to be able
to complete sentences and short paragraphs in English by the end of the
year. Ms:. H uses English for most of her lessons, ahout B0% of the
time. She is second generation Mexican-American and Fiuent in Spanish
and English natively. She uses Spanish for acdressing Spanish

speakers, repeating instructions, and instruction during Spanish
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the family, the oldest is 11 yeéar-old Arnulfo, the middle child is

Reymundo (born in April of 1972), and thé youngest is Eduardo (born in

August of 1974). Their father works as a fabric cutter in a garment
shop within close walking d{sténce of the school that his sons attend:
He is frequently able to pick Eduardo up from school after work, as the.
half-day, first grade class dismisses aé 4:30. They live in a
comfortable one-story wood-frame duplex with a small front and back
yard. Mr. Rodriguez but not Mrs. Rodriguez finished secondary school
in Mexico éity, whére both are from.

Spanish is the language of- the home. Currently they have a
teen-aged cousin fr&m Mexico staying with them who is morolingual in
Spanish. Mrs. ﬁodriguéi also takes care of a little baby girl and hér
3-year-old brother, who are nearby neighbors. During the day, when
there are younger children in the home, as well as his mother and
cousin;\gguAfaS is reported to use Spanish exclusively. His father
says that Eduardo uses both Spanish and English when one of his
brother's playmates from the neighborhood comes to visit. His older
B brothers, Reymundo and Arnulfo Speak more English than he does:
Arnuifo; the eldest, spent the first few years of his life in another
neighborhood, where most of the children spoke English: All of his
schodling has been in Engiisﬁ. His father can speak some English

because he attended ESL classes at a public adult school and uses it on
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thé job with monolingual English-speaking friends. 1In fact, Mr.
Rodriguez feels that Ei;vyddhgéét son may géf be getting enough;éngiisb
in the bilingual program, and Worries that his English skills may
§uffer because of it. Mrs. Redriguez feels that the Bilinguéi program
is good for the childrén./’ﬁotb value a good education for their
children:

record ihdicatés tﬁél He is a very bright child, enjoys school; and
relates well to his classmates. When he was tested for language
abiiity in 1978, hé was shown to be limited English-speaking by his
score on the BINL. By the early part of 1980, his BINL score showed
him to be a ‘proficient English §5eakéh;

His second grade rgbéﬁi card shows him to have finished the year
with 'Excellent' in oral and written language, with some problems in
handwriting. The report showed many 'Excellents' and only a few
iSatisfactories' in English reading, méth; social 56iéﬁée, fine arts,
and physical education: In the areas of citizenship and emotional
maturity, he received 'Excellents' throughout the year. His third
grade report card indicates that he is naving problems in the mechanics
of writing in both Spanish and English; i:e., Punctuation and
handwriting, and also with oral expression:. In other areas of reading
and writing, such as expressing ideas; reading éomprébgﬁsion, and oral

‘reading, he does much better in Spanish (A's) than in English (C's).

His work habits and citizenship continue to be outstanding.
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His thibd grade teacher comments that Reymundo is very fluent in
both languages, but he is still noticeably Spanish deminant. He uses
both Iahgdégeé when participating in classroam activities. when ‘
addressed in one language, he will reply in ihat language. Over the
year, he became more proficient in English and more capable of reading
«
and writing in that language. By the end of the year he had gone from
first grade to the beginning of third grade in English reading. In
English writing, he had gone from a second grade level to the.fhiba

o,

gradé level. He was promoted to fourth grade at the end of the year.

Foous.on Eduardo Rodriguez: School. Mr. C feels that Eduardo is

not typical of the children in his first grade because he is quiet and
still has some traces of baby talk. He pronounces. 'l' for 'r,' in
Spanish, for example. However, in épapish language reading he reached
the second level of the Santillana Series in iiﬁaéﬁééitén, and passéd
that at the beginning of first grade; progressed through one and
Béé-ﬁalf readers the qést of the year. He is now at level four, which

makes him one of the more advanced readers in the class. He is
expected to continue satisfactory progress in reading and writing in
Spanish in the second grade:

Eduardo's report ecard for this first gradé year reflects the

\

‘consistent effort that he has made to learn and to be a good all-around

student. By the end of the year; he received 'Excellent' in reading,
oral and written language arts, mathematics, social sciences, fine

arts, physical education, ¢itizenship, and social and emotional

Do
N
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maturity:. His first grade teacher characterized him as 'an

Eduarao began thé year in the ESL pull-out program for special
assistance with his English, but by the end of the year he was
receiving only in-class ESL instruoction from the team teacher. Mr. C
reports that by thé end of the year Eduardo was able to separate
English from Spanish in his own speech, wheréas earliér in the year he
Bad been mixing the languages. | 7

Reymundo: Observations: Reymundo is soft-spoken, and gives the

impression of being quiet, but not shy. He is noticeably more fluent
in both Spanish and Engiish than his younger brother, although he is
hot as confident in English as his older brother Arnuifo is. (This may
be because Arnulfo simply has a more outgoing personality.) When
Reymundo is at ho;e playing with his younger brother; he speaks
Spanish: When his older brother is around; the conversation is more
1ikely to be in English, but Spanish is still the preferréd language in
the home.

in the classroom, Reymundo is very attentive to the teacher and
the lesson being presented. From our observations of Lim in his
English reading group, we have noticed that he has no problems reading
aloud from hi$ Workbook; following the interactionzl expcctations of
the teacher, and a&ﬁé?iﬁg to the participation struéiaié of the lesson.
When allowed ﬁfee time one day to play 2 spelling game in English with
 somé of his classmates; he left them in favor of joining a friend of .

his, who is also his friend outside of school, in putting a puzzle

25
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undertaken by ail, conducted primarily in English, but with some
Spanish as well. Although he i§~wéii;iiked;11e is not one of the
feaders in his peer group. Other boys in the class have given each
other nicknames. Perez is Peras 'Pears,' for example, and a plump
child is -called Delgado, 'Skinny.' Reéymundo has a nicknaﬁe at hémé,\; 
but not at school. ‘

Eduardo: Observations. Eduardo is guiet, soft-spoken, ang gives

the appearance of being Shy, but he participates eagerly in class
activities and is a diligent worker. He does nbinéé out of his way to
them, either. He fééls much more comfortable speaking Spanish than
English. He is learning Erjlish through ESL instruction at s;héol,
although during the year the class was éaﬁaﬁétéd primarily in Spanish.
Eduardo does not overtly seek attention in class, but he will voi@nteer
experiences and anecdotes in Spanish during times when it is ‘
appropriate for class members to volunteer. He usually ?bééks Spanish
on those occasions: He is more likely to seek éXpianétiéns from an
adult in the classroom rather than from a classmate.

At home, his brothers speak English and Spanish with him,
interaction which 5éﬁVés‘és additional English language input;‘

However, he still prefers Spanish at home. When playing at home with

in Spanish that he does not in English. He is on a pee-wee league

oo
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baseball team as an extracurricular activity, another social coantext in

which he is exposed to English.

1.5 Family 2: First Grader and Preschooler

house which has been converted into a triplex. Their part of the
building has two bedrooms, and a large iiving-dining area in which
there are two doiuble beds. They need the accommodations for their
large family, 5 boys ranging in age from 19 to 5, and a little girl
who's just 6 months old. The two oldest boys are 16 and 19, and
already have jobs, working at the same restaurant in a neighboring city
where their father is a waiter. The other four boys are 10, 8, 7, and
5, and sérvé as playmates for each other. The language of the home is
Spanish; only the 8 and 10 year-old speak English at school, having
been in the school §§§Eéﬁ since kindergarten.

The family settied in the Los Angeles area in a piecemeal fashion,
With the father coming here 10 years ago tg work, then bringing his two
oldest sons. They had been heré for five years; sending money home to
a little town in Mexico and going back for visits, wb- XNrs. Reyes and
the rest of the family joihéd him in Los Angeles, because therc were no
prospects ?6? betterment in Mexico: One of our focal children in the
famity, Salvador, (born in February of 1974) was having problems
speaking and was left behind with Mrs. Reyes' mother. Mrs. Reyes
Vants Known by géstures to other family members. They were very

concerned that there was something physically wrong with him, so they
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kept sending him to specialists in Mexico. Finding no physical
abnormalities, the specialists told her not to worry. Salvador finaiiy
began speaking at the age of five. Listening to %iﬁ now, one does not
notice anything unusual about his speech that would reflect an earlier
problem. Mauricio (born in January of 1976), the 5-year old, is 2/
mOhdlinguai in Sbéﬁiéﬁﬁ His lahzuage development was hbrméi: He was’
eager to beéin school, and is now in kindergalten on the year-round
- track. ) .
o o - R
At the beginning of the 1980-=1981 school year, SélVédoi*spoke only
Spanish, but by the end of ﬁhe year, according to hiérﬁgacher; he would
say words and phrases in énéiish; He had ESL'ihétrucéion in the
pull-out program from one of the school's ESL specialists; as well as
the in-class sessions with Mr. C's monolingual English speaking
team-téééﬁé?.\\Mr. C reports that Salvador tended to talk 'baby talk'
at the Bééinning of the year, but by the end he did not do it as much.
Mr. C feels that hé had good potential for learning Engiish, but that
it seemed difficult for him: Mr. C notes that Salvador tries very hard
to do well. By the end of the year; Salvador was reading at level

three in the ééntiiiana series. Most of the class had completed the
third level and some had gone on to the fourth. Mr. C recommended that
salvador bégin at level three when he began his new first grade year.

Focus on_Salvador Reyes: School and Home. Mr. C does not feel

that Salvador is a typical first grader, as he had not attended school
prior to his enrollment in first grade. This created some difficulty

o N . R - . o
in his adJQstment to the classroom routine as well as to his
A S

| 2




23

preparedness to study the curriculum. The-reading préparation that Hé
ﬁ§uld have had in kindergarten is lacking now. Thus far Spéniéﬁ
readiiig has been a éhallengé; hé mastered decoding skills by the end of
the year, but compréhénsion of thé written text was still a problem.
His progress in ESL was slow. For these reasons Mr. C felt that it
would be best to retain Salvador in first grade for the coming year
(1981=1982).

Salvador's report cards for the 1980-1981 year show his
achievement in Spanish reading (in Cascabel) to be 'Unsatisfactory,' as

it is for spelling and math. His oral language skills in Spanisn are
satisfactory, as are creative writing and handwriting. 1In social
studies and fine arts, satisfactory progress was reported. In
non-academic areas; that is, for physical education, citizenship, and

Language.- Salvador appears™
despite his not speaking until the égé-of 5. Definitely
Sbénis'-dominaht, he has biékéd up a few words and phrases now in
Englfi:. On one of our home visits when we asked him to. respond in
English; he gave a pragmatically and syntactically appropriate.
response, even though the pause before his response may have been
needed to put the ﬁordé togéthér in the righﬁ way. Two of his older
brothers (middle children in the family) appéar to be learning English
with no problem, and are bringing that language into the home context.

In school; Salvador appears to enjoy the attention being paid to

him by the researcher. He is eager to wear the tape recorder, and to
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put the microphone on. On one of our visits, we noticed the problem
that he was having with Spanish language reading. He was decoding
tﬁé-sy;lablé words, and was appéar;ng to do so purely by the
.sound-letter correspondences. Word meaning was apparently not playing
a role in his reading effort. It will be of interest to monitor his
reading aloud in his next class to see when oral reading becomes
noticeably easier for him, and how that relates to comprehension.

2.1 The Communiﬁg

THis subiurban community is located approximately 13.5 miles from
downtown Los Angeles tco the southwest,-in the San Gabriel valley. It
area of 8.2 square miles. It has some light industry, small shopping
centers, commercial buildings, and profecsional offices, but it is
primarily a bedroom commurity for neighboring industrial cities: Its

residential neighborhoods appear to be middle class, mostly housing

working citass neighborhoods.

fncorporated in 1955, there is a real sense of community in the
city. From a population réported to be 25% Mexican-American in the
Many local businesses now have Spanish-speaking personnel, and there
ire noticeably more Mexican-owned businesses than in the 50's or 60's.

Neighborhood stores post signs in both Spanish and English. The
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library, located almost in the geographic center of the city on a wide
east=west avenue, still has few books in Spanish, however. Responsive
to its Mexican-heritage residents, the city sponsors a big celebration
for the 16th of September; Mexican Independence Day, ééﬁﬁiéﬁé with
parade, Queen, and a carnival.
2.2 The School
quiet residential neighborhood in this community. The street on which
it is located intersects a lengthy north-south thoroughfare, aioﬁg
which the main post office, Sheriff's station, and the distriect's only
high school are also located. The school is adjacent to the éiiy's
centrally situated park, and one of the district's jurior high schools
is nearby. ~

Valentino Elementary has a spacious and airy feeling. It is
neatly laid out, witn sevéral rows of buildings of four classrooms
each, parallel to each othér, separated by grassy strips; about 15 feet
in length. The corridors are outdoors but shaded; the school office
and cafeteria buiidiﬁg dre at the front of the snhool grounds, and a
iarge blacktop playground and grassy area are to the back.
Hispanic origin, 7% Anglo and -6% Asian. Only 123 of the children have
béenz§étérminéd to be in need of biiingual .education (by Federal
ég}déiinés): 92 ar;\iimiiéa English speaking (LES), and 34 are
non-English speaking (NES): There is at least one bilingual classroom
per grade level at the school, which spans K-6.

-

3;
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Of the 17 classroom teachers at the Séhooi, 9 are Hispanic; of the
3 resource teachers, 1 is Hispanic. Of thé 12 other staff members, 11
are Hispanicj this includes a bilingual princinal and office secretary,
traditional September through June school calendar.

Bilingual program. Upon enrollment, the students are routinely

surveyed to determine if a language other than English is spoken in the
home. Parents are asked at that time if they would like their child to
be enrolled in bilingual classes. The BINL has been used in previous
years for determining of English and Spanish language ability, but the
district is now-seeking a replacement test. There are pull-out ESL
classes for students who are limited English speakers at the beginning
of the ye;r; School-wide objectives for reading and wéiting for the
bilingual classes aré for children to be taught reading and writing in
Spanish, and then to transition to English when children are able. For

many,; this is possible by third grade. Literacy skills in Spanish
continue to be taught after the transition to English reading and

the supplemental Developmental Reading Program (DRP), which has 15

units in Spanish and 30 ifi English, Children go to other classrooms
/,r\\” - - . o

for 40 minutes in tQ?\éfﬁanngoﬁ.for Work on language skills.

2.3 Description of the Classrooms

The first gradé classroom. Mrs. V's first-grade classroom is the
only bilingual first grade in the school. It is a large, ajry room,

with a wall of windows to the northeast. The windows are set directly
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there is a door which opens out to a wide strip of concrete. On

occasion an alde will work with_ a reading group out here. On a typical

day, the iine-up bell rings at 8:30, and the children file in and sit
at their desks bi\8:35. The next ten minutes are for attendancé,
school business; and the pledge of allegiance. From 8:45-9:00 there is
isharing.' At 9:00 the language arts ééiiViﬁieg\begin. At 10:20,
there is a 20 minute recess. From 10:45-11:20 the children work on
individual projécts. Lunch line-up and dismissal for lunch are
complétéd by 11:20.

The lunch recess is over at 12:15. Caildren come back to the room
by 12:20, and have a math lesson. On Mondays and Wednesdays there is
ESL for some from 12:40-1:20. At 1:20 there is a recess: On some
days, PE follows this recess, so the children are allowed to st;y
. .
dutside and piay. On other days, they come indoors at 1:30 and have a
science lesson: When théy finish, they have free time. Clean-up
usualily begins at 2:00, with dismissal at 2:20.

The teacher is fluent in the local dialect of spanish, having been
raised in the area herself. The aide also speaks a local variety of
Spanish. Both live in the community and have children who are going to
district Schools. Both are also natively fluent in English, which
appears to be their dominant language.

English is the preferred language in the classroom, as there are
also a few monolingual English speakers in the class ‘ The teacher

makes it a point to speak Spanish with those children who don't
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understand English, and will translate instructions that she gives in
Engtish for their benefit. She does not do the same consistently for
the Eng)ish monolinguals, iowever, when speaking Spanish to the group.
English is clearly the language of classroom management, evidenced by

T, the fact that the teacher and aide always speak to each other in
English, agd to the bilingual researcher in English. Literacy in
Spanish and English are goals for Lhe students in the classroom, for
the English monolinguals as well as for the bilinguals.

The third grade classroom. Ms. R'S classroom is the only third

grade in the bilingual program. It is the same size and shape as the
first-grade classroom, also with large row of windows facing northeast.
1.ika the first grade room, a door opens out onto a concrete strip,
although class activities were not éﬁéerved out there during our
visits.

Typical daily schedule for Mrs. R's class:

8:30-8:45 Opening activities (lunch count, attendance)
8:45-9:00 Free reading (sustained silent reading)
9:00-10:30 Reading program (3 reading groups rotating to apend

172 hour each with the teacher)
10:30=10:45  Recess |
10:45=11:30 Language lesscn/spelling
11:30-12:15  Lunch

12:20-12:40  Journal writing

12:40=1:30 Math (Tuesdays & Thuééaéy5——5evelopmentai"ﬁeading
program) ‘

1:30-2:15 Social Studies

2:20 pismissal




Language use. Mrs. R uses much more Shgiish than Spanféh in her

classroom thian Mrs. V does. She is Mexican=American and is natively

d

fluént in both English and Spanish. Her classroca aide, who is present
from the local area: bf tie approximately 30 students in the ciﬁés,
Mrs. R says that the majority are tilingual, with only one

- non-Spanish-speaking child: 1Interestingily, she reports that when
speaking in front of the class; almost all of thé~chiidréh prefer
English to Spanish, with only two children consistently preferring to
speak Spanish: (For many of the children, it is their third year in a
*11ingual silassroom and; perhaps more importantly, their third year in
a school environment where English is the prestige language:)
Literacy in English and Spanish is a goal of language instruction:
Writing is encouraged. The students write in their composition books
daily about an évent of their chosing and in the language that they
préfer. Many of the children who préfer oral communication in English
* according to Mrs. R., it is phonetically easier to spell. Reading
aloud to fellow class members is another activity in which the children

participate on occasion, chosing a book in either language.

2.4 Family 1: First and Third Graders

surrounding the school, in a house only half a block away. Their

house--which they are buying--is a comfortable three bedroom building,

35
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With a covered-over patic next to a two-car garage in the back yard.
Noei, born in August, 1972; has Jjust cdniﬁletéc; third grade; Belinda,
born in January of 1974, has just finished the first grade. Both were
born in California. There are no other children in the houséhold, but
Mrs. Fernandez takes care of 2 younger cousins during the day. They
1ive across the street. Mr. Fernandéz was born in Mexico, but came to
the community during adolescence, graduating from the local high
school. He also attended adult school classes heild at the ;igh school
to improve his Engiish, which is now very fluent. He works as a
machinist in a neighboring iﬁduStriél compunity. Mrs. Fernandez ‘was
born in Tijuana, and {iniéhéd high school there. She moved tc this
area after her marriage. She is still monolingual in Spanish, but
The parents have always been very supportive of their childrens'
education: Mrs. Fernandéz took both of them to preschool classes
offered at the elementary school, and helped out there although she
couid speak no English and the teacher could speak no Spanish. Other

mothers who went translated for her. The children were eager language

P

jearners and had no problems with language as toddiers. Mrs. Férnandez
reports that they now use Spanish with her and English or Spanish with
each other. Their father uses both Spanish and English with them.

Focus_on- Noel _Fernandez: School. In school, Noel is popular and

outgoing with his classmates, and above average 'n achievemént, in the
opinion of his teachers. His report cards from grades K-2 indicate

that he reads well in Spanish and English, has good study skills, and
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{s conscientious but talkative. His third grade teacher comments on
his end-of-the-year report card that he has great potential, but he
ﬁeeds to improve on COncentrating on his work. She says ﬁhéi‘ﬁe iénas
- - R R o R V2 o - - o oL L.
to let socializing ge@ in the way of his completing his school work.

Due to the interest at home, he was always marked as outstanding for

<

completing his homework: 1In language arts (oral language); his
end-of-the-year grade was a Cj. He had a €} in handwriting and & B in
spelling. Grades for readinrg and math were 'B's, but he got a 'C' in

social science. When he entered the school as éﬂﬁiﬁ&é?éi%ﬁﬁﬁéb; he was
scored FES and FSS, i;é;, filuent in both English and Spanish. The
principal noted that the scores were probably due to his natural
talkativeness; since the test they used (BINL§ biases the results in
favor of talkative children.

is third grédé téécher, sa;s that Noel uauaiiy uses Engiish when
he Speaks bef - the class in an oral language 'sharing' situation. At
first he was shy, hesitating in front of the group for a few minutes
both English and Spanish, and has good structure in his composition,
according to the teacher.

Focus_on. Belinda. Fernandez:. _School: Gn her cumulative record

from kindergarten, her teacher wrote at the end of the year that

Belinda grasped concepts easily and enjoyed all of the activities. She
was weli-liked by her peers, liked school, and had a good self-concept.
Her first grade teacher echoed those comments; and added that she was

‘good at almost everything she did, and was a good worker. On her first

3
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grade rggégf card, Belinda réceived 'B's in ianguage arts skills,
except for spelling and handwriting in which she received two 'C's.
ﬁritiéﬁ communication was the only area in which she received an 'N'
for ‘needs imbﬁoVémént.' She had 'B's consistently in all her other
subjects. Wren she first entered school, at kindergarten, she was
classified as being fluent in Spanish and limited in English, according
Her first grade teacher feels that Belinda is a very good ngker
and generally well behaved; although she doeés get into Eiééhief on
cesasion. She enjoys participating in éiESSroom activities, and joined
in the singing of Mexican songs with some of her femate classmates,
although she seemed unsure of many of the words. When one of the few
monolinguzl Spanish speakers in the class needed help on an assignment,
Belinda was one of the people designated to help her. She usually uses
English in'claéé, Sut .knows to switch when a classmate does not
vnderstand it. 5he reads English as well as Spanish, and is learning
to write both.

. Noeil: Observations. Noel clearly prefers to use Euglish whenever

he can. It is his preferred language at school and at home,; whére he
will switch to Spanish only when dealing with his 3-year-old cousin,
whose family 4's Spanish-speaking: He also uses Spanish with his
mother; but not his father or his sister, except for taboo words when /’
feeling silly. When he and Belinda went to visit their grandparents

/
early in the summer, they reported having to use a lot Bf Spanish.
Theiﬁvparégls know that these trips are good for the maintenance of
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their home language. With the researcher, Noel tends to use English,
but will use Spanish when requested to.

Noel is an accomplished language user even at his young age. He
seems to be acquiring English with all of the normal monolingual

developmental variants and non-standard rules with his peer groéup, such
as the aéﬁBié negative and 'ain't:' On one of the recordings he
éhdibiy struggled with an agreement rule for 'be': in a sentence with
the Dodgers as a subject, shouid the verb be 'is' or 'are'?, In
conversations with his peers, his use of English clearly marks him as a
group leader. It is usually he who selects the next topic in a
discourse; and uses his tuhns‘with an economy of expression ta zake his
points. 1In conversations on baseball he supports his verbal points
with information, which makes him respected as knowledgeable.

It is doubtful that Spanish is of equal facility for him. HKe uses
it in restricted contexts, i.e., with those at home and in the extended
family who do not understand English; and in the non-oral domains of

reading and writing. His oral language skills are most evident in

her bilingual peers and bilingual outsiders: During our observations,
she did not uéé>S§éhish to initiate conversations with the teaéher, -
although she is sensitive to éddlt-éhild statuses, and normally

responds in Spanish if the teacher addresses her in it. However, the

teéchéh usually addresses ber in éngiisb. At bome, she uses Spanisb



34

with her mother and with younger cousins, as her brother does: She
gives the impression of spsaking more Spanish than her brother does,

with her peer group.
Beiinda is a natural leader in hér female peer group. Kfter

school two neighbor girls come to her house to stay until their mother
oo . - o c o o R T
comes home from work. Although she is younger than they are, she takes

the lead in what to_play and how it is to be played: Her m ner says
> .

that when junt the girls are playing, Belinda is the leader, and when

Noel joins thém, he is. '

Belinda s not as capable in English as her brother {s, but she
is, of course, younger. She puts a persoﬁ-ﬁﬁﬁﬁéb marker on 'got;’
t.e., 'gots,' attaches the comparativé morpheme '-r' to words where it
isn't required, and, in general, does not produce sentences as complex
as her brothér's; Her turns in a con#éﬁééiibﬁ are not as economical
either, uging more words to make a point or to move discourse along

5.5 Family 2: Third Grader and Preschooler

Mr. and Mrs. Martinez have been in the United States for 12 years,
iiving‘féF three years.in an apartment in one part of the Los Angeles
suburbs and then moving to their present home, which they have bought.
1t is a small, two-bedroom house with a large 'backyard. Mr. Martinez

is a construction worker, is adding on to the living-dining area,
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creating a new kitchen, and making a bedroom out of the old kitchen.
There is stiil a lot of room in the backyard for a éiéthesiiﬁé; érésé,
and a large tree which provides shade. Veronica, a rirst grader in
180-181, and Toni, still a preschooler; are two of eight children in
the family. Veronica (born in Fééﬁaaiy, 1974) is the ‘4th child, and
Tont (born in November, 1977) is the 7th. Mr. Martinez but not Mrs.
Martineéz completéd secundaria 'high school' in Mexico. Mr. Martinez
can Speak English, since he has been working with work crews in the
ﬁaitéd States for the 12 years they've been here. Mrs. Martinez sbeaks.

no English.

_ A SN Sl . . . o
Nevertheless, the children seem to prefer to use English among

themselves at home. The oldest daughter, born in Mexico in 1968, did
her first six years of school here and can speak English well,
according to her mother. She was sent to Mexico fog sixth grade so
that she could be re-acquainted with relatives and reinforce her
Spanish. At home, the next oldest daughter (a fifth-grader in 1981-82)
always speaks to the researcher in English and prefers it with her

the older children's lead: Sometimes the older chiidren switch to
Spanish with Tonit; especially when giving a direction or a reprimand.
Toni speaks Spanish at home with her mother during the day until her
Sistéfs come home. The early language development of both girls was
normal, although Mrs. Martinez says that Veronica was 'very lazy' when

it came to speaking.
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Focus on Veronica Martinez: School. .-Veronica enjoys school. Her

report card from kindergarten indicates that she is industrious in her
own work and helpful to others. Her first grade reporf>céFd shows 'B’'s
a 7C' in handwriting and spelling. Her other subjects are consistently
'B's. She gets outstanding marks for making good use of time and
completing class work. Her t%?éhér comments that Veronica is friendly
and inquisitive. She tested 45 NEP and LSP (non-Engiish and limited
SpaﬁiéE proficiency) on the BTNL at kindergarten. On the home language
survey her mother reported that Spanish was used exciusively in the 7
home: Her firs: quarter report card in kindergarten indicated that she

nezded more speaking skills, i.e., vocabulary and expression of ideas.
Baring the 1980-81 year she was in the twice-a-week pull-out ESL
prosran, which consisted primarily of vocabulary building.:

Her first grade teacher thinks well of Veronica. She does not
anticipaté any problems for her in second gﬁadé. The alde notices that
she is very good at ar:tnmetic; and likes solving equations. She

prefers to speak Eh;iish at school, but will converse in Spanish if
sthers in the conveiéafibﬁ speak Spanish. She addressed the teacher
and aide in English. She, iike Belinda, was alsoc called on to help a
monolingual Spanish gtri:-to do her work, Since she 'was a good helper;'
‘n the words of the teacher. .

rirst grader with an immediate pre-kindergarten sibling, we chose one

with s sibling who atill had a year to go before entering kindergarten:
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This will give ué more time-depth on language development in the home
context than ﬁill’bé possiblé for children in our other families: Toni
is very shy about Speaking with an adult who is an outsider to the
household. She hardly spoke even to her mother when the researcher
first visited: Around her siblings she is much more talkative:
Although her pronunciation is still marked by developmental
articulation problems; family members understand her without any
problem: Mrs: Martinez will not be taking her to pre-school, as she
does not drive and EEé school is too far for her to walk.

Veronica: Observations: Veronica prefers English to Spanish with

One incident which we have on videotape may best serve to
exemplify the rélgtionship of épAnisﬁ and English for her. One day in
c1ass the teacher was asking specific members of the class to do simple
addition and subtraction problems as part of their earning a dism:ssal
to the lunch line. She asked a problem of a child in Spanish, and'
;érOnica, who had already answered her question and was in line
responded, "I know, teacher. I know." The teacher was intent on
getting the boy's response;, however, and did not call on veréhica. But
her visible counting on her fingers to solve the problem showed that
she was alert to the Spanish and lost no time in figuring the answer,
although her response was in her preferred language, English.

-

4,
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Toni: . Observations. Toni at first said little to the researcher

because of her young age (3 172) and relative lack of contact with

outsiders. But when her sisters were present, she was not quiét. 1In
fact; she was almost éégﬁééSivé as she used EngliéhltO‘mohitor her
sisters’ use of the toy that the researcner had brought hér. Part of
her eariy reluctance to talk may have been due to the difficulty in
obtaining a turn at talk when her sisters were around. Furthermore, as
the next-to-youngest child, usually no one was intérested in listening
to her, so she stayed quiet until she absolutely had to say something.
However, after becoming familiar with the researcher, and after having
matured a bit more linguistically, she was eager to talk and had a%}et
; to say. She, too, notiéeabiy prefers éngiish to Spanish when her

sisters are at home.

3.0 ORANGE COUNTY SUBURBAN SITE :

2.1 The Community

This site is located in a city 25 miles southwest of Los Angeles
in Orange County; at 1:9 miliion the second most populous county in
California. Nearly 16% of the county's population is comprised of

minorities; Hispanics account for ébﬁﬁéXiﬁately two-thirds of this,
percentage, with Asians the second-largest minority group. The city in
which our site is located has a population of 189,000. There ic a
transient as well as a permanent Hispanic population here which is
primariiy Mexican or of Mexican déscent. In the community are found
neighborhood community centérs, chirches which offer services in
Spanish, Hispanic busineSseS-;uch as restaurants and theatres which

4.
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advertise on Los Angeles-based radio stations, and several community
newsletters in Spanish.
3.2 The_School

Foothill School is one of 23 éléméntary schools in this school
district: The district has in atténdance nearly one-half of. the 18,900
Spanish aéﬁiﬁéﬁt pupils in the county. Foothill School was built in

1934 and is located in the center of town, where the city's Hispanic

attending class at any given time: The student population consists of
74% Hispanic, 20% Anglo, and 6% Other: Foothill School has 18
teachers, of whom 12 are Anglo, 5 Hispanic; and 1 Filipino.

Foothill School is one of two elementary schools in the district
with a Hispanic principal, both Hispanic females. The principal speaks
both Spanish and English:. It appears that she méintains good rapport
with the children's parents as they seem‘to approach her both to
discuss their children's school performance and to discuss personal
family needs: The principal makes an effort to listen to each child
read individually at least once a year. . When assemblies are provided
for the children, the principal inﬁroduééé them in both Spanish and
English.

Approximatély six years ago, the district was receiving Title VII

Board does not endorsé bilingual educationwand thus a transitional

15
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language program is provided district-wide for the students. The

procedure generally followed throughout the district is similar: When.
uage Survey. On the -

a child enters school the parents complete a Lan
bilingual survey appear the following questions: 1) Which language did
your Son or daughter learn when he or she began to talk?. 2) What
language does your son or daughter most frequently use 5£ home? 3)
What language do you use most frequently to speak to your son or

home .

If any one of the answers is a language other than English, then
the parents are offered the option of entering their child into an
English Language Program or a Transitional Language Program. (This
‘essentially applies only to Spanish speaking students since it is the
only transitional language program provided.) The goals of the
transitional program are "to teach thé{pupilé to speak, read and write
English as rapidly as possible" and "to use both English and Spanish to
help the pupil move ahead in other subjects,whiié he is learning
English."

When entering the transitional program, the child is identified as
either NES or LES by the Language Assessment Battery Test (LAB), and
then is placed into the appropriaﬁe classroom: 'Thé transitional
program is offered only in Grades K=2. By 3rd grade, the child is
Placed in a classroom conducted totally in English: An English
proéiéiéncy exam is ;dministered to all of Eﬁé students in the A4th

grade so that if they require some remedial assistance, it can be givén_

44
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grade.‘
/

3.3 Description of the Classrooms 3

Since the initiation of thie study, two classrooms from Foothill
School have been involved. The first grade classroom is attended by
Loreta Avaloz, and Juan Tellez, our first grade focal students. The
other,; a combination second and third %raéé class is attended by Paula
ﬁ&éiéi; The classrooms are across froﬁ each other and both teachérs
work closely together. The school day extends from 8:30 a.m. until
2:35 p.m. deﬁehding upon thé child's iaéﬁﬁifiéétion as an "early bird"
or "late bird." The following is a 3é5é91§t£;n of each classroem

context.

The first grade classroom. There are approximately 30 first grade

students in the class. All of the students are Hispanic, with the

. exception of ore boy. Tﬁ&vBT the Hispanic children have developmental
and hearing difficulties éﬁa have been placed in this classroom until
olassroom. This classroom is directed by one Anglo teacher, a fluent
bilingual in her 1late 50's who is assisted by an Anglo aide, bilingual,
in her late 60's. The aide, besides doing secretarial chores for the

teacher, actively participates in instructing the more Spanish dominant
children during academic Subjects:

Classroom description. - The classroom is square-shaped and has

three doors; two lead to the hallway and one leads to the all-Spanish

- N - - - L - . - - g

instructed first grade classroom next door. All tables are rectangular
a |
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With the exception of one circuiap table. Larger rectangles are formed
by combining three or four desks. Some of the tables have been
arranged into a "horseshoe" formation towards the front of the room.
When the children divide for iﬁs%ruétiéh;.éﬁé teacher generally sez's
her students at the 'horseshoe' and the aide Seats her students at one
of the back rectangles. The teacher's desk and a bookcase where craft
utensils are stored are located at the very back of the room:

The front wall of the classroom displays samples of the children's
work; a floral design indicating spring; a chalkboard, and above it,
pictures of animals: The. right wall has five windows bordered on one
side by a builetin board and on/the other side by a list of class rules
in both English and Spanish. The baclk wall is decorated with another
bulletin board displaying the children's work. Writing and alphabet
charts are ?6uné-hobi26ntaliy along the top of the wall with cupboards
located below, and a bookcase to the right of them. The left wall
displays a large caléendar with a Mexican flag decorating it. & wide
rectangular strip above a chalkboard appears decorated with Disneyland
figures indicating names of colors in both E?aniéﬁ and English: To the
right of the chalkboard is a bulletin board with a clock; accompanied
by the words "What Time Is It?--;Qué Hora Es?" An old square
player also comprise part of the classroom furnitures

Daily schedule. At 8:30 a.m. the "early bird" children arrive.

(For scheduling purposes, some children arrive earlier than others.

Efforts are made to keep ail children of one family on a similar

743
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schedule.) The children enter the room, sit on the floor for several
minutes to Breet one another and then divide into groups. Half of the

children go with the teacher and the other half with the aide:
Simultaneous instruction of the same subject matter takes place in both
groups. Spelling in Spanish takes place féom the beginning of class
Sentences are introduced to the children; and consonants, vowels and
syllables are reviewed. The children copy the day's léSSdn.in Spanish.
fhe childrén aré then excused for recess from 9:30 to 9:45.

At 9:U45 class reconvenes, at which time the "late t rdsﬁ arrive.

Ve

Daily business such as the Pledge of Allegiance and roll call takes
place, followed by discussion on the date, in both English and Spanish.

At 10 a.m. the children move from one class to another for ESL

instruction (to be discussed further). Sométimes the structured ESL
lésson is subsituted by a trip to the auditorium to see a movie in
English. - If there is a structured lesson in the classroom, oftentimes
the teacher will use puppets to iliu§tra£e prepositions such as
"behind™ and "in front of". At io??g the children return to their
original classrooms.

From 10:30 o 11:15, a sécond spelling lesson in Spanish takes
place. A dictation may be givén or new vocabulary introduced. The
chiidren also practice their writing (printing) during this time.
Simultanecusly during this period; the aide administers Mastery Tests
to individual children to review their acquisition of basic skills:

From 11215 to 11:25 there is an activity period which may consist of

45
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piaying "Simon Says," dancing, or singing, in which case thé teacher
[]
writes the names of "Super Singers" on the board. The children are

then dismissed for lunch at 11:25 a.m. ,
f

Class reconvenes at 12:15, at éhiéh time the children have a short
rest period. The teacher may read a short story or perhaps lead
directly into a math lésson uhich is instructed entirely in English.
For math the children aré subdivided into four. groups; each group is
instructed Separately by the téachér while the rest of the children
individually complete their worksheets.

At 1 p.m. the activity period begins. It may consist of cutting
and pasting, doloring, or going outside for regreation. When it is
time to clean up, the teacher flicks the éigééFééﬁ lights on and off,
the signal for the children to pick up. A&t 1:35 the "early birds" are
dismissed. The ™late birds" take a five minute break, then return for
reading and vocabulary building in English. The aide also éxits the
room at 1:35, leaving the teacher with approximately eight students.

Ciassroom language: Both Spanish and English are spoken in this

ciassroom. ESL; math and "late bird" reading and VOcabuiaéyi&bé
conducted in English, and "early bird" spelling and reading in Spanish.
Activities are carried out in both Spanish and English. However, when
stories are read to the children, they are usually in English.

As previously stated, both the classroom teacher and aide are
bilingual. There is evidénce that the teécher has learned Spanish as a

foreign language. For example, she consistently addresses the children

’ uu
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ih thé formal usted form rather than the informal tu form. The teacher
also confuses the two forms of the infinitive to be in Spanish (zer and
estar). For example, she =sked: ";Quién és aquf?" rather than the
appropriate ";Quién ééié aquf?" (Who is héré?) In Mexican Spanish,
the letter AZ" i3 pronounced as an 8; however, when the teacher read
the word zorro (fox), she pronounced it as a z. All in all, the

The teacher uses both English and Spanish to reprimand the
chiidren. For example, when she confiscated a toy from a child who was
playing with it during thé lessor, she sﬁéiéé reprimandingly in
Spanish, "I like it very much. Thank you:" When a boy found & piece
of gum underneath his désk and iTormed the teacher, she called the
children's attention by saying: "PEOPLE! . : . You are ir Super big
trouble!™ If she asks the children a question in English, she will
accept the answer in Spanish if it takes place in a nOn-strUcturéd
context. If the teacher has any question regarding the usage of
Spanish, she opens the door and gée; to the teacher next door who is a
;native Spanish speaker and has her question clarified.

The aide is quite fiuent in Spanish and the children also
anderstand her very well. She may sometimes mistake an infinitive for
an inflected verb tense, but again, she has no cirfiéﬁiﬁy in
communicating with the children. 'She also reprimands the children in
both English and Spanish.

. The children use both ianguagé§ in the classroom among themselves
and when addressing the teacher or the aide. Generally, the teacher

-
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gddresééé the children in English and they respond in English,; but she
will accept Spanish under informal circumstances. The children use
either language among themselves.

Two observations were made regarding this classroom's Spanish
reading book. The first is that some words; unfamiliar to s region,
éré(ihﬁrddﬁcéd such as zumo (Jjuice) ﬁﬁiéﬁ:ié localily known as jugo.
The teacher commented on the introduction of such MWeird" words to the
children. Dialect variability was treated in one of the lééédns in
their reading book by taking one term and mentioning equivalent words
used in various countries.

The third grade classroom. This class consists of one bilingual

,,,,,

Anglo teacher in her late 30's,; approximately 30 Hispanic students, and
two Asian girls. One Mexican-American aide assists the teacher
approximately an hour and a half during the math period. The aide's
primary function is to answer questiops for the children as they work
independently on math problems and to correct their worksheets: Part
of her time is spent duplicating worksheets for the teacher. In this
Béﬁaqi teacher aides are Shared among Several cla:srooms. )3

‘Classroom description. The tables in the classroom are arranged

both in rows and at right angles to each other, with the teacher's desk
*ocated at the back of the room: The teacher rarely sits at her desk
L4

"sifice almost all of the activity takes place at the front of the room.

' . The childrsn carry their chairs to the front and form a horseshoe

around the teacher as she presents the daily lessons.
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The walls of the room are covered blackboards and bulletin boards
alphabet and numerichl charts; and a list of class rules in English.
The multiculturalism of the classroom is shown in a figure of a Black

hild used to 1llustrate the concept of courtesy, and a picture of
Benito Juarez, the Mexican hero; drawn by one of the children. There
is a television in the ciassroom used for special instructional
purposes and two bookcases with special books that children may consult
if they need a dictionary or if they have comp.eted their work.

Daily routine: The schoocl day begins at 8:30 a. m. with the

arrival of the "eariy bird" children. Between 8:30 and B:45 vocabulary
words are introduced, reviewed, or a spelling dictation is given to the
entire class: All of the words are given in Engiish. From 8:45 to
9:25 reading takes place. The class is divided; hailf of the students
go with the teacher while the others remain at their seats doing
individual work. Midway through this session the groups change places.
The teacher reviews the same reading lesson for both groups. Recess
then follows from 9:30 to 9:45 a.m.

Class reconvenes at 9:45 and the "late birds" join the class. The
first 15 minutes are spent on the day's business: roll call,
dispersing lunch tickets, reciting the Pledge of Allegiance and going
over the calendar: The following half-hour, 10-10:30, is reserved for
English as a Second Language (ESL). Children from several classrooms
(one with Spanish instruction only) group together for ESL: ESL

instruction in the combination second and third grade classroom



generally consists of going over 596?&65 and exercises such as the
piuratization of words.' Again, one-half of the group gathers around
the teacher at a time: Special activities such as a movie in English
may replace the ESL iesson.

At 10:30 bhe children return to their original classroom and
practiéé writing until 11.:a.m. Activity period then takes piééé from
11:00 to 11:25 at which time they are dismissed for lunch. When the
children return ‘from lufich, they rest for several minites before math

instruction begins. For math, the class is once again divided into two
groups fcr the présehtation of new boncépts followed by individual desk
work. At 1:35 the "early birds" are dismissed énd the "late birds"
take a five minute break.. The "late birds" reconvene for vocabulary
and spelling in English, and the class is dismissed at 2:35 p.m.

Classroom language. For this combination second and third grade

classroom, the daily structured lessons are conducted entirely in
English and there is no fprmal Spanish iéﬁédééé‘iééFﬁiﬁg; Spanish is
used only for partissiar functions, 5%65 as ‘the teacher's
pronounciation of each child's name in Spanish. The children, however,
generally address hLer in Engiish as teacher rather than as Mrs. X.

The teacher uses English in addressing the class as a whole, i. e.,

Spanish that he compileted his work, the teachéF answered "Oh, QEé
bueno™ (What nice work). The teacher also accepts answers in Spanish

from the children. During a math lesson, the teacher asked a child in

e
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saying, in Spanish, "because we can multiply it." The teacher herself,
however, almost always uses English. Correspondingly, the children
usually ansuer the teacher in English; but among themselves Spanish
seems to be the preferred tanguage. The children also prefer Spanish
when they make informal comments to the teacher regarding such thirgs
— as how many "good work" stickers they have earned.

>2/) & very noticeable shift of language choice takes place at the time
the Mexican bilingual aide comes into the classroom: The teacher
themselvés and when asking the aide for assistance. Once the aide

leaves the room, the use of English predominates.

-,

o

3.4 Family 1: First and Third Graders

The Avaloz family lives in a home approximately one and a half
miles away from the schnol in a neighborhood populated by elderly
Mex: .. prnople. They are one of the few families in the neighborhood -
wi-h children. The family consists of Mr. Avaloz (38 years old), Mrs.
Avazloz ("8 v .rs old); Paula (born ’‘n Tijuana in November of 1971),
Loret: .hcrn in the U.S: in October of 1974) and three year-old Diana

(born in the U:S:): Both Mr. and Mrs. Avaloz are originally from

TiJjuana, where they botr. completed a 6th grade education. They
immigrated into the U.S. 6 years &g~ and initially lived in suburban

Los Angeles County. Mr. Avaloz is presently a carpenter and a part

e
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time professional singer but previcusly worked as an auto mechanic.
Mrs. Avaloz is a housewife who provides day-care for two children of
neighboring families.

Mr. Avaloz learned some English in Tijuana and took English

lessons in Los Angeles. He has an English grammar botk which he refers
to sporadically. Mrs: Avaloz attended a secretarial "Academia" in
Tijuana where she studied to be a bilingual secretaryj sShe léarnéd Some
English but did not finish the program. When she first arrived, Mrs.

Avaloz worked as a domestic and learned some English from her

English-speaking employers. Mr. and Mrs. AVéid; spéék oni§ Spanish to
their daughters, and thé'Childhen in turn use primarily Spanish when
they talk to their parents. Both of our focal students use both
English anhd épanish when they talk to each other. Apparently, Mr. L
Avaloz always accompanies Mrs. Avaloz shopping or on an errand 30 that
shé is not forced to use English; she prefers not to speak Ehéiiéﬁ
»8cause she becomeés embarrassed.:

The parents try to paiticipate in their children's é&déétibn.
Mrs. Avaioz attends parert-teacher conferences and special assemblies
put on by the children. She also accompanies her children when the
s 4ol takes them on fiéia tr_ps: Both girls’ report cards contain

teachers' comments on the parents' interest in their children's

education.

Focus.on Péﬁiéé School. Paula entered Foothill Sch-~Y - a
second grader. When her parents enroiled her in schr -~ ted for
k.r participation in the Transitional Language Progra: - in the

(W4
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as a non-English speaker (NES). At the end of the 1980-81 8chool year
(3rd grade) she was classified as a fiuenc Engiish speaker (FES) .
However, her third grade teacher mentioned to the researcher that Paula
probably was classified as FES not so much for her lariguage ability,
but because she quickly absorbs what she is taught. Her excellent
progress in reading and her good work in writing and artistic endeavors
aré consistently mentioned by her teachers. She is also described as
being a responsible student; willing to assist her peers. And as
previously ﬁenﬁiéﬁéa, her parents are very cooperative and attend the
parent conferences.

Paula is rather well-liked by hér peers in the classroom and is

prefers oider peers and a1l of them are Hispanic: She does, however,
tend to dominate them on the playground; she tries to monopolize the
handbail game and often argues bilingually w’th the other girls waiting
in line. At home, Paula is seen as Setting an example for her sisters

and readily reprimands both of them.:

her 2-year old sister. She watches television programs in Spanish

dlong with them and she is not afraid to ask them to clarify something
she does not understand: Paula is also learnirg hHow to pray in Spanish
and though she no longer receives i: ~ruction in Spanish; she practices

writing it at home, writing down prayers 2tically. She speaks
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Spanish and English with Loreta, her sister. Both like to play
schoolhoiisé and use English at home when doing so.

Although school provides an English language context for Paula,
she prefers to use Spanish there. She hears English primarily ihréiass
but when she makes an informal comment to the teacher, such as about
some girls fighting in the bathroom, she uses Spanish. During any
will be made in English.. She uses Spanish with her peers ;oth in class
and on the playground. On the piayground she uses some Anglicized
terms such as oute to indicate that someone is out of the game. She
also uses cachis to indicate that a girl has caught the baiiitoo many
times: This vocabulary apparently has bécomé the nérm on the
playground: But if a single Anglo child is nearby, that one child is
sufficient for Paula to make her contributions entirely in English:
Since Pauila dominates the entire game, everyone is affected by Paula's
language:

Paula is aiso sensitive to lexical equivalents across languages.
For example, her sister talkéd about there being "swapmeets" in ’
Tijuana. Shé quickly indicated that there weren't any in Tijuana, but
that théy did have "mercados sorrerruedas,” a term difficult for her to
pronoiince; the approjriate term is "sobre ruedas"” fmarketé on whéels).

Foeus. on. Loreta:.._School: Loreta entered Foothill School as a

kindergartener in 1979: Her parents opted to have her follow the
English Language Program, in contrast with her sister, Paula, who was

placed by her parents in the Transitional Language Program. When

AR
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non-English speaking (NES). Last year's language test results (LAB)
classified her as being limited in English (LES). She appears to have
made rather good progress last year in the areas of reading, writing,’
and math, the atter being one of hér stronger areas.

Loreta is a very active Student. When in ciaéé} she continuously
disrupts it by displaying toys not allowed in the classroom or by
speaking olut of turn. This same behavior is displayed in other
contexts, such as when she goes to the auditorium to see a movie.
Comments on her kindergarten and first grade report card indicate she
has difficuity in following rules and in Eéintsfging self control. She
consistently is noted as needing improvement in her citizenship and
homework responsibilities. She does not seem to have a very good
rapport with her peers; she tries very hard to get their attention, but

littie sister. She tends to seée more television programs in Eﬁéiiéé,
waking ap to English cartoons every mori.ing. She generally prefers to
use English at home with Paula. When the researcher asked her which
language she preferred, English or Spanish, Loreta quickly answered
WEnglish" and replied that she hated to speak Spanish. She stated this
in froﬁt of her mother and Paula, who dispiayed their disgust with her.
When the resear or mentioned this stated preference for English, her

teachér thought it peculiar, since Loreta appears to use more Spanish

-
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in the classroom. Furthermore, she is more skilled in ééﬁéai-ﬁéiéted
tasks in Spanish. For exémp}e, on the California TéSE of Basic Skills
(CTBS) Spanish Level B, of a total of 62 reading items, Loreta received
a score of 59 correéct.

Tt seems that Loreta uses Spanish out of necessity with her
family; in that context it is her natural Ianguage f'r communication.
Yet she pérsiéts in her struggle to use English, although she may not
Understana the rules of the language well and may have difficulty in
pictures, Loreta's responses in English were limited to one word or
single sentences consisting of seven words or less. However, when she
began to describe the picture in Spanish, she immediately increased her
linguistic output to at least two or three Sehteﬁces of approximately a
dozen words, producing a more complete description. Loreta displays
moch code-switching in Eér language, perhaps a natural speech style in
her communication contexts, or perhaps indicative of her desire to use
as much English as poSsibié. Spanish for the time being remains her
stronger language.

N

3.5 Family 2: First Grader and Preschooler

The Tellez family lives approximately a mile away from Foothill
School in a neighborhood which is 5Eéaaﬁihah£1y Mexican-American. The
Tellez home has become a local gathering center for ‘the neighborhood
youngsters. The family is comprised of Mr. and Mrs. Telleéz and eight
children--the oldest one is 14 years old and the youngest almost a year

old. Both parents are from Jalisco, Mexico. The firs? three children

i G
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were born in Jalisco, the following child in Orange County,; the next
two children in Jalisco, and the last two children in Orange County.
The oldest child attends a local Jjunior high and five of the Tellez
children attend Foothill School: - The family lived in this community
for two years, returned to Jalisco, and éamé back to California where
they have lived continuously for the past five years. Relatives from
Mexico visit the family frequently; for example; Mrs. Tellez' parents

were here recently to accompany her dufing her last pregnancy.

TelTéz i3 a welder and Mrs. Tellez is a housewife who would
-

however; speak both English and Spanish to either of them. Mrs. Tellez
says she generally replies "jQué es eso?" (What's that?) when the
children talk to her in English. The oldest child, Anita, who is 14
and who speaks mostly English to everyone in.ﬁhe family, serves as
interpreter for Mra. Tellez when she has an appointment 6? when there
is a phone call in English. Mrs. Tellez says that when she goes to the
market, however, "she makes herself understood:"

Most of the children's friends are Hispanic English-s;reakers. The
children, and when they stop by, escuelita (school house) seems to be a
preferred activity. The Tellez' 9-year old daughter has a Japanese

girlfriend from whom she has learned some Japanese.
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Focus on Juans --School. Juan Tellez entered Foothill School as a

kindérgartenér. When he was registered his parents opted for his
participation in a Transitional Bilingual Language Program. Juan was
classified as a limited English speaker (LES) when he initially entered
school; however, last year (end of first grade) he was classified as a
fluent English speaker (FES). Juan is apparently an average child who
is described by his teacher as being quiet and shy and well liked by
his peers. He tends to work individually towards the back of the room.
When he does talk, it is usually out of turn, wWhich often leads him to
be reprimanded by the Eéééﬁéb or alde. Though willing to work, Juan
apparently has had difficulty with penmanship, math and English
reading. In March, 1931, his teacher wrote in his report card that
there might be a possibility of retaining him in first grade; however,
he apparently showed outstanding improvement in reading and Féé
assigned to Grade 2. At School Juan readily participates in team
aports such ;s kickball.

In class Juan consistently uses English, not only during
structured lesson times but also out of these situational frames. He
aSks‘ﬁhé teacher questions in English and also answers héf in English.
On one occasion Juar and a male peer were observed playing a memory
card game. The game was first to have been done in English and then in
Spanish. He was twice requested to play the game in Spanish, but
within minutes after each request was made; he reverted bak to
English. Comments he makes to peers are generally in English, but

occasionally in a private conversation, Juan will use Spanish. Juan

Y -~
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appears to prefer Engiish, and though hi}ysénténces are not very

elabora%e; they are basically gramatically correct.

At home Juan speaks both English and Spanish to his father, but
only Spanish to his mother. Juan has five older brothers and sisters,
and together they like to play schoplhouse in the backyard. Juan's
hodie is often visited by néighborhood Hispanic children who- primarily
speak English when they play. Thus, he has exposure to English Soth at
home and at school. Juap;s story-telling in Spanish and his home
language usé demonstrate thgt he is proficient in that langhagé as well
as in English. -
brothers and sisters are concerned about his learning. In
conversations between the researcher and Juan, Several of his older
siblings gather around and listen to his responses, and if he makes a
mistake, they correct him without reprimanding him. Juan, in turn,

;

serves as a modei for his younger brother, Raul. When Raul is being
interviewed, Juan has a nabit of answering the question for him or
correcting him. Juan has just entéreéd a bilingual second grade
classroom; it will be interésting to see if his preferedce for English
continues.

Focus on Raul: School. Raul, the youngest Bi the Orange County

focal children, is four years old and has just begun kindergarten. He

other six siblings. He is Spanish dominant but has acquired English

from his brothers a3d sisters, after whom he models his language.

J
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Prior to entering school, Raul already had a pre-conceived notion of
what it was; and apparently was very enthusiast:c about attending.

When inittally observed; Raul hardly spoké. His mother suggested
that her presence at the intervlew probably inhibited him. When she is
codeswitch. Though he does speak English, it is generally reserved
only for conversations with his brothers and sisters. Raul watches
English-language television constantly and knows cartoon characters
such as Popeye's "Olibe Oile." With regard to topics; he is obviously
influenced by his brothérs; he likes to talk about Star Wars and
crashing cars.

Raul speaks Spanish tu his parents and seems to be Spanish
dominant. When telling stories in Spanish, his linguistic output
doublés in comparison to his English-la:juage story telling. He is
very creative, as iilustrated by his quo. ¢ his characters when
storytelling, and he seems to be very mu  .i:"luenced by his mother and
her speech, note the following: " . . . m‘ana e v.3 a aliviar cuando

te duermas" ('after sleeping tonight, you v . -

vl

1 b Ser tomorrow').
When his siblings are present, he teads ta ur= mo: -~ Eng. ish, épparentiy
in order to be socially accepted by tiem. £And Mo {80 attempts to
imitate their mannerisms and vocabulary. Whén s[ .aking Eiglish, he
continually looks at them 45 if to ask their approvisl. It will be

interesting to note what influence school has upon his language.
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4.0 SAN BEARNARDINO COUNTY RURAL SITE

4.1 The Community

The community is approximateily U0 miles east of downtwon Los
Angeles in the next county. The terrain is semi-arid foothills;
agriculture and livestock constitute the major ébmponénté of the town's

economy. Homes in the area range from older houses in need of repair,
and brand-new tracts, reflecting a broad range of incomes and
lifestyles for the community. The géneral area is growing very
rapidly, with population expanding out of Los Angeles. There are very
few Mexican ethnic establishments 11 the town's business district;
which is roughly 4 miles away from the section of town where our school
and focal families are. There are only a few older dairy-related

4.2 The Schocl

La Seranilla Elementary School seems to be of fairly recent
construction; with carpetini in adul“-traveled areas; and
atr-conditioned ﬁﬁ?bx:ﬁadti The one-story stucco build:ngs are
scattered around thre: dift:rer: playgrounds: an uppé: 1evel with
blacktop and grass, a luwer l.vel with grmss; and a sep:~ate area for

the kindergarteners. A &£-assy .vea surrc:- de the entran~c of the

school; there is a pz .9a 2° .~ the 3t  and guests in front of the
achool.

During the traditinnal : ol .0 Unvree ic an enrollmert or 900,
distributed across grades K-8, %@ oo nxr 30 teaéhérs, two
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reading specialists, and one psychologist. For Spanish-speaking
children, whb ars a distinot minority at this school, there is one
bilingual resource teacher, one ESL teacher-aide, and one migrant
education aide. Of the regular teachers on the staff, only one. a
Latin American woman, is bilingual. Pride {n the School and
commifimené to the education of its children are evidenced in the
Parent Handbook; a 20-page, soft-cover booklet introducing school
staff, curriculum, and policies to parents. From the "Statement
Goals" for children at the school we learn that the following
oblectives are to be supported and implemented: recognition . ea-
student as an individual; the student's acceptance of pérsonai ard
sociai responsibility; the development of independent, clear thinking
in the student; the development of the student into a practical,
involved citizen; the development of lLis/her good physical and mentil
health, and ethical and moral values; and the development of his/her
appreciation for nature and the environment.

With regard té language, the Handbook specifies that learning
opportunities will be provided in English. Furthermore; the school
mshall provide learning opportunities which will develop communicative
skills and the ability to communicate ideas ard fééiihgé effectively.”
This includes understanding as well as expressionyg#kt is noted. These,
then, are the guidelines which teachers at the school follow for
instruction in their own classrooms. It is clear that language skills

and communication in English are highly valued.
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for reading readiness in kindergarten; and the MacMillan Seriées 'r' for
reading in other grades. Language arts are taught with the use of the
McCormick-~Mathers workbooks; Language, and in sécond grade children

begin to use Roundup and Corrective English from the same series. For

Handwriting, the Zaner-Bloser series is used, and for Spelling, the
Scott-Foresman series. The curriculum and materials are uniform
throughout the district.

There are fewer than 40 children who are LES or NES at the school.
Bécause of the low rumber of children who are not fiment in English,
all from Spanish-speaking hduseholds, there are few funds for a
bilingual program. The School provides a bilingual Magnet program
which is consistent w: neir philosophy of transitional bflinguai .
education, i.e., a rapid changeover to learning in English.
Spanish-speaking students are puiled out of their regular classrodms
for approximately an hour per day and are sent to the bilingual
resource teacher; who has a room in the litrary. They have at their
disposal the Santillana Reading Program in English and Spanish, the
Spanish Souads Supplemental Series, and the Idea Kit. The bilingual
teacher has over $700 worth of Spanish language materials in the
library. However, Spanish reading is not taught until the later
grades, usually grade 3, altér the children have learned how to read in
Engiish, so that early instruction in English language reading can

procede with a minimum of confusion for the child.

67
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Chiidren's placement in the bilingual pull-out program is done
with the consent of the parents. The children are placed into the
special program by means of the Bilingual Syntax Measure (BSM) language
ﬁFB?iéiéﬁéy test, administered when they first begin at the school, or
they are referred by thé classroom teacher on the basis of their

demonstrated difficulty with English in the first few days of class.

Mrs. D's first-grade

nstruction is conducted in English; neither she nor her teacher's aide

speak Spanish. This room is oﬁé of several that surround the iibrary,
to which they are connected through a sliding glass door. (This. door
i+ usad by the students who are pulled out for bilingual instruction.)
The room is air-conditioned and carpeted.

On a typical day the students enter the class at 8:55 and sit on
the floor for roil cail and class business. They stand for the Pledge
of Allegiance followed by singing of "My Country 'tis of Thee." After
instructions by the teacher, the class Ergaks up into reading groups to
work with either the teacher or the aide. The teacher introduces new
material while the aide réinforces it. At 10:30 the class re-groups
and the teacher reads a story aloud to them. At 10:30 the students
line-up for récess. Class resumes at 11&00; at which time the two NES
Students leave the class for the library where the bilingual résource
teacher awaits thém. This is during the math period in their réguiaf
class. They remain there until lunchtime, which {s at 12:00. Class

résumés at 1:00 with oral reading by one of the students, The teacher
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selects a different student every day. Social studies begins at 1:20,
with students working on different projects. Recess begins at 1:40 and
concludes at 1:55. Students continue with social stucies unitl 2:10,
when it's "sharing time." Clean-up usually begins at 2:25 ané the
class is dismissed e 2:35:

regard to English language ability. The teacher reports that the
¢hildr-- who do speak Spanish do not use it in front of her, and would

not d- 3o even when she asked one of them to eéxplain Sométhirg to

anoth2r who did not understand her English explanation. There are only
two NES students in this class.

When the iimited and non-English spe..srs in the classrcom are,
pulled out to vis.t the bilingual résocurce teacher,; the ¢ ildren in
small groups receive 20 minutes of instruction or tutoring in one of
three areas: reading, ESL, and math. Mr. B, the sole bilingual

te. .ier on the permanent school staff, supervises the two aides who are

(9]
s

: biiingUéi in Spanish and Engiish;

:& concentrates on the cliildrens' E£ag.ish . eading, the ESL aide
wi ks on a daily English vezrahulary 7313, an: the i3 ant education
aide tutors them, usuaily fn rash, but she wii® =753 Lelp them in
whatever area they need. '

Ms. D; the :lassroom teacher; “e:1s thst Virgil is quiet and shy,
Bt somewhat 8io.vr Lo catch on to oos epi: Lban Enrique, a
Svanizi-apeaking ci.id who is rélati*u;y new Lo the United States but

wio has aiready picked up wiite a bit of English. Virgil is slow t

6u
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decode wOﬁdS when 1r-eading, and Enrigue tends to tease him when he makes
mistakeés. This is more obvious in tae bilingual pull-out session,
where Spanish is dééa more frezly than in the regular classroom. The
teacher's attitude and the inevitable comparison bétﬁeeh*thé two boys
has possibly influenced the bilingual teacher as well, who also
considers Virgil to be duiet: shy and slow. Virgil is in the lowest of
the four reading groups in his class, although the teacher says that
she does not consider the diffe-erces in ability in those groups to be
great. Many times Virgil will prefer to work by himseif, ®&.:n when

- L

doing a craft project for a Social studies lesson:

teacher and her aide are in their fifth year of working with each
other; the aide comes in for the morning hours only ﬁhd Works - ,
exclusively in the math center. They are both monolingual in English.
A typical day in Ms. V's class fiuds the éhilg}én lining up at
8:55 and entering the classroom at 9:¢?. The morning gctivit;es{begin
soon after that, which include the fiag salute, roll call, and lunch
c?unt. At approximately 9:10 the children go to their learning centers
in this room. Groupings of tables with paper arrows hanging from the
ceiling name the activity to be undértaken at each one of them:
Reading, language; writing, and math. Every half hour during the
morning the children stop werk at one center and physically move £6 the

next. There i3 a recess from 10:2G to 10:40 and class resumes from
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10:45-11:15 and 11:20 to 11:50. The morning work accomplished, the
children go to lunch and noon recess from 12:00 to 1:00.

After recess ﬁﬁé childre~, begin a new activity. During our
observations they were studvin; nutrition, ard made 'fdad booklets'
depicting well-rounded umrals. Tre second graders in the classroom

would have a cursive wrii ng less r during this time. Thére is another
recess from 1:55-2:.v; % L€ »r.~h their previous projec.s are resursd.
Clean-up begins at 2:%0, w.en znd-of-the-day cho;e: are take'. care of
and the ﬁomewérk {8 assigned for that eveniung. CDismic.al is at 2r35:

Within ths soheiule, t.o: pull-cut tiwe Tor the Spanish .speaking
tudents is from i1:00 to 12:00, as {or the other tirst grade class.
Our focal child. Joel, was not participating “n the prograu near the
end of the year, ss the teacher felt he was sufficiently fluent in
English to benefit from Activities in the regular classroom. Another
boy was being sent,” however, who h;d noticeable Spanish language
1ntér£é}énce in his English. In the regular &iassiaaa; this boy would
often seek out Joel during group activities. Jog seemel tc be a
willing ahd;abié transiator and tutor on these occasions.

Third grade ciassroom of Marta Saenz. Mrs: V, a long-term

substitute, is taking the place of the regular teacher who i3 on

maternity leave. It is a second/third grade combination class, which
A& ) ] o ) S

has a morning aide. The teacher and the aide are monolingual English

speakers. The classroom is ethnically mixed, including chi idren of

Mexican heritage, all of whom can speak English. Mrs. V says she ha:

-
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never heard any Spanish spoken in the class, although it includes
severa) fluent Spanish speakers.

Typical schedule for Mrs. V's class is as follows:

8:55 - 9:15 Opening activities

9:15 - 10:15 Reading Program S
(3 groups rotating to spend 20 minutes at -
tabie)

10:15 - 10:35 Recess

16:40 - 10:55 Sﬁlent reading tasks (word searches, crossword

puzzles,; etc.)

11:00 = 12:00 Math period (4 groups with rotation every 15
minutes)

12:00 - .12:40 Lunch

1:00 = 1:40 Social Studiés ~

1:40 = 1:55 Language iéSSon/Spéiiing

1:55 = 2:0) Recess

2:10 - 2:25 ﬁandwriting tasks

2:25 - 2:35 Silent library book (reading/clean-up)

235 Dismissul |

The teacher is careful to set a good example in English language
usage. When she addresses the class as a w. .le;, she is careful not to

contract auxiliaries and negatives, for example, she wili say "do not"
instead of "don't." She also corrects the mbré noticeable grammar
mistakes of the children, such as "I seen" to ;éaw." She is careful to
vse the accusative ca.: after prepositions, using "by whom"™ rather t:r -
"by who." Her attanticn to the finer points of expression reflect her

expectations for the ciass in Engiish ianguage arts.
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assumirg more responsibility for doing their own assignments and are .
working independentiy on many of them. Occasionally one student will
b the leader in a small group to direct a word recognition game. The
1ide is a resource person rather than a second teacher. The fact that
there are four second graders in the class pértiaiiy éxpiains the
diversity of language abilities. There are 3 lévéls of spellers, 2
through 4, and 5 different reading levéls répresénted. Théréfore, Ms.

V prefers =~rall eroup teaching to whole class instruction.

4.4 Family 1: ‘‘prst and Third Graders

The Saenz' lived in Tijuana for 1Z years before coming to this
part of Califorria five years ago. For the past 3 years they have beéén
living in this community. There are a total of 8 children in the
born in Nover.er of 1972, will enter Uth grade, and her brother Virgil,

born in May of 1974, wiil enter 2nd grade in the fall (1981). All of
their schooling has been in the United States. Both parents completed
‘primaria.' Mr. Saenz c¢id completed 'ggggndaria,' although Mrs. Saenz
did not. Both parerts would like to learn English, and Mr. Saenz i3
Saenz, however, remains monolingual i; Spanish, although her older
children are bilingual. Mr. Saenz is a construction worker, and his
wife i3 not employed outside of the home. Mrs. Saénz is very
supportive of her children's éduéétidn; éiyays encouraging them to

practice their English. She was glad when the family moved to this
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neighborhood because it is primarily English speaking and the previous
one was predominantly Spanish speaking: She hopes that now her
children will master the English language more quickly since they have
no choibé but- to speak its

Focus on Marta and Virgil: Home. As the fifth oldest child in a

family of eight children; Marta is a very responsible girl who gives
the impression of being very serious and intent on whatever task she is

doing. She is not bossy,; however, and will work with her younger
trother Virgil on assembling a puzzle that the researcher has brought.

Virzil, as the 6th child in the family, is much quieter than his
third-grade si-ier, even at home. This may be because she is very
adept at getting "= floor when thé researcher is present due to her
zreatsr fivency in English. Although Spanish is the preferréd language
of the parents, ine bilingualism of the older siblings in the household
has made English the préferred language among the children. English
aiso appears to be the preferred language with Eglish=speaking

to such a point that she sometimes has difficulty speaking to her
mother, because she has forgotten much of her native language: When
this happens, Marta must ask her older sir sér to help with what she
wants to sav, in order that she ﬁay(iéli nef mother in Spanish. Virgil
and Marta -reak to each other stricily in English and use opanish only
Gith their parents or younger siblings w-~ do .ot Speak English.
However, Virgil is still Spanish dominzrt anc was Iimited in his

English at year's end (June, 1981). The children have had nd \
[}
t

N
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developmentai problems with their language; they are very soft-spoken
snd tend to mumble their speech. Mrs. Saenz says even her older
daughter does this and must often Fébééﬁ herself to people.

Focus on Marta: School. In our discusslions witn ner, the third

g-ade teacher noted that Marta was a bright child, but would be rarther
aions in sche»l achievement now if she had, known English when beginning

her Schooling. .By the end of the school year, she was in the second
highest group in math, but was slightly below grade level in reading.
Her end-of-year report card indicated that Marta had remained below

grade level in reading and math, and at grade level in language arts.

Oral and written language, vocabulary, ind reading comprehension were
particular areas which continued to neéd improvement throughout the
year. |

. Marta first entered La Seranilla Elementary School-as a first
grader; having done her kindergarten year in another district before
er parents moved to this community: For first grade, she had Ms: D;
the same teacher that her brother was later to have. Her réport card
for that year shows that language was a problem for her, interfering
with her understanding and following directions in class. She made
rapid progress throughout the year, however, and was evaluated as
wsatisfactory" or better in all of the academic areas. In second
grade, her teacher reported Marta as being eager to learn and always
doing her best work: She was selected 'student of the month' in May,
even though her final report card shows her to have finished below

grade level in reading and language arts. Her citizenship was

7o



considered to be outstanding, as it continued to be in the subsequent

year.

that he was reluctant to speak even then. How much of this was due to
a language barrier and how much to natural shyness iSiai??iédiE to
judge. (The kindergarten teacher was nct bilingual.) The report card
shows a need for improvement in partici ating in group discussion,
telling about experiences,; and recognizing letters of the alphabet.

Kis first grade teacher evaluated him as needing improvement throughout
the year in reading and language arts: Vocabulary, reading
comprehension, and oral language (seif-expression) conpihdéd to be

™~
problems for him; In the first qQuarter evaluation, she commented that

Virgil had difficulty following directions, which was partly a language
problem (her emphasis), but that he needed to listen more closely wher
instructions were given. By the third grading gquartér, he was showing
improvement, althoigh there were still Some problems. The teacher also
indicated that he needed extra help at hcme in going over reading and
spelling words, although he was showing more interest in reading. By
the final quarter, he was still below grade level in reading, but at

grade levéi in ianguagé arts and in math.

4.5 Family 2: First Grader and Preschooler

M~. and Mrs. Hoyos live within a mile of the school which their
children attend: Mr. Hoyos works as a handyman at a nearby trailer
~

lot where they live is part of his pay. The parents moved to the
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United States from San Luis Potosi, Mexico, five years ago. The eldest
child, our focal child, Joel, was born in Mexico in December of 1972

and will enter 2nd grade this year (1981)j his sister, Gertrudes, born
in the United States in July of 1976 will begin kindergarten in the
fail of 1981. There are two other girls in thé family, one who Jjust
compléted kindergarten, and the other who is still a pre-schooler.
Néithéé parent went beyond secundaria 'sSeconda.y School' in Mexico.
ihé mother i§ mOhoiihguéi in Spénisb, and the father Speaks some
English. The language preferred in the home is Spanish.

Joel had limited English-language ability when he entered school,
but now can speak it quite understandably, possibly due to retention in
kindergarten an extra year. Gertrudes is still monolingual in Spanish.

At homé Joel's preferred language is Spanish. Two of his younger

sisters who have not yet entered school speak only Sparish.

Focus.on.Joel and Gertrudes: Home:. As the oldest of our children

in the family, and the only male; Joei is very much a leader and friend
to his younger sisters. By now a fluent bilingual, he likes to use
when his mother participates or looks on. His two youngest sisters
still prefer Spanish, however; so he does not insist on maintaining
English when there are group activities. He appears to be a very
conscientious worker éven at home, Sich as when the reSeﬁrcber brought
him a paint-by-the-numbers toy as a gift. His admirable mastery of the
English language and helpful nature should serve his sisters well when

they bring school-work home. Gertrudes is much more outgoing than

\I '
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Joel. This will fio doubt contribute to her English language’
development when she begins kindergarten in the fall of 1981. Asiher
time until now has been spent Strictly with her immediate family and
other Spanish-speakirng relatives, she will begin school as 4
monolingual Spéﬂish speaker.

Focus on Joel: School. In first grade, Joel is older than most

of his other ciagsmates, having had his eighth birthday in December,
1980. This was because he was retained in kindergarten an extra year,
doing that grade in 1978-79 and repeating it in 1979-80 with a
different teacher: His first kindergarten report card‘sugéééﬁé

language-related reasons for that recommendation. Throughout that

group discussions, telling about his experiences, and listening while
others spoke: He was Jjudged not to talk in complete sentences, speak
clearly; or rhyme words, points of evaluation inciuded on the
kindergarten report card. He also had trouble recognizing lettérs of
the (English) aiphabec: and knowing beginning sounds. His sécond |
kindergarten teacher also evaliated Joel as needing imprOVemént in
group discussion and relating his éiﬁé?ieﬁées to others, and with
rhyming words. Thus, he was Seven years, nine months =hen he began
satisfactory progress throughout the year. By the final quarter he was
at grade level in reading, language arts, and math. His teacher
somiientéd on his report card that he ha: learned English well and was a

hard worker. She also suggested on thé card that "it would benefit him

- ‘ 70
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to have someoné at home who couid hélp him with his homewsrk in
Engiish." Unfortunatéiy, neither h:s mother nor fathes ‘ould read
these commeénts, and there weré no older u.other: or sisters at home who

+

could translate thém into Spanish.
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III. PROFILES OF LANGUAGE ABILITIES OF THE SUBJECTS
1.0 SOURCE OF DATA FOR THE PROFILES

The constructions” presented here were taken from cne of the first
fieldwork sessions that all of the subjects had in common, the homé

vis{ts scheduled for July of 1981. During these sessions the children

materials (Basic Inventory of Natural Language) in English and in
Spanish. This departure from cémplétéiy naturalistic data collection
_allowed us to sample language abilities in the performarce of the same
task in both languages, and it allowed for the production of narratives
and description, t;pés of context-reduced language which may not have
otherﬁiseibeen produced in everyday, naturalistic interaction in the
home .

The RINL elicitation sessions were held in the homes of the
children. The tw~ focal children plus one other sibling or friend
normally presert in the home were allowed to participate in the
activity. The activity was initiated in English for all of the groups.
cach child was asked to chogse three pictures to talk about to begin
the 'game.' The adult researcher asked the child to tell a story about
the picture; or to tell what was happening in the picturs. If the

chiid had difficulty, the Eéseaﬁgher prompted the child by asking for
/

-~

suggests, the other children in the Session weré encouraged to pose
L i S o
questions about the picture to ‘he child whose turn it was, so that the

transcripts reflect sibling interaction as well. This accounts for

Sy



75

some of the questions found in the Iinguistic output for the children,
which occurred naturally in the course of participating in the 'game.'
Each child talked about one picture per curn in rotation with the other
1Wo participants: Each session lasted approximately forty-five minutes
in each language. A few of the younger children were unable to sustain
discussion in English, and consequently there is no samnle of their
English iéﬁédéég output in the linguistic profiles in Section 3. All
of the children were able to discuss the pictures in Spanish.

A variety of constructions from these sessions were extracted to
provide the reader with a schematic profile of the abilities of the
children in both of theéir languages. Brief prose summaries precede the
schematic presentations, which provide exampies for the summaﬁiéé._ The
i;téht is not to produce an exhaustive catalogue of the children's
Jutput during the sessions, but to be representative of the structures
and rules found in their speech at this time. A discussion of the ~
linguistic constructions selected in English and Spanish appears in the
next section of this r-ports

The sessions not only provided thé speech data for the linguistic
profiles, they aiso produced data which could be treated as language
assessment samples: By scoring samples of children's utterances from
these sessions, the children could be compared to others in districts
where the BINL was used for placement in school.programs: The

transcripts from the sessions were used for the extraction of
utterances for BINL scoring. Multiple sampies of ten utterances were

extracted for each child in each language. The number of samples per

81
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child ranged from ons to a max.mum of five per language. The samples
wéré sent to the BINL publisher for machine scoring:

The BINL is scored in terms of mean number of words per language
sample (i.e., ten utterances), and the complexity of the language used.
words substituted from another language: Vocabulary from the non-test
language is not counted, nor ;fé proper names. Contractions are
ébuﬁééa‘éé two words: The complexity score is derived from a point
system with varying values for complete sentences, phrases, clauses,
and modifiers:. A& single point for“each word contributes to a fluency

measure, an& partial sentences are given a one-point credit. “The
Eésdiﬁ is an index of language ability which is the basis for the
determination of the child's average level of complexity for theé
language sample. (Herbert, 1979, discusses BINL scoring in more
detail).

As the utterances in the sampiés reflect variation in the function
they perform in the verbal intehéction, it is not surprising that the
mean length of utterance and, theréforé, compléxity, varies across
samples. The result is variation in terms of proficiency assessment
for the childreén across samples, which is reflected in the BINL
complexity scores and corresponding placement levels shown in Figures 1

and 2.' The mean score in each language has beén calculated for each

e e ———

" Tother research on this data set evplores the reasons for
variability across these samples in more detail (Berdan and Garcia,
forthconing).

~ ’ Eg;
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ch.ild and proficsazncy level h n plotted. It is notable that the
proficiency level to be aszigned on the basis of mean BINL score is
sometimes at odds with the language abilities demonstrated by *the
children ‘n the session and reflected in che dinguistic brofilés. 4 |
spcn discrepancies will be noted in the summaries for “h~ children

involved.

5.0 HIGHLIGHTS OF LINGUISTIC STRUCTURES OF ENGLISH AND SPANISH

2.1 English Constructions of Interest

Se’ ved for disnlay Were examples of noun phrasz and verS phrase
morphology that had been deemed importan* in child language acquisition
studies (e.g., irown, 1973; Czzden, Carnzinc, Rosahbky, & Schuman. 1975)

" and synt i consﬁruction; that iingujsts working in speech pathology
find h. .. n describing children's linguistic abilities (e.g., Lee
and Canter, 1971). It is expecte~ ~hat éﬁé grammatical categories
identified in the list of English coastructions inventoried are fairly
self-explanatory. In the discussior. of the Spanish constructions
invéntoriedj we present an 69é?§iéﬁ of 2ach category in terms of
Sparish usage and indicate by means of translations how they compare

with their EngIish language counterpartes.

Summary of English Constructions Inventoried

Category Members/Description Example I —
. ARTICLES
Definite the ~ The boy is tz™ .
Indéfinite a‘n), some » I need an eraser and

some staples.

5.,

ERIC

Aruitoxt provided by Eic:



Demonsteative
PRONOUN?

Subject

Possessive

Object
Indefinite
Demonstrative

ADJECTIVES

Simple
éompérét e
PREPOSITIONS

Most commonly
used:

WH- WORDS

‘PLURALS

Regular
i;;égalar
POSSESSIVE
O

ERIC

Aruitoxt provided by Eic:

tr s, that, these

I, you, she, %2, it,
Wé; théy

. = .
my, mine; your, yours,

her, his, he¢rs, our, ours,

their, theirs

meE; you, him. ber, it,
us, them

one{s;

‘e.g.) prown, Iittle,
5illy

Adjective, -er, s

in, on, to, for, from,
with, at, off, about,
of, by

who, when,; why, where,
what .-

how, how much

/s/, /z/, /1z/

vocalic infixes or -
chang~

/s/ {(written -'s)

igese noples are good.

Eg was sorry about it.

This is my book, not
yours or h.rs.

She gave it to them.
T like the yéliow
ones.

Can I have that?

Read mé the si.ly
stery.

T™is on. .s bigger.

She looked in the box.
She went wiith the boy.

_Her mother asked why

she “id it.

How much does it cost?
cows, and horses on
the farm.

¥ also saw some sheéep,

fish and mice there.

It is Michael's coat.



VERR ¥ "MS

€. .1a

Present Tens:

most forms
<

3rd sing -s
Have/got
?ast T6hse
regular
frreguiar
COMPLEX VEnRS™
Progressives

Semi-modals

Modals

te, am, is, are, was,
warz (full form and
contracted)

no infiéction

18/, 12/, /iz/

stz 7d7, 71d/

(written -ed)

internally inrlected words
such as: rell, put, went,
got, caught, saw, said,
toke, v't, etc,

auxiliary -+« with pr.sent
participle

gonna, hafta, edta,
oughta; 'u bhetter (had
vetter)

wi’1l, would, can, could,
may . might, should, shs

I'm tired, and he's
sleepy.

eat meat and
atoes.

The doll =leeps and
cries.
lie brushes his teeth.

He's got a kite.

She stopped the car,
called the police, and
waited for them. .

He put on his Jacket
:nd went out the docr.

They were walking
to school -and their

friend was_singing.

I'm gonna go to the
strre 'cause I hafts
buy some milk for my
mom.

I could climb that
tree but my sister
might tell on me.

“This category includes sentences which have two or more wverbs in

the main clzuse.

ERIC

Aruitoxt provided by Eic:

It is  found also in the Spanish inventories.



éérféctive

., NEGATION

Auxiliary with

a Negative

Negative words

o sunport

QUESTION ¥ .MATION

Eh; frontiné\

Aux invérsiCi

Do support

COMPLEX S¥NTAX®

Conjunctiqps

Embedced
questions

#This Tistris merely suggestive of
constructionv ~roduced by the children.
, shov itz )m'?n:

children as

82

have, has, had with a
past partlnipie

won't, ain't, can't
rcouldn't, shouldn't,

naven't, etc.

never, none, any, at all,
no, nobody, withcut, etec.

doesn't, didn' L don‘t
{and full forms with no*)

.

interrogativerbe]fl e

sentence, praced ° - . AuUx
auxiliarv precedes zu.ject
do serve  as the auxiliary
veérb for a yes/no question

and, but, or

if, whethér, wh- words

He has been t. e

My little brother
can't walk yet.

The teacher said no
talking.

There was rno sound
At all.

she doesn't want to
p}ggrgith us.

Pidn't she get in

troubie?

Where is the bike?
Are they friend-"

Did he leave on time?
Do you iike the zoo?

I 1ike to swim and my

brother’likes to_play

in the sand.

Ask my mom 17 I can
&o.

the syntactic complexity of the
Other types of constructions

svyntax may be listecd in the inventories of specific
Alaq, complex syn*ax mou2

vvident *n sther

categories o. the inventory but not displayed again in this category.

ERIC

Aruitoxt provided by Eic:

50
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Subordinate becausé,; 8o, then : I wanted to know so I
clauses oould save my money
Loo.
Relative w' ich, whose, that He wanted the ball
clauses that had the blue
stripes.

2.2 Spanish Constructi: :s of Interest =und Contrasts with English

The Spanish ~onstructions selected for dis- Ay parallel many of
those selected for English; but also ircludé thosé found in Spanish
alone. This contrast bétwéén languages i3 of interest because even
wiacn Lhe Same grammatical catégory is round across languages, the rules

for the production of thé Spanish form may t~ quite different from

N

those «7 English. In the foilowing discu=sion we present t:
grammatical constructicns cliesen for display, and provide a brief

outiiné of how they are used.

.1 .o dclés
Unlike English, which has a single, uniflected form for Lhe
i~ r.te article, Spanish has both a masculine singular and a feminire
singular, el and la respectively, and corresponding plural inflected
“orms, los and las respecti. .y. The stem for the maSCUiiné plural }g§
is different from Eﬁéiyf6i the masculine singula- el; it is interesting
that none of the chiidren in the study makes the mistakeé «f inflécting
the singular stem for plurai, which would give the ungrammatical els.
Gender assignment f.r articles is largely predictible on tne
basis of nominal endings. Usually, -~uns which end in -a are feminine

ard those which end in -o are mas . Wher nouns end in consonants

5;)
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-cién, -tad, and some which are predictably masculine, such as -ai,
—or. Words which end in —e may be of .either gender. However, when a
feminine rioun beégins with a stressed &, the article must be el,
the sen*ence. Children in this study who otherwise use the definite
exceptional ; or marked nature of this case of . reement:

The indefinite singular and plural articles are una(s) and

uno(=), and alguna(s) and alguno(s). Demonstrative artjcles (also

called adjectives) are estals). este/estos all meaning 'these;‘ and

esals) an? ese/esos 'those.' Inter the masculine singular
stem este is replaced by the neute “wu and then inTlected -
form th:. plural, estos. ‘Esto 1s usecc alone only as a demo: trative

pronoun; e.g., Esto es . . . 'This (tring) 18 . . ." When gste is
3ed alone as a pronoun, it means 'this oné’.) It is notable that
there are no errors by these children where esto is incorrectly used at

the article, e.g., €sto libro.

2.2.2 Pronouns

In Spanish, Subjéct pronouns are not oblis ~ry, a: srb in
t;é senténce will be inflected for the person and iber of the
grémmaticéi sUbjéct. Where the verb inflections do no . uniqueiy
identify a subject, ~-ntext is the disambiguator in determining the

référent for the verb;

;11}
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Subject Pronc: s

Singular . Ylucal
yo I nosotros 'we'
td (famitia ) -you’ vosotros (not commonlv 'vou'

used in Mexican Spar.rah}

usted (formal,; ‘you' ustedes

él 'he' ellos fall male group, 'they'
or mixed)

ella ' she' ellas (all female group) 'they'

Object pronouns in Spanish are realized a3 éither enclitic
nronouns c- full pronouns. (Enecliti~ pronouns are reduced forms ~aich
depend on their placement with respect to the verb for stress

assignment.) For toth direct and indirect objects, referents may be

specified elsewhere in the sentence in a prepositional phrase by means
of a pronour or a noun. | The pronouns used after prepositions ar, in

- &

most cases, identical to the subj.ct pronouns. Exceptions are iﬁ ot
vo) for me apd ti (not td) for you (familiar form). The enclitic fovrs
Yol A tu g

of direct object pronouns are lo(s) and la's). They ~recede a

6r a command. form of the verb. Examples arz:

La tengo. 'I have it.'

Quiero verlo. "I want to See it.'
Deténgalas. 'Hold them(fem).'
Es para m{. "It's for &~

Indirect object pronouns are ﬁbbbhblbgiCaliy identical to reflexive

pronouns, except for le and les, which are used solely for indirect
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objects: However, a transformational rule may replace le or les with

se if elther pronoun is followed by lo(s) or la(s).

Indirect object prcnouns

Singular Piural
first person me nos
second pérson te vos (rarely used in Mexican
) Spanish)
third person %g les
se. se

The indirect object pronouns presented above are positioned similarly
£~ the direct object pronouns, in that tney precede a conjugated verb
or follow an infinitive, present part.ciple, or command form of the
verb. The subject pronours, with the evesptions.noted above, are also
used after a and other prepos: ions to indicate indirect objects. (In
case grammars of Sp2nish _-ch terms as éxperiéncér, bereficlary, loser,
patient, and so on suggest the semarti- relationship of the pronominal
referent to the acvion of ¢ .eb.) Some examples of indirect object

pronours in sentences are:

La tintorerfa le mandd el "The drycleaners sent her the
vestido a ella. dress (to her).'
;Lec abroc la puerta? 'Shall I cpen the door for
them?'
¢%oiere que se lo traiga? 'Would you like me to bring it
to you?!
‘guier>s que te lo traiga? : 'Would you(fam) lixe me to

bring it to you®’

(S1 carrs? EStAn 2oumponién- "The car? Trey're rixing it
conelo. fo= me.'
.
»
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ciarification or emphasis of thé indire:. scjeci referent: As
mentiored previously . the indfrect ob - :° ciitic pronouns, (with the
eicebtioé Qf 1-738)), are also us~d with refiexive verbs (i.e., ‘true'
~éflexives,  .-nt reflexives, optiona: refiexives) and will be
discussed w. : ° ' verb classifications.

The possessive pronouns, which follow the subject prénOuns in
.he display, have two forms, Béé when the, serve as possessive
adjectives and precede the noun they medify, and another whén they
alone stand for the referant. Both forms can be inflected for number,
but only trqe latter can be inflected for person, in which case tﬁe

pronoun agrees with the gender and number of the object it modifies.

Below is a 1ist of th. two forms followéd by examp!es of “heir use:

. B B - - - - ot
first person mi ‘my’ nuestro ‘ours’
‘ mis nuestros
second person tu  ‘'your' vuestro . *yours'
tus vuestros )

fnot commonly used
in Mexico)

su  'your'

sus
third person so 'his/her'’ su ‘their®
sus sus

Possessive pronouns

first person el mfo/ia mfa ‘mine’
1~s mios/las ‘mia3

q -

L]
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off his shift' could
a similar use of the
Gdetatchment, such as

‘How does the arm feel?"

el nuestro/la nuestra

88

1os. nuestros/

las nuestras

second person el tuyo/la

tuya

los tuyos/las tuyas

.

, el suyo/la 3uys
S los suyos./la. suyas
” —
third person el suyo/la suya
R los suyos/las suyas

lHas visto mi chaqueta?

Examples of possessives in sentences:

iPrefiere su café ahora, sefior?

Guarde su boleto, sehora.

"E1 joven perdid sus anteojos.

Me prestas tu pluma? No encuentro

la mia-

T4 puedes traer tus discos

los suyos.

ft is inteéresting to no: -
person of the possessor ars not
pronoun a- they are in English:

hurts;' the Spanish speaker would say,

y ellos

‘ours'’'

'yours' i ux)
'yours'

'his'. 'hers', 'theirs’

'Have you seen my Jjacket?'

'Would you prefer your
coffee now, sir?’

‘veep ,our ticket, ma'm.'

"The young man lost his
eveglasses.'

'Would you lend me your pen?
I can't find mine.’

'You can bring your records
and they can bring
theirs.'

that body parts and other items on the

To express the equivalent of, 'His leg

9,

*Le duela la pierna.’ 'He took

be translated, 'Se quité la cacisa.' 1In English,

de 'iuite article to refer to a body part indicates
that of a doctor in a hospital examinatic room:

While it is nct ungrammatical in Spanish to
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use a possessive acdiective with an object on one's person, sole use of

Another way to 1ﬁaiéé£é'56§§é§siéﬁ is the preposition de with ;
noun or pronoun naming the possessor: There is no possessive morpheme
('gi as in English, which inflects the preceding noun indicating the
possessor. A sentence such as, 'I like Michael's car,' would bé
translated, 'Mé gusta el carro dé Miguel.' Whére the possessive
adjective su might be confir<ing bécause of thé multiplé referents it

<:an have, de can be used . ch subject pronouns to state possession more

clearly, as with, 'El )+ . es de &1, no de-ella,' 'The book is his,
not hers.' (Using posse-.:ive adjectives alone would produce: 'Es su

libro; no es su libro,' or 'Es el suyo; no es el guyo.') Possessive de
is noted under the hei:uing 'Prepositions' in the children's inventories

when it occurs:

Included in the inventories under 'Pronouns', %3 passive se: It

not wish to specify an agent for the action: Because it serves this
throug:: wnich mention of the agent can also be avoided.
Examples of passive se:

Se requiere identificacidn. *Identification is
required."'

Se orohibe fumar. 'Smoking is forbidden.'
Se is also used as a réfléxive pronoun, and will be discussed further

under 'Verb Forms'.

\() :’J
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2.2.3 Adjectives

the exception being when a particular adjective is felt to be an
inherént attribute of the nour, as in 'la blanca nieve,' 'the white

snow.' Anothar type of adjective which can precede the noun are

quantifiers such as #93 'two,' mucho 'many,' mds ‘more,' tantos/-as 'so

many,' and sm = shin, in som2 cases may be inflected for gender and

number in ag. cew:nt with the uoun. Sume examples are:

El me compré muchas flores. 'He bought me many flowers.'
{No esperaba tantas nifias! "I didn't expect so many

girist”

No sabfa que habfa mds pan. 'T didn*t know that there was
more bread.'
Whil: English has the inflections -cr and -e | 28 comparative suffixes,
Spanish uses a word placed before tle noun, such as mids in mds feo,

iugiier,' and wiil specify the -est of ugliést by putc. g a definite

articie before m-: .n the noun phrase as in. El mds f.i) se sentd junto
a mi. 'The ugliest cne sat down next to me.' There are inflections
used with nouns and acjectives which may indice:e size, such as '-ito’

for 'small’ and '-9n' for 'large,' e.g.. paguerito 'little package;’

gbiticSn 'big critic', bLut by e: v may indicate an attitude
of endeéarmént or dispieasure, resu v~ . adding to the meaning of

the adjectivs to whi.n they .are arfixec to. The suffix -ote; also
{ndicating 'large', is used by some of the children. The . perlative
ending -{sim® as in, grand{simo 'very large,' is not commo~ "' used by

the Mexican Spariish speakers in this study, who use muy 'vérvt! before

Yo



the adjective instead, e.g., muy grande, 'very large'. where the
children in the study use quantifiers of inténsifiers on these

transcripts, they will be so notéd under the 'Adjective' category.

2.2.4 Prepositions

Aé‘ih English, Spanish prepositions have any number of semantic
relationships to the main proposition of the sentence. Some of the
moré common prepositions that we have noted occurring in the speech of
thé children in the study have been: a 'to,' en 'on,' con 'with,' para
'for, toward,' por 'by, for,' and de 'of.' It should be noted that
do riot easily translate in terms of their usual meaning. For example,

a is used before a noun or pronoun having an animate referent, so that

previously mentioned; is used in possessive constructions such as, la

casa de Carlos, 'Carlos' house' and is also used when one noun is used

to modify another, as ir casa de ladrillo 'a brick house,' literally,

'a house of brick,' or, dolor de estdmago, 'stomach ache,' literally,

'pain of stomach.' Some verbs obligatorily take certain prepositions

-

tratar de 'to deal with, try to.' For present purposes, a subsample of
the more common prepositions are displayed as used by the children in

the study.
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2.2.5 Plurals

The rule for pluralization of nouns and adjectives in Spanish is
similar although not identical to that of English:. 1In Spanish; -3 is
added. If the word ends in a stressed vowel, usually only found in
borrowed words such as rubi 'ruby,' the prescriptive rule is to add
-es. (However, actual current practice varies between -3 and -es.) If
the subject of the sentence is plural, the verb will bé inflécted for a
plural subject. In the dispiay of constructiOhs, the piurai morphemes
for nouns and adjectives are underlined; plural subject-verb agreement
will be evidént from the verbal endings in the sentence (discussed in

Pl

7

this section under 'Verb Forms'): (
2.2.6 Verb forms
Under this heading are displaved thrgg indicative verb
classifications, the Simple Present and the two past tenses
distinguished by aspect; i:e.; the Preterite and the Imperfect. The
Preterite is used to express punctual, completed action, and the
Imperfect is used to express the action as iterative (happening -
repeate&iy) or durative (happening over a long period of time).
Chilcren must learn an elaborate system of verb morphology which
includes the verb stem, iﬁfié&tiaﬁs for tense, Ebdé; and aspect as
grammatical subject: The class of the verb is based on its theme
vowel, that is, the final-vowel in the infinitival éndings -ar, -er,

and -ir: The display below illustrates theé morphological content of

Jo
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one verb in each of the three verb classes. The examples all show the
stem, theme vowel, tense-mode-aspect; and person-number segments for
the third person plural form of the verb (after Stockwell, Bowen, &

Martin, 1965: 105=110) .

Spanish verb morphology

stem theme tense  person

-mode -number
AR hablar 'to speak’
Present habl a ' D n

hablan 'they speak'

Preterite habl a ro n
hablaron 'they spoke' (

Imperfect habl a ba n
hablaban 'they used to '

speak’ ‘

ER comer 'to eat' v

Present com e P n
comen 'they eat'

N

Preterite com ie ro n
comieron 'they ate'

Imperfect com { a n

| comfan 'they used to eat'
IR vivir 'to live'
Present viv e ) n

viven 'they live'
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stem theme tense person
vowel -moce -number
Preterite . viv ie ro n

vivieron 'they lived'
impérféct viv { a n
vivian 'they used to
live®

think,' nor the conditional, e.g., pensarfa 'I would think'; the fomer

because of the usual preference in spoken Spanish for the periphrastic
future, and the latter béééﬁéé it is usually used in contrary to fact
clauses and not common in the data. The periphrastic future (i.e:,; an
infinitive preceded by ir a 'to be going to') is listed under 'Complex
Verbs,' and any conditionals which might occur will bé listed under
'Compliex Syntax.'

Reflexive verbs are included in their own category because of
the characteristic inclusion of a refléxive pronoun in thei;

RN

conjugation, which distinguishes them frod other verbs. ﬁefiexive'
third person, where se is used for both singular and plural. The
inelusion of a reflexive pronoun in a sentence indicates one of several
possible relationships of the pronoun referent to the action of the
verb, referred to hére as irue reflexives, inherent reflexives, and
optional refléxives. 'True' reflexjives are those in which the subject

of the sentence is also the direct object of the verb, as in Yo me

bané, 'I bathed myself,' Juan se cortd, 'Juan cut himself', Ella se vio

I
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en el espejo; 'She saw herself in the mirror.' When the subject is

different from the object, no refléxive pronoun is used; as with, La

mami bafd al nific 'The mother bathed the child,' or, Juan cortd el

drbol 'Jaan cut down the tree.'

inherently reflexive verbs are those which cannot be employed
without @ reflexive pronoun, e.g., quejarse 'to complain.' They differ
from true reflexives in that the agent is not also the receiver of the
Sentences with obligatory reflexives:

£1 nific se arrepintid de eso. ‘'The child was sorry about that.'

Todos se riernon del loro. "They all laughed at the parrot.'
Por qué no te quejaste? Why didn't you complain?’

5btioqaiiy reflexive verbs are those such as irse 'to go, leave,' and
morirsé 'to die,' where the reflexive pronoun may reinforce the

involvement of the referent or slightly alter the meaning of the verb.
Also included are verbs such as bebéerse (algs) 'to drink tsomething),"
comerse (algo) 'to eat (something),' where the pronoun reinforces the
invol-ement of the agent in consuming something completely and/or with

gusto. Examples of sentences with optional reflexives:

Quiso comérseio todo. '‘He/She wanted to eat it all up.'
Me 1o llevaron a la cércel. "They (went and) took him to Jjail
(on me):"'
Por poco se morfa dé 'He/She was almost dying of
verguenza. embarrassment.’

In a slightly different usage; se appears to be‘a false

reflexive, as used with inanimate objects.as subjects. One function of

lu;

-
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thid type of usage iS5 to cast the blame for an accident away from the

agent or cause and report the person as the hapless victim:

Se 1z hacia taﬁée. "It seemed late to him/heér.’

Se me resbalaron los platos. 'The piétéé Siippéd (on mej.’

5§g te perdio la 1lave? 'Did you lose your key?;;

(Did the key lose itself on you?)

All of these usages of se and the other reflexive pronouns will be
displayed under "Reflexives' in the inventories. Both the refléxive
prorioun and the verb are underlined in the‘dispiay of the
constructions;
2.2.7 Ser/Estar

The ser/estar distinction is an important one semantically in
Spanish, and very interesting for bilinguals, alengiiéh does not
distinguish between permanent states and temporé}y conditions with the
characteristic attributes of people or things, whilé estar is used for

temporary circumstances, conditions, or resultant attributes. / Both can
be used as auxiiiaries; ser with past participles in the passive
construction; and estar with past participles and present progressives.

Both have irreguiar preterites as well, as displayed below:

Preterite Imperfect Examples
ser Preterite: Fue encarcelado
por_la policia. 'He was
fui era jailed by the police.'
fuiste eras _ R
fue ‘era Imperfect: Era una nifia
fuimos éramos hermosa. 'She was a
fueron eran beautiful chiid.'
PR \
1uZ g
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‘\
estar Preterite: E1 estuvo en
, Madrid tres dfs. ‘'He was in
estuve . estaba Madrid three days.'
estuviste estabas ) _ o
estuvo estaba Imperfect: El estaba muy
estuvimcs estdbamos enfermo ese dfa. 'He was
estuvieron estaban very sick that day.'

2.2.8 Complex verbs

As noted in the summary of the English constructions; this
category includes sentences which have two or more verbs in the méih:
ciause. The First. type of verbs to be displayed are in the subjunctive
moéde, which are usually part of & dependent clause. For example, the
subjunctive is used when the agent in the main clause expresses the
intention of influencing the subject of the dependent clause, or when
the main clauseé contains an opinion or an emotional reaction to an

action in the dependent clause. Exacples of subjunctive usage:

Quiéro que Mar{a venga mafiana. 'T want Marfa to come
¢ tomorrow."'
Les pidierbn que se callaran: 'They asked them to be guie°.'

Temo que la maestra esté enferma. 'lI'm afraid that the teacher

may be sick.' ~

Next in the display is the paraphrastic future: ir a 'to be zoing to'

followed by an infinitive phrase, such as, Voy a comprar medicina, 'I'm

going to buy medicine.' It compares directly with 'going to' in
English.
fnoluded under 'Progressives' are those verbs affixed with -ando

or -iendo, the present participle, and which have any one cf a number

1o,
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of conjugated verbs as their auxiliary. The more common of Such

auxiltaiies are: estar 'to be,' andar 'to go around' (colloquial), ir

'to go,' and venir 'to come.' Often, the. participle gives the sentence

house.' Both Fhé auxiliary and the progressive participie will be
underlined in the display.

The verbs shown as 'Modals' are verbs that precede infinitives
and are semantically like English modals, although they do not act
syntactically as verbal auxiliaries as modals do in English, e.g.,
moving to sentence-initial fFosition in questions (Subject-Aux.

inversion), as in, 'Would you mind . . :?' Rather, these verbs are
conjugated as the main verb in the sentence and behave s§n£éciicaiiy as
the main verb. However, a comparisoh may bé made between this class of
verbs and the so-called semi-modals in English, such as gonna (going
to); Eéiﬁé thave to), wanna (want to), ;hich also take infinitive
complements:

poder 'to be able to! ., can

deber  'to ought to' shoul.d

necesitar 'to rneed to' should

tener que .  'to have to' must
Other meéanings traditionally associated with English modality may be
éxpreéééd by verbal suffixes, e:g:; -ria 'would' as in hablar{a 'would
talk,' or set phrases, such as puede que; 'it might be that,' tal vez
‘maybe,’ guizés 'possibly, maybe.' Under the clASSification 'Médais'

/
{

1u; .
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for this display of constructions, we present only the préviously

discussed infinitive modifier type.

2.2.9 Nsgation

/ Negation in Spanish is different from English in that, in
ééﬁiiié; to the negative word no occurring before the verb, any other
éiéﬁéﬁté in the sentences which are part of the negation must be
aégat£§§ as well. While English has something like negative concord in
senterce such as, 'I don't want any' (@he positive request would be, 'I
want some,' not, 'I want any'), in épaﬁish; the negative word usually
begins with an -n, such as in, 'No quieroc nada;' or, 'No busco a
nadie.' As in English, negative words mé§ odcur in a sentence without

corresponding negation of the verb, as in Nadie me habld, 'No oné spoke

to me.' Unlike English, the negative no in Spanish is always a

separate word, it cannot serve as a bound morpheme, such as the

contracted n't of didn't. Examples of both verbal negation and

negative lexicon will be displayed in the inventories for the children.

2:2.10. Question formation

Two types of questions will be noted here, the first, those

Spanish interrogatives are listed beiow:

por qué ; 'why!
B <
cuando ' 'when'
cdmo 'how'
quién 'who'!

- | Lug
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cual *which'
para 'ué . 'for what reason, to what purpose'
qué *what'

When the words above are used in questions, both direct and indirect,
they have an orthographic accent over their phonetically s£r¥ssed
vowel. When these words are used to introduce relative clauses or
adverbial phrases, they have no accent. Only their interrogative ‘
function will be displayed here.

Another way to indicate a question is with final rising
intonation. Sometimes, the intonation alone is sufficient; such as the

intonation:

2.2.11 Complex syntax

Finally, we note some of the more ebmpiéx constructions used by
the childi‘en, such as the use of subjunctive clauses, 'why' clauses,
_sentence conjunction showing cause-effect or simply temporally
subsequent relationships, clauses with comparisons or simiiies, and the
like. The 1ist breéented here deés not éttémpt to be comprehensive;
and it 1s expected that the reader ﬁiii find other examples of complex
syntax and efforts at expressing complex semantic conteﬁt in other
éétegoriéﬁ as well. Here we can oniy hope to 3ugges£ the iinguistic
résources found in the productiVe competence of the children at this

point. -

1uy
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5.3 Orthographic Conventions for_These, Displays
Although for the most part, the traditional -orthographic and

conversation may be reflected in some of these utterances. A re-start
of an incomplete utterance will be indicated by a dash (--); and a
pause will be shown by a comma. The comma will also be used
conventionally, such as after terms of direct address, or to separate
members of a series of liké items. Some writing conventions will
follow Spanish usage. In Spanish, direct quotes are preceded by a
colon and are not containéd in quotation marks as they are in English.
In titles of books and étoriés,‘for example, only the first word is
capitaltzed:

Further, the Méxican Spanish used by many of these children
reflects bﬁbhuhciétibn, morphology; and lexical usage comuon to that
region. Some words or usages are not covered by the rules for
conventional orthography in Spéhiéﬁ, and will be représented in the
inventories as they were used:. For example; the common way to express

‘only' in this variety of Spanish is nomas and not sdls or solamente.

It appears to ve treated as one word by the speakérs in the community,
and is written as such here. Other words which are different from

conventional orthography are pos for pues, amd and apd for mami and

papé. Pa' the reduced variant of para, is written with an apostrophe

in the inventories. Morphological differences inciude the ending for

1y
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4
f

the second person familiar form of preterite tense verbs; where -ites
or istes is used rather than the -iste ending which traditional
éF&EEéFé'ﬁheséribe; Such iinguistic variants are representec in the
chiidren's utterances as they occur; they are not errors of Spanish.

Where there appears to be an utterance not consistént with those for
the adult grammars of the community; or where context {(which we have in
the transcripts from which these inventories were taken) shows an
utterance to have been ungrammatical, the utterance is followed by a
1¥1, Missing words or morphemes, i.e.; segments which should be
included to make the sentence grammatically corréct, are ihéiééted by

'Di .

3.0 LANGUAGE PROFILES OF INDIVIDUAL SUBJECTS

In this section of this report we present profiles of the subjects
in terms of their Ean%Sh and>Sb§Biéh language abilities théy exhibited
during the first few months of our rieldwork with them; in July of
1981. As has been stated previously, this was a se3sion which elicited

picture description and storyteiling from the children in interaction

with the researcher and their peers. The construction selected were
intended to bé a representative subsample of the children's output
during these sessions. ' -
As there are sixteen children in the Sﬁéﬁish-Engiish sample, the
profiles are grouped according to age, with the younger qhiidreﬁ (aged
3.8-5.6) first, the middle children (aged 6.5-7.6) next, and the older
shildren (aged B:7-9.8) last. It is expected that this order of

préséentation will make it easier for the reader to compare abilities

ivo

]
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across childrén of thé same age group. The prose summaries of each
child's productjon in English and Spanish is presented first, followed
by the schematic presentation of the constructions inventoried in each

language, which provide the examples for the summaries.

1uy



3.1 Younger Children
Ages 3.8-5.6
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3:1.1 TM; Age 3.8, Grade Pre-K, LAC=Suburban

Summary of TM's English. In English, TM appears to be acquiring

all the essentials, even at the age of 3:8: She correctly produces a
number of articles, and proncuns. She Shows correct adjective
placement, a hiumber of prepositions, plural morphology, and present and
past tense verb morphology. She can use copular constructions, as well
as more complex Vérb tenses exemplified by the use of semi-modals, and
semantically appropriate (I ggg;g'ga to school right now). She even
uses a get passive construction, once with a correct past participle
{got 3225 once incorrectly (got bleed); which may indicate that she is
still sorting out the forms. Syntactically, she keeps to simple
Subjéct-Verb=0Object order, varying it post-verbally with predicate
adjectives, locatives, or time expressions. She will correctly omit
the subject in direct iﬁBéFatiézs (Get out of here): She appears to

conjoin noun phrases rather than spontaneously using a plural in the

sentences displayed as 'Complex Syntax' (the seat and then another
seat).

Summary of TM's Spanish. In Spanish, TM does not offer as much

evidence as she does in English that she is well on her way to knowing

all of the essential rulés. She 8‘?ﬁ§ evidence of a feminine definite

articie (;g), and a masculine indefinite article (gﬂ), but no evidence
; -

of gender or number agreement (mi@ horsis; un mosca). She produces a

iimited number of subjéct and object pronouns, but has a surprising

variety in the 'Demonstrative' category. The adjectives she uses are

\
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preposed because she has borrowed both adjectives and nouns from
English to insert in her Spanish sentences (Tiene un brown truck; Tiene
reflexive verb forms, but no imperfect past tense. She can use the
periphrastic future (ir a + Verb); but does not exhibit the subjunctive
or modal verbs: She uses ser correctly to show possession or a
permanent attribute; but her use of estar to show temporary location is
tncorrect because hay is preferred in those constructions (Estd una
aduf adentro : : :): She does not show evidence of negation beyond the
use of no, and, other than que, relies on intonation rather than
interrogative words to indicate questions. In sum, her Spanish

language development appears to be secondary to hér English language

development.

ju—y
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106 English/TM

Example-

thstrdction Pagelturn
ART I CLES
Definite 1712
2/8
Indéfinite 1714
1722
Demonstrat ive 2/6
1/4
PRONOUNS
Subject 476
172
1722
R 671
: 579
Possessive 871k
8722
h 10/12
Object 7/22
10/12
11/6
Demonstrative é/i
7713
8/8
Indefinite 2/6
ADJECT I VES
Simple 371
7713
8/12
8726
Comparative 1714

in the house.
The boys.

A,blgger +
It's a b0y

This one don't got one.+
Put that toy in back.

She's getting the Tic Tac Toes.
ﬁickéd up toys.

I1t's a boy..

The x open the thlng +

He's falling down.

baby toys.
| have ;l_dress
My mother is gonna take me.

P? I

They re gonna get me .

My mother is going  to take mﬁ
| hurt it.

Open this, that, and thenlhe opened
that +

That s the real way,
One of Lhat +

liar:

This one don't got one.

Just one house.
That's the real way;
My baby toys.

It's big right now.

fiér.

A bigger.+

11,
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English/TM

Construction Page/turn  Example
PREPOSITIONS 1/2 | picked up toys:
174 --put that toy -in back.
474 Get out of there.
579 He's falling down.
PLURALS
Regular 2/8 The boys:
2/10 Twos. -
L712 The flowers:
I rregular 6/20 My feet.
VERB FORMS
Copuié ‘1722 itii a boy.
: 2/16 It's just a bike.
2718 That'sza cup.
L721 They're in here.
371 That has to bé tte door.
Present Tense 4574 Get out of here.
6/1 They open the thing.
1074 They hit me.
have/got « 8/22 R | have my dress.
2/6 This one don't got one.+
Past Tense
. regular 172 | picked up toys.
- _ R
irregular 9716 I fell down:
9718 I got cut.
11/6 | bit my leg.
11710 He got bleed:+
11/6 I hart it:
COMPOUND VERBS :
Progressive 1/6 Eating. ]
- 2720 He is doing that cup.+
L76 She's getting the Tic Tac Toes.
. 5/9 He's falling down.




Construction

éémi-modais

Modals
NEGATION

Qg support
iD1OMS

COMPLEX SYNTAX

Page/turn

7722
8710
8724
10/12
3/1
7720
10/24

2/6

7/13

2720
671

108

English/TM

Example

They re gonna get me.

P! gonna eat that.
| gonna go. dance right now.

My mother is gonna take me.
That has to be the door.

| could go to McDonald's right now:

My mother can go school right now.+

This one don't got one:+ ' i
Cut it out!

The seat and then another seat.
Open this, that, and then. he opened
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Spanish/TM
TM, Age 3.8, Grade Pre-K, LAC-Suburban
ConStruction‘. Page/turn Example
ARTICLES
Definite 12/2 La agua:+
17715 Se cayb la troca.+
Indefinite 14716 dn pollo aquf.
V574 O casat o
18711 Este, mi ap3 tiene un truck.
19/13 Estd un mosca ahT.+
PRONOUNS
Subject 14/2 Yo voy a'cribir.+
Possessive 13/2 Eso es mio. -
1474 Porque es de mi apa.
Direct Object - 19715 E<t3 una aqui adentro pa' tenlo.+
indirect Object 14/6 Me va a comprar mi horsie.
Indefinite 19/15 Ests una aqul adentro pa' tenlo.+
1877 Mi ap3 tiene Otro:
Demonstrative 1372 Esc es mfo.
13/4 Estas.
15714 Con éstos. . .
14722 . Mi _apa me comprd ésta.
15/6 tEsto?
16/4 tEsa?
ADJECTIVES - 18715 Tiene un brown truck. Tiene un
+  yellow truck: :
. 19719  Grandes.
19/18 {'Ta sola?
PREPOSIT1ONS 14710 Porque me caigo de alla.* |
19715 Estd una aqui adentro pa' ot
14714 Con éstos.
Possessive ég; 1474 Porque es ig mi apa.
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Spanish/TM
Construction Page/turn Example
PLURALS 13725 Todas .
14714 Con éstos.
14/20 Estos dos.
VERB FORMS
R Simple Present 14718 1'Is soia? @
16722 iQué es ésto? -
18711 Mi apa tiene un trock:
14710 Porque me caigo de allad.+
Preterite 17718 Se cayd la troca:
14722 Mi papa me comprd ésta.
Refiexive 14710 Porque me caigo de alli.
17/17 Se cayS la troca.
SER/ESTAR
Sar 1372 Eso es mio.
‘ 1474 Porque es de mi apa
16/22 LQué es Esto?
Estar 19713 Estd un mosca ahT.+ =
19/15 Esta una aqui adentro pa' tenlo.+
COMPLEX VERBS
Periphrastic Future 14712 Yo voy a ‘cribir (escribir).+
: 14/6 Me va_a comprar mi horsies.+
NEGATION 1478 No aauf.
14712 " De aquf no.
QUESTION FORMATION
Interrogatives 16722 1Qué €5 &sto?
Intonation i@[ié lEst3 sola?
1576 LEsSto?
16/4 LEsa?
COMPLEX SYNTAX 19/15 Est3 una aqui adentro pa' tenlo.+

Sy
x}—m
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3.1.2 RT, Age 4.8, Grade Pre-K, OC-Suburban %

o I T Y
Summary of RT's English. At the age of 4.8, RT shows good

progress in the basics of English grammar, although there are some
errors in this learnirg phase. He does not exhibit the full complement
of articles, although there are a variety of pronouns i; the correct
forms for subject, pcssessive, object, demonstrative, aﬁd definite
usages. He has corract pre-nominal adjective placement (ggg boy; the
black one), knows the comparative suffix -er; and appears to be
acquiring prepositions, although there is éViaenée that iﬂlgﬂ may not
be distinguished yet (swinging in the ladder). Pluralization does not
seem to be a problem, nor do simple verb ;énSeé, although there are not
many produced in this session. The more complex tenses, such as the

-3}

there is occasionally omission of an auxiliary (He @ going - « ) or
present tense morpheme (. . . he need @ to go). He does mot show as
extensive & command ~»f subordinating and coordinating devices as he

under 'Compiex Syntax'. He attempts topicalization, twice with
fnanimate Subjects, but copies the subject incorrectiy with an animate
pronoun (And then the bus, he need to go; : - - because the car; he
éaaié crash). Heé does not exhibit the facility elther with formal
grammar or with storytelling technique that he does in Spanish.

English is clearly a weaker language for RT.

115
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Summary of RT'S Spanish. RT's command of Spanish is very

impressive for a child of 4.8. He seems to have no problems with the
correct use of articles--definite, indefinite, and’
demonstrative--including the rules for gender and numbéy agreement with
the nouns they precede. His correct production of pronouns in the full
'c'o’m'pi.ement of grammati‘i case reiationships is also notable. He
carrect%y places the adjective Sbéi-ﬁdﬁiﬁéllj (gorro verde; pelo
blanco); exhibits consistent use of §1u55§12atibn rules, éithbugh;
sometimes dialectal variants (unos papagggj,rahd employs a number of

LY

and imperfect verb tenses in control, €xcept for a few irregular; stem
changing verbs (se dormieron). Verb usage, as exemplified by the
correct. use of reflexives and Ser is correct, although some learning

bianco-. . .+). He eéxhibits competence as well in a number of complex
verbal constructions, such Tf the subjunctive, periphrastic future,
progressive and modals. His command of complex syntax includes
temporal coordination (y luego . . .), subordination (. . . porque ya
relative clauses (. . . el _mufieco, el que tenfa la escoba . . .). This

eéxcellent command of formal grammar is completed by the rhetorival
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devices he uses as a storyteller, such as quoted speech (Nomds dijo:
1qué Qasé alif?) and the rhetorical question to emphasize a point
(. + = péﬁddé si no, iééﬁé 16 querfa curar?). RT is clearly an
exceptional Spanish language user. ce

¥
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English/RT
RT, Age 4.8, Grade Pre-K, OC-Suburban
Construction Page/turn Example
ARTICLES
D o S
Definite ! 11716 And then the bus, he need to go.+
Demonstrat ive 5/23 That one.
1779 ~-The girl friend of this one
- ~-
PRONOUNS N :
: .
Subj%éi 977 : 1 know. I khow.
: 679 "Cause she was swinging in the ladder.
673 . . . . and then he go to--go ih the
. back.+ . . } L
778 They were runniag.in the ladders.+
. 11720 Hey, you know?that?
Possessive 5]1& I Rnow one gnr] Her name is
, 9/10 ! I know what his girl friend
a .
Object 11714 . . . He want to: give it to him.+
13/5 . . . and then | tie her up:
19/9 Me. I']l show you:
9721 He got .ig.
11714 . . . to give it to him:
Demonstrative 6/13 She was Fuﬁﬁiﬁé like this and
indefinite 5/23 That one:
1779 --The girl friend of this one . . .+
ADJECTIVES )
Simple 7/4 - Walking with one boy. ,
17/3 The mom, the black one; he's going
to more food.+
Comparative 12725 He going féétg:_bécéuse the car . . .+
PREPOSITIONS 6/9 'Cause she was swinging in the ladder.+
774 Walking with one boy.
7/1 To the bus.
7/8 They were running in the ladders.+




tonstruction

PLURALS

Regular

VERB FORMS

Present Tense

have/got
Past tense.
reguiar

irregular

COMPOUND VERBS

Progressive

Sémi:modais

Hodais

COMPLEX SYNTAX

Page/turn

115 S
English/RT

Example

7/8
6/3

6/3

11/20
11722

9/21

11714

6/17
11/12

679
6/3
677
778

17/1
1773
11716
12725
19/9
12725

11/12

Rl

They were r%nntng in the ladders.
The "boys is--are talking . . .

The boys is--are talking and then
he go. to--+
Hey you know what?

And then | thlnk--

He got it.+

fie stayed up.

She fell down
He went and then the bus.+

<3

,,,,,

'Cause she was swinging in the ladder.
Thé boys is--are talking and then he
go to-- ‘ S

And the cars is coming right there

and )

They werefﬁunnlng>|n the ladders.+

He qcung to eat:+

And then, the food is gonng tc be good.
And then the bus,; he need to go.+

' He going faster because the car he

could,crash +
I'lJ show you.

He going faster because the car he
could crash.+
He went and then the bus .+
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RT, Age 4.8, Pre-K, OC-Suburban

Construction

ﬁoun P'hraser

ARTICLES

Definite

Indefinite

Demonstrative

PRONOUNS

Subject

Possessive
Object

Indirect Object

indefinite

bemonstrative

Page/turn

Spanish/RT

Exampie

173
6711
3/1
6/11
1/1

5/2
7/11

25/17
7711

3/1
3/1
2/1
371
3/1
25/17
26/8

Y ludego el 3rbol se--se iban a
vaer las hojas.
Y Iuego los nifos vinieron & la

esciuela y luego llegaron tan tarde.

Y luego, am, le--le sacaron toda

la sangre y fueron al doctor.

Un dfa, ah, unos nifios ibéﬁ a
venir a la--

Y luego un dfa habta una casa
blanca.+

{Nom3s ese cuento y ya’?
TO lelste que Tbamos a jugar

este juego.

\ Xé tambiéh duiéro uno.

Y luego se. tenna que sentar en

el bano, ella porque si no, {cbmo

lo querfia “curar?

Y luego su mar= io habiaba pa'
que le cortaba el pelo,

Se tenTan que estar aqut en el
bafio pa' que lo curaran.

Lé iban a cortar los péﬁféiéﬁéé
a ellos.

Y lTuego ya su mama le,hablaba pa'
que le cortaba el pelo.

Y yo también quiero uno:

Y luego unos estaban patnnando
con esto,



Construction

ADJECTIVES

PREPOSITIONS

PLURALS

VERB FORMS

Simple Present

Preterite

reqular

irregular

Imperfect

[y
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Spanish/RT

Page/turn Example

175 El que teria el gorro verde.

171 un dia habTa una casa
blanca. . S

3/1 pero estab. 2l pelo blanco.+

271 Se tenfa que estar aqui en el

. bano pa' que lo curaran.

2718 Y luego que yo ténfa que curar

o con una toalla.

6/11 Y Tuego los nimos fueron a la
misa y luego que 10s nifos ya
vinieron de la misa y llegaron
ya de noche.

173 Y liego que el arbo}, se iban a

] vaer las,hojaS'+ «

26/8 Un dia hablan unos papases porque
andaban en la nieve y luego aht
habTa arboles y oL oo+

6/11 Ya éra noche y luego se dormleron
las niilas v los ninos.+

8714 Yo tengo uno.

25/17 Y yo también quiero uno.

6/11 Y ya es todo.

376 Y luego cuando le cortaron el

B pelo

2/18 Una--un dlqi yo me pegue en el
baiio; y luego me salid sangre.

175 Y luego el mufieco, el QUe tenfa
la ééEéEé, nomas dl! {qué pasd
aht? y luego ~

175 Y dijeron: s,y luego se fueron.

6/11 R Ya era noche y luego se--se
aéﬁﬁiéfdh las ninas y los ninos.+

6711 Unos ninos iban a venir porque
ya era de_ .

26/8 Un dia habTan unos papases porque
andaban en_la nieve y luego ahi
habia Zrboles Y. ..+

371 . pero estaba el pelo
blanco . . .+

6711 Ya era noche.



Construction

Refiéxives

SER/ESTAR
Ser
Estar

COMPLEX VERBS

Subjunctive

Periphrastic Future

Progressive

Ho&ajs
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Page/turn

Spanish/RT

Exémpie /

2/18
6711
2/17
3/1

6/11
6/11

2/18
3/1

2/18
2/18
2/18

175
26/8

271

2/8
8/15

Y luego que, que dijo la nina
mahana te vas a aliviar cuando
te duermas. , ]
Ya es hora de venirse a la escuela.
e T = - —— -

Un dfa yo me pegue en el bafio Yy

luego me salid sangre.
Y luego se tenfa que sentar en
el baro .

Ya era noche

Y ya es todo.

Se tenfan que estar aquf en el
bano . S
Pero estaba él pelo blanco, : . .+

Y luego gue, que dijo la niia:

mahana te vas a aliviar cuando
te dUéElﬂéS. ) B

Se tentan que estar aqui en el

bafic pa' que lo curaran:

Y liuego que, que dijo, la nifa:
madana te vas_a aliviar cuando
te duermas.___

e N s
ST, dijo, ya nos vamos a 1.

y andaban patinando en la
nieve, y luego unos estaban

ngiggggg_één esto

Se tenTa que estar aqut en el
baifio pa' que lo curaran.

Y luego que no tenTa que curar
con una . tcalla. ] :
TG me tienes que quitarme uno y
y? te tango que quitar otro.




Construction

NEGATION

QUESTION FORMATION

Interrogatives

COMPLEX SYNTAX
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Page/turn
3/1
8/10

371
1/5

6/11
6/11
6/11

17
2/17

1/5

Do

Spanish/RT

porque si no, lcémo lo

querla curar? .
Td no,tlenes que decir a mT .+

porque si no, lCGmd lo
queria curar?.

Nomds dijo: Lg paso aht?

Un dTa unos nifos iban a venir--

iban a irse a la escuela, porgue

ya era hora:

Y luego los nifos ya lLegaron al

bis y se fueron en el bus y luego
1legaron- a la escuela y lumgo se

fueron a la casa.

Y luego se fueron a la casa y_

luego_se vinieron pa'--se tenian
quegdoﬁmitgpolqne ya era noche.

Yo me pegggigq el bzfio, y luego

megsallogsangre
Se tenian que estar aqun en el

bafc pa' que lo curaran.

Y lqego el muneco. el que tenla )
la escoba, nomds dijo: (qué paso

ah1?
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3.1.3 GH, Age 5.0, Grade Pre-K; SBC-Rural

Summary of GH's English and Spanish. 1In English, GH could not

perform the picture-description/storytelling task réequested of her.
She could not comprehend the instructions for the task when given in
English, nor éédié she respond in English when they were explained to
her in Spanish. Therefore, we have only a Spanish sample for her.

At the age of 5.0, GH appears Lo communicate well in Spanish,
although she 1s not extremely talkative. She produces articles and
their inflections for gender égd number, and pro;ouhs in the full :
complement of grémméticéi cases-=sub ject, 6Bjééé, indirect object;
possessive--as well as demonstrative (ese, eso): She correctly uses

the passive se, Wwhen no animate agent needs to be expressed (§§ hace
noche . . .). She appears to know piuralization rules, a number of
prepositions, and gender and number agreement in her use of predicate
she produced only present and preterite in the session. Her use of

reflexive verbs and ser and estar also show ro problems. She appears

to be acquiring the complex verb usiges, Such as the subjunctive,
periphrastic future; progressive, and modals. She shows command of two

negative forms; no and nada, and the interrogative word, gue, (iQué

estds haciendo?), which she can also use as a subordinator (. . . gue
comprar): Other examples of her complex syntax are a temporal clause
(Cuando se acaben esos . . .) and a comparative clause (Mira esta como
estZ de ia cara). AS she was still a pre-schooler when this sample was

taken, and the task was unfamiliar to her, she did not speak as freely
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as she might have otherwise:. From this sample; we can only conclude
that there are no serious deficiencias in her Spanish language
development. This is not the conclusion we woiL d reach from her mean

" speaking category. As can be seen from the constructions she produces,

she can indeed communicate in Spanish.

—
oo
C v



122 Spanish/GH

GH, Age 5.0, Grade Pre-K, SBC-Rural

Construction Page/turn éxampié
ARTICLES
pefinite 1712 Con la mano.
5/26 Y la, tiene el pldtano y |

manzana Yy las s flores.

PRONOUNS
Subject ©2/1) Yo va agarré tres:
1672 Usted le estd diciendo.
Possessive 8/4 Yo también me los lavo con mi
cepillo:
Object 9/26 Yamino: ,
; B/4 Yo también me los lavo con mi
cepillo:
Indirect Objéct 5/4 Eli le dice a Larlos: ‘Caio, asT.
13/16 Mamd le va a ayudar.
Demonstrative 579 Ese no.
‘ 6/23 Tuando se acaben &sos van a
jugar y corren bien pronto. +
Passive se 6/23 Se hace noche cuando se acaben
— . .asns
ADJECTIVES 12713 No estd bonita:
15/7 La ropa también bien mojada.
PREPOS! TIONS 1712 Con la mano: : ,
574 Eli le dice a Carlos: Calo, asT.
1572 Mira ésta como est3, de la cara.
1/22 De mujer.
PLURALS 5/26 . -« = la manzana y las fiorgi.
. ~14/6 Frijcles son.
VERB FORMS .
Simple Present 1572 Mira ésta como estd, de la cara.
5726 Y la, tiene el platano y la
7 marzana y las flores. )
5/h Eli le dice a Carlos: Calo, asT.

129
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Spanish/GH
Construction Page/turn Examplé -
Preterite 2/11 Yo ya agarré tres.
15720 Yo ya acabe.
Reflexives 874 Yo también me los lavo con mi
o cepillo.
6/19 Luego que se duerman.
SER/ESTAR
Ser 10/10 ‘ Es leche.
1476 Frijoles son:
fstar - 12/13 No estd bonita.
13719 Yo ya estoy cansada.
COMPLEX VZIRBS
SubjUnctive 6719 Luego que se dUérman.
Periphrastic Future . 6/23 Cuando se acaben &sos van_a

jagar y corren bien pronto.+

ProgréssiVe 5722 "Comiendo bléténo.
9719 Anda jugando.
, Modals 12/15 No quiero estar allT.
NEGATION 12/6 Yo ya no quiero ése.
6711 Nada. o
12/13 No esta bonita.

QUESTION FORMAT | ON

Interrogatives 15/16 1Qué estls haciendo?
COMFLEX SYNTAX 6/23 Cuando_se_acaben gs0s van a
7 jugar ;7gorrer bien pronto.
15/2 Mira ésta como esti de la cara.
14724 Para ver qu€ comprar.
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3.1.4 MR, Age 5.6, Grade Pre-K, LAC-Urban

Summary of MR's English and Spanish. At the age of 5.6, MR

seems to be developing well in Spanish, his native language. He was
not able to understand or respond So questions pssed to him in English,
so the Spanish sample was the only one that was talen. He demonstrates

a command of masculine and feminine definite and indefinite articles,

categories--subject, object; indirect object; demonstrative: He
exhibits éBFEééE'éajééEi6é placement; shown here as the adjective of
quantity precedes tne noun (Y habfa mucha agua). . He épbeaﬁs.to be
acquiring prepositions, and demonstrates application of the rules for
pluralization. He shows knowledge of the simple present and impéréégt
verb tenses; and several instances of the Sémantiéélly compiéx
refléxive, as in the true refiexive (Se estd bafiando), and as in this
optional reflexive often used with verbs of consumption (Se la van a

comer). He shows evidence of the imperative, ser and estar, and

complex verb constructions such as the periphrastic future and the

progressive, of which there is great variety. He demonstrates

kriowledge of several interrogatives (para que, cudl, qué), and also

conveys questions by intonation. He does not appea~ to have any

problems with ~ommunication in Spanish, although his BINL placement
level would erroneously place him in the Non-Spanish Sp:aking category

(p. 78).

I |
w‘
[



MR, Age 5.6, Grade Pre-K, LAC=Urban

Construction

ARTICLES

Pefinite

Indeffnité

PRONOUNS

Subjéct

Object

Indirect Object

Demonstrative

ADJECTIVES

PREPOSITIONS

PLURALS

bage/turn

24714
33715
33715
33721

15715
16/7

12719
13720
31716

VAR
24716
32711

13720

13720
2575
25/9

33717
32/13

2/6
2/8
16/1
30/25
33721
33/24
8715

24711
30713
24714

Spanish/MR

Example

tos nifos estadn comprando.
EJ E1 dfa. )

Se esta tallando la cara.
En el bafio.

Es una escuela.
Un poste..

Yo le pregunta.
o no me sé Ese.

Yo no me los sé.
Yo le pregunto.
Yo no me sé ese

Falta esa 777777
lFalta éstas o éstas?+

Y habTa mucha agua.

Rojo.

Voy a andar en escuela.+
Voy a andar a escuela.+

Con ropa:

En el bano.

En una pila.

Estadn sertados en sofa.+

Las vienden todas +
Aqui hay palos
Los nifos estan comprando
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Spanish/MR
Construction Page/turn Exampie
VERB FORMS
Simple Present 12719 Yo le pregunto.:
23714 Qulero agarrar algo.
30/13 Aqui hai palos.
3173 Luego tienen pelo
7 32711 Yo ric me 10s sé.
imperfect 33717 Y habfa mucha agua.
Reflexive 33712 Se,esta baﬁando
9/13 Ya me_cansé.
33/15 Se est3d tallando la cara.
24/16 Se la van a comer.
32/11 Yo no me los sé.
Imperative 3171 Td no digas.
SER/ESTAR
Ser 15715 Es una escuela.
33/6 Ei blanco.
star 9/15 Est3n séntados en sof3.
COMPLEX VERBS
Periphrastic Futare 24716 Sevls van a comer:
276 Voy a andar en escuelé.#
Progressive 2348 " Aqut est3 viendo que hay.+
' 23/12 Est3 hincado:
24714 Los nifos estln comprando.
25720 SaCl anda diciendo.
33/12 Se esta bafiando.
. !
NEGATION 1474 Yo no sé.
2676 - Yano falta.
31/1 Td no digns.
QUESTION FORMATION
Interrogatives 3272 lPara 9ue7
15721 LCu31?
20721 Lgue hay aquT7
Intonation 25/9 \ IFaita stas o éstas?+
14/9 ~ LERh?

13,




3.7 HMiddle Children
Ages 6 .9-7.6
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3.2.1 LA; Age 6.9, Grads 1, OC-Suburban

Summary of LA's English: 1In English, LA, at age 6.9, dces not

seém to be able to express herself g?éﬁﬁéﬁié%ii§ nor fluently. She
displays some articles-~definite, indefinite, and demonstrative--but

does not usé thém in great variety. While she shows evidence of

pronominal forms, subjéct, for example (Eg going run+), or b6§éé§éi9é
(She's dress . . .¥; The boy-iS wash their teeths+), and demonstrative
(. . . and this?), she uses thé subjéct pronoun incorrectly with the
possessive suffix ig; and makes th',possessive adjective agree with the
following noun as in Spanish. Shé produceés only a few adjectives,
demonstrates her awareness of the use of Eﬁ; words in questions, but
will often omit the auxiliary verb in question formation (Where P the
kid going?+); or will fail to invert the auxiliary and the subject
(What he's doing?+). She demonstrates command of the regular
pluralization rule, but seems to be having iroubie'with the irregular
forms (. . . their teeths+). Although she produces present tense forms
(is, are; eat), one is produced fn a context in which a native English
speaker would use the present progressive. For examplg, 'He eat food
and he going outside to play', would be better said, 'He is eating his
food and then he's going. . . .' While she does attempt the present

progressive, 8he often omits the verbal auxiliary (Where § the kid

- going+?) or may omit the Zihg progressive suffix (The boy is wash their

teeths+). She is successful only oncé in a completely grammatical

- question (What color are the ducks?) and she uses* intonation .as a

. | _1:}L;
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strategy for questioning as wéll. From this sampie, it 4s evident that
LA has extensive limitations in English language production.

Summary of LA's Spanish. In Spenish, LA demonstrates a much

greater command of a number of grammatical constructions than she does

in English and appears to be very fluent in it: She has masculine and

feminine forms for definite and indefinite articles; and demonstrates a
and demonstrative--as well as command of the impersonal se (. . . otra

cama que se baja).. She shows command of adjective placement,

x
pre-nominal in the éésq<§r quantifiers (dos bafos), and free w 4 order
in predicate adjective constructions (Esté gréhdé lz casa). She even
shows the productivity of an intensifying morpheme, -otota, which means
'very iargé; (grandotota). She shows command of prepositions,
including possessive de (. . . la de mi tfa); and the ﬁidFéiiiétio;
rulés which affect all elements of the noun phrase: She produces a

L . o L Imoen TS
variety of present tense, regular and irregular preterite, and
imperfect verb tenses. She correctly uses refiexive verbs (Y luego se
van : . .); and demonstrates the correct semantic and morphological

usage of ser and estar: Her proficiency with more complex verbs

includes the subjunctive, progressive; and modals. She can use
negation (no) and interrogatives (cémo, qué), although they are not
plentiful in this sample. - She demonstrates compléx syntax such as the

embedded imperfect subjunctive<(El nifio ie.dijo gué—géréré) and
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sefior ya le did la paleta). 1In sum, LA's Spanish is far superior to
her English, although she may prove to be merely average with respect

to monolingual Spanish speakers of her same age.

137,
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English/LA
LA, Age 6.9, Grade 1, 0C-Suburban
Construction Page/turn Example
ARTICLES
Definite 1373 Where the kid going?+
10/17 The teacher.
- - - _ ’ “ ‘
Indefinite L710 Put some water.
Demonstrative 14/8 And this car?
PRONO'NS
Subject 1079 what he's doing?
1474 He going run.+
Possessive 8716 The boy is wash their teeths?+
1376 What color she's shorts?+
13713 Sh='s dress what color?+
Denonstrative 1171 What color is this?+
13/8 And this?
ADJECTIVES 878 Blue. Navy. Blue navy.+
Q/21 Yel low.
PREPOS I T1ONS ) 13/9 Why the kid going to the school?+
Wh> WORDS 1079 What he's doing?+
1373 Where the kid going?+
13/19 Why the kid going to the school7+
PLURALS
Pagular 1173 What color are the duck§]
12718 And the shoes?
12/24 And the trees?
Irreguiar 8716 The boy is wash their teeths?+
POSSESSIVE 's 12/10 And the boy's shirts?

| S—yy
(V%)
C:




Construction

VERB FORMS

Copuié
ﬁréSént fenSe

COMPLEX VERBS

Progressives

QUESTION FORMATIOR

Wh- fronting

& Aux inversion

Iintonation

COMPLEX SYNTAX
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Page/turn
10713
11/2

13/23

1079
11720
1373
1474
8716

10/9
11/20
13/3
11723
14/8

13/23

Engiish/LA
Example

What color ii the hair?+
Wﬁat'g_bldé?

He eat food and he going outside
to play.+

What he's doing?+
What the kid doing?+

where the kid going?+
de going run.+ (i.e, was running)
The boy is.wash their teeths.+

What he's doing?+
What the kid doing?+
Where the kid going?+

What color are the ducks?

And this car? Color?

He eat food and hé going outside
to play.+




LA, Age 6.9, Grade 1,

ARTICLES

Definite

fndefinite

PRONOUNS

Subject

Possessive

Object

Indirect Object

Impersonal se

Demonstrative

ADJECTIVES

intensifier

132 spanish/LA
0C-Suburban .
Page/turh Example .
Th/14 El nifo le dijo que parara.
14/14 El niio le dio el dinero y luego
o el sefior ya le dio la palgtai
20/6 En los ranchos hay puros swap
meet
4712 Un délar.
14717 Una peseta. :
23/9 Unos no-. S
. 3/4 Le dio unas pero buenas.
14714 El iba a comprar una paleta
23/13 Yo pramero
1712 Ahora ti.
19719 _ Ya est3s en tu casa, 10kay?
19/19 X Ya se puede meter a su casa.
79/]5 Me lefva F-romper.
13/11 Tiene la llave de esta casa pa'
, que”la cierren y la abren.+
23/3 Y a mL -
23/9 Este no lo dije.
14714 El nifio le dio el dinero y luego
el sefor ya le dio la paleta.
ié/ii Pero tlene otra cama que se baJa
16/13 Tiene un colgadero alli, vy se
ponl’
15/18 Como este se parece a la de mi
tia )
19/11 Esta viene pegada con esta
17/9 Y tiene dos bafos.
18/2 Estd grande la casa.
ié/é_ Est3 grandotota.



Construction

PREPOS ITIONS

Possessive de

PLURALS

VERB FORMS

Simpie #résént

.

Preterite
regular

irregular

’

Imperfect

Reflexives

SER/ESTAR

Ser

éStar
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Page/turn

Spanish/LA

19719
19713
19713
15/8
178

20/12

19/13

17/11
2171
19/11

172

20/2
14714
14714

14714
22/13

19719
20/12

20/2_
18718
18716

19713
19/19

Example .

Ya se puede meter a su casa.

lYa estas en,tu casa okay?

Cuando pasamos E el parque.

. .*se parece a la de mi tTa.

rlY el del nifo?

Y ahT compran cosas,y luego se

van aIIS al rancho y hacen cositas.

A y se ponen todos Ios patos

y nomds ve los patos . .

AhT gué'f poner cuatro camas.
Y van a Tijuana otra vez . .
Tlene la llave de esta casa pa'
que la cierren y la abren.

Le agarré una toallita

El nido Ie ﬂiig que parara.
El nifo le dio el dinero y luego

el seior ya le dlo la paleta.

El 4ba,a comprar una paleta.

Comian ellos . .

Ya se puede meter-a su casa.

Y luego se van alld a2l rancho y

hacen cositas . . .

Porque era rancho.
Es Tijuana.
No es aht.

Y estd grande.
Ya est3s en tu casa.

14;
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3 Spanish/LA

Construction Page/turn ExamE?e

COMPLEX VERBS

Subjunctive 14714 El nifo le dijo que parara.
19/11 Tiene la llave de esta casa pa'

que la cierren y la abren.+

Progressive /2 Le agarro una toalllta Yy luego

le est3d limpiando la sangre.

Modals 17/11 Ahi puede poner cuatro camas.
18/18 Al17 puede poner la ropa de su
familia.
NEGATION 23/9 Este no lo dije.
' 23/5 Este no.
20/6 No habta tiendas.

QUESTION FORMAT [ON

Interrogatives 15723 LC8mo?
16715 Lqud?
Intonation , iS/ié . lVerdad?
, * 15/6 LEh?_
COMPLEX SYNTAX 14714 El nifo le dijo que parara.
14714 El nifo le dio el dinero y luego
: el seior ya le dio la paleta ]
16711 Pero tiene otra cama que se baja.
20/12 Y ahT compran cosas y luego se

vangallagalgtancho y hacen cositas
y Tuego se ponen a vender.

142
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3.2.2 EH, Age 6.11, Grade 1, LAC=Urban

Summary of ER's English. ER, at 6.11 years of age, is still

struggiing with English and has much to learn in terms of basic
grammar. He uses définite and indefinite éfﬁiéiéé; but here he only
demonstrates the invariate forms the and a; the latter is tncorrectly
used with a mass noun (A cheese+) where another word would have been
appropriate (i.e., some cheese). He can use simple adjectives (big,
green and white) and tries to modify another color adjective (. . . a
little -bit green): He has problems with prepositions; notably to

(. . . take the sheep to a walk+). He shows krnowledge of Wh- words as
interrogatives (Wny are they . : .?); and as réiative clause

regular plurals; but still has problems with irregular forms (Baby
sheeps+). He produces the copular forms %g; are and be, and present
tense and past tense forms. As for more complex verbal forms, he can

cow don't be dead+). He also has a problem With subject-auxiliary
inversion and omits the auxiliary do in one of his questions (Why the

boy cut his hair?+). He deals with complexity of expression with

grammatical rules is not adequate for expressing his needs (He's seeing

working his father+). It appears that ER is on his way to learning

i4;
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English, but he still needs to acquire fluency along with Some of the

basics.

Summary of ER's Spanish. Based on the data from this session,
\
ER appears to do much better in Spanish than he does in English. He

problem, and he commands a wide range of pronodis--subject, pbssessi?e,‘
object,; indirect object; indefinite; and déemonstrative. He correctly
places descriptive adjectives post-nominaily, (paleta frfa), and
quantifiers pre-nominally (son dos aéiaﬁes);~ He produces a variety of
prepositions, but éééﬁé)§§7ﬁé§é problems with some of them (e.g,,

Porque no se pueden ir a un carro en 1a agua+). He has COntrgi over

the rules for pluralization, and appears to handle a number of verb
verbs (e.g:, Se fueron corriendo pa' abajo y se le cayd la paleta y se
rompid): He knows the forms and Semantic functions of ser and estar,

questions with the appropriate interrogatives (ddnde; qué, por qué) and

subject-auxiliary inversion (e.g:; Qué es esto?). He expresses
complex ideas in Spanish by the use of conjoining sentences, embedded
sentences, and cause-e”,ect clauses (e.g:, . . . porque si no termina

su tarea, y pa mafiana), but-is not always entirely Successful. ER can
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but not having them completely under control. Even so, his Spanish
language competence seems better than his English language abilities in
this sample. However, his mean BINL scores would place him at the same
proficiency level for both languages, Functional English Speaking and

Funotional Spanish Speaking (pp. 78 & 79).
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ER, Age 6.11,

Construction

ART1CLES

vefinite
indefinite
PRONOUNS
Subject
Possessive
Object

ADJECTIVES

Simple

PREPOS I T1ONS

WH-WORDS

PLURALS
Regular

Irregular

Grade 1,

LAC-Urban

Page/turn

138 -

Exémpie

17/17
9/10
8/10
17/5

9/3
9720
B/11
479

1072

17/1

1679
16717
16/17
9/4
1673
9/20

9/3
17/17

16/9

10/10

e

!

They're taking where the cow lives.+
The boy and the cows--

A cheese.+
A big house.

Why are they looking to each other?+
1t's gonna fell down.+

He's seeing working hlS father.
why @ the boy cut his s hair?+

-

And the boy is gonna give |t--

And give ber milk.

The cows are blg
And his hat is greenrand white:

His hat is green, a little bit green.

to a walk +

And they go to the store to give ln
the milk.+

1t's gonna fell dowu +

Why are they looking to each other

They're taking where the cow l'ves +

The cows are big.

Baby sheeps.+
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Enolish/ER

Construction bagefkyrn Example
VERB FORMS
Copula 1772 They're thinking the cow don't be dead.+
9/12 And the sheep is the mother.
16/9 The cows are,blg
Present Tense 273 Because they want to play.
have/got 477 | have a gquestion.
11720 | got a gquestion.
do (ellipsis) 9/1 | do.
Past Tense Lyg Wh; # the boy cut his hair?+

COMPLEX VERBS

Progressive 4711 He's seeing working his father.+
12722 | think they're going to the trip.+
9/3 Why are they looking to each other?+
Semi-modals 9216 They'r onna,[gg -
: 9/12 And they ££:gggggiplay
9/14 And the boy is gonna take the sheep . .
1072 He i géﬁﬁé gaveifogd to the sheep.+
9/20 It's gonna fell down.+
2/3 Because they want to play.
NEGATION
Do support 17/9 They're thinking the cow don 't be dead.+
17/23 I don't know.
QUESTION FORMATION 17/9 Why @ the boy cut his hair?+
Aux. inversion 9/3 Why are tﬁey iookiﬁg to each other?
COMPLEX SYNTAX é/é, Because they want to play.
16/3 And they go to the store to_give in
the milk.+
12/22 I think they re going to the trip.+
4711 He's seeing working his father.+

147




140

Spanish/ER
ER, Age 6:.11, Grade 1, LAC-Urban
Construction Page/turn Example
ARTICLES
Definite 579 Porque no se pqedeé;?F a un carro
o en la agua.+ Q\Jp )
1579 . Yo me voy a bahar sdbado.
11717 Se subid al bus, y--
indefinite 1/24 SabTa que era un nifio menos era
o un japonés.+ :
5/19 Porque se hunden en un carro.
Demonstrative 3/14 A este lado.
PRONOUN
Subject 15/9 Yo me voy a bahar. el sabado.
15718 Y ella no se puedTa venir
o camlnando;+ ‘
12/10 Ella no le quiere levantar.
Possessive 1713 LEse es el tuyo, Pilo? )
14728 . . . porque su ho termina su,
S E_ktaréa y pa' mafana.
15/20 iD6nda es tu casal+
bbjéct -éZ2§, tTe lo doy, o--1 )
17713 . . y ot~~ pa’ el
1276 Y ni la ayudd.
1379 Yo creo no la quiere.
indirect Object 2/23 iTe lo joy, o--1
17/23 Porque un diente se le iba a caer.
12/8 Y la nifiz no le quiere ayudar a
o ella.
18/14 Que ya no les iba a comprar.
Indefinite 17/13 . Dos,nieVés pa'--gg' pa' su he rmano
y-otra pa' &l. .
. pemonstrative 1715 0, yo querta éste.
: 1/13 ZY ésos, Andy?
. - 2713 lEseres el -tuyo, Pilof
3/22 Como &sas-
L/19 Andy, todo esto.
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. Spanish/ER
Constraction Page/turn Example
ADJECTIVES 17715 Porque comi paleta fria.
1179 - Y _ las otras nifRas--todas las
- nifas no le ayudaron, nomds una.
17719 Porque le mordid un grande pedazo.+
1975 Son dos d&lares.
PREPOSITIONS 3/10 Iban al otro 1ado aguf c&n un barco.+
3712 Y por eso se van a un barco.+
5/9 Porque no se pueden ir a un carro
I en la agua.+ :
16/17 . Yo creo con Sucnovio.+
PLURALS 1179 Y Ias otras,nlﬁas--Todas Ias
- nifas no le ayudaron, nomis una.
12714 Camlsas. También chaquetas
17/5 Y le did dos paletas
VERB FORMS
Simple Present , 2719 Andy,riJo quieres?
4ns ST, sirve. S1 pe ga
17/23 Que guieten una pale--otra paleta.
Preterite :
regular 2/19 Ya agarre ocho.
1179 Y ‘una nina la ayudd a levantar .+
11/13 golgeo su--Se rompid aquft.
»Se cortd.
irregular 1773 Un nifio vino a comprar una nieve.
. - 21710 Ya se te dije que aqui es.+
' imperfect 715 - Yo querfa &ste. - ,
: : 1272 Y le duelia (dol7a) la, la pierna.+ .
Reflexive 3/8_ La sefiora y la nifa se mojgﬂf
1179 . Y todas se subieron al bus. |
111713 - Se g'o'l'gio’ su--Se rompid aquf.
1579 Yo me voy a banar el s3bado.
. 15/18 Se Ffueron corriendo pa' abajo y

ES le caz6 la paleta y se rompis.

14




Comstruction

SER/ESTAR

Ser

Estar

. COMPLEX VERBS

N

Subjunctive

Periphrastic Future

Progressive

Modals

NEGATION

QUESTION FORMATION

Intérrogatives

Page/turn

Sbanish/fﬁ
Example

2713
4717
15/20
5713
6718
877 .

15720

1872
20/6
5/25
3/18
11/7
1274
11/5
15718
579
1878
376

3/10

1179

1379
15718
17/25

15/20
k7
15/16

15U

LEse es tuyo, Pilo?

lQué es esto’? o
LY dénde es,tu ~casal+ LAqui?

Yo 1o h!f? y esta Dqulto gordo.
Porque esta osruro ,
LY por qué estdn en la sala?

lEstd cerquitas?

Que se le caiga el diente y ya

Euedan comer.

{Por qué dijo su mamé gue vayan;
caminando?+

to va a _romper.
Y 'van comprar unas cosas +

Estgban corriendo.

¥ el nino, este, je~~nomis la
estaba viendo.

Y .. .Y despues la nnﬁa se
fue corriendo y se cayb.

1Y ella no se podifa venir caminando?

Porque No S€ Eueden ir a un carro
en la agua.+

Porque su mama ya no les gyerla

comgrar Dtr?',,
jodfan_ir en la agua, porque

'despues se mojan.+

Y no gquieren estar mOJadas

-

Y, y las otras nlnas--Todas las
nifas no,le ayudaron, nomds unz:
Ya no se. Yo creo no la quieren.
LY ella no se podla ven:r caminando?

Nurca se le calga. Y pa' ya no.¥

LDénde &5 tu casal+
LQué es_esto?
LPor guéY




Construction

Intonation

COMPLEX SYNTAX

—
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Spanish/ER
Page/turn Example
5/14 LER?
15/18 LY élla no sé puedfa venir
caminando?+
14725 ST es algo, Eorque $i no términa
o su tarea, y pa' manana.
5/9 Porque no se pueden ir a un carro
eri 1a agua.+
13/9 Yo creo no lagguleren +
17 Después se la comieron y le duélfa
- un7d+ente,+
18/4 Se fueron corriendo pa’ abajo

y se le. cayb-la paleta y se rompio.

1y,
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3.2.3 VS, Age 7.2, Grade 1, SBC-Rural

Summary of VS's English. At the age of 7.2, VS seems to have a

session. He produces definite, indefinite, and demonstrates articles
with no apparent problems; and correctly uses an rather than a before
words that begin with stressed vowels (: . : an ice cream):. He
produces pronouns appropriately, although there is evidence of only
subject, possessive, and object pronouns in the sample elicited. He
produces some adjectives in response to direct questions, and uses a
variety of prepositions, although they still pose some problem for him
(At the grass+; He's getting out the bus+). gé uses an interrogative
Wh- word (what) correctly, and shows that he can use pluralization
rules as well as the possessive suffix -s (. . . my friend's house).
He seems to have no problems with the various verb forms and tenses,
producing the copula, present tense, regular and irregular past tense
forrs correctly. He also demonsirates correct usage of progressives,

negative not to an auxiiiéry verb (won't, don't). He can conjoin
sentences to relate two ideas, uses sentence embedding, and produces
purpc » clauses as evidence of hi. ability to deal with more complex
expression in English. VS appears tec be an able speaker of English,
with a commanc of most of the basics; although his shyness ir this

séssion may have presented too limited a picture of his t ue - .es.
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Summary of VS's Spanish:. In Spanish, VS also can be said to

have a fair command of the language; althsugh thé same réluctance to
talk that he exhibited in the English session may have carried over
into this one: He can use definite; indefinite and demonstrative
articies; he ‘displays knowledge of subject, object, and possessive
pronouns, and produces a demonstrative adjective in an apposition to
the noun it describes (Y el muchacho ese lo abusa.). He dispiays
several prepositions, including possessive de. He seems to have no
problems with the rules for pluralization. In this sample there is
evidence of hia knowledge of the simple present, the regular preterite,
and the imperfect tenses. He also demonstrates knowledge of reflexive
verbs, although he omits the perfective auxiliary in one case (¢Por qué
no se p puesto sus zapatos?+). He demonstrates the correct usé of ser
and estar. ﬁe produces the subjunctive, the periphrastic future, and
the progressivé verb forms correctly, as well as displaying twé forms
(ne, nada) for use in negative utterances. He prOdUcé? two
interrogative words (qué; dénde), and also use: intonation for
expressing an intended question. He did not produce evidence of
exceptional syntactic complexity, however. In sum, from this sample it
is difficult to say whether his competence in Spanish and English are
veiled by his lack of talkativenéss, or whether he is truly limited in

the use of bdbne or the other.

15,

A



English/Vs
VS, Age 7.2, Grade 1, SBC-Rural ~
Construction ; Page/turn Exampie
ARTICLES
Definite 276 Thé cows are leaving them kids.+
3/3 At the grass.+
indefinite 2711 To a farm;
L716 The girl is eating a banana.
278 You want gﬂflcgfg[eam?
3/10 His mom makes some holes and
puts them into them
Demonstrative 2710 That one.
5/11 This one?
PRONOUNS
Subject 75 i think his name is Joe.
: 3/8 They eat grass. ,
575 He wantéd to buy an ice cream.
Possessive /3 What's hns name?
3/12 His mom  makes some holes and puts
o them into them.
678 | might go to my friend's house:
Object 276 The cows are leaving them kids.+
L/19 Give it to the cows.
ADJECTI VES 3/15 Happy - .
3717 Sad.
PREPOS I T10NS 1713 What grade he's in?+
2711 Jo a farm: i
373 At the grass "’,,, - &
3710 His mom makes some holes and puts
o them into them. -
5711 Gonna gqge the ice cream out.
11/5 He's getting out the bus. +
Wh= WORDS 1/13 What grade he's in?+
PLURALS 2/6 " The cows are leaving them kids.+
3710 - . His mom makes some holes and puts-
o : them into them.
6/12 - Cars.

o
Ut
"“i\




construction

POSSESIVE 's
VERB FORMS
Copuia
Present Tense
3rd sing. -éﬁ
Past Tense
regular
irregular
COMPLEX VERBS
Progressives
Semi-modals
Modals

NEGATION

Do support
QUESTION FORMATION

!ﬁ; fronting

Intonation

COMPLEX SYNTAX
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English/VS

Page/turn Example
6/7 | might go to my friendfg house.
175 I think his name is Joe.
272 'Cause he's big.
3/8 They eat grass.
3/10 Him mom makes some holes anu puts
them into them.
575 He wanted to buy an ice cream.
10/21 And he brushed his teeth to go to
school .
12716 The boy fell down.
2/6 The cows are iéévihg them kids.+
477 They're going somewhere.
é/ii Gonna take the ice cream out.
6/8 | might go to my friend's house.
14719 So he won't get hurt.
14/8 Don't push.
1713 What grade he's in?+
1/3 What's hic name?
2/8 You want an ice cream?
5/11 This one?
'
175 | think his name is Joe.
10/21 And he brushed his teeth to go to
o school. o ,
3/10 His mom makes some holes and puts

them into them.

154
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Sbanish/VS
VS, Age 7.2, Grade 1, SBC-Rural
Construction ﬁégé/turn Exémgié
ARTICLES
Definite 10717 Y el muchacho &se lo abusé.
10723 A la escuela.
16719« Del nido.
Indefinite 15/14 Un nifo.
. 1714 » Unos seis.
Demonstrative 10/13 Este nifo est3d cantando.
PRONOUNS , p2)
Subject ™ 1720 Yonosé&
L712 Y ellos van tirando la leche.
Object 10/17 Y el muchacho &se lo abusa: -
5/15 Estaba hablando con .€1.
Possessive 17/13 ‘' Su papa.
1/2 Porque no se puesto sus zapatos.+
ADJEETIVES IO/!? Y el muchacho &se lo abusa.
PREPOS I TIONS 10/2} En el bus..
10/23 A la escuela. _.
5715 Est3d hablando con él
Possessive ig 16/19 Del nifo.
PLURALS 3/4 iDénde viven los patos? 7
1/2 Porgue no se puesto sus zapatos.+
6/15 Porque ensuciaron los sillones.
VERB FORMS
Simple Present 10/17 Y el muchacho ése lo_abusa.
3/4 {Dbnde viven los patos?.
Freterite
regular 671 Tird la leche.
6/15 Porque ensuciaron los sillones.

[-—
or
e
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Spanish/VS
Construction Page/turn Example
Imper fect 5/1 Estaba tirando cosas.
Reflexive 5/9 Riéngose.
1/2 Porque no se puesto sus Zapatos.+
SER/ESTAR
" Ser 9/10 tQué es su nombre?
Estar 17/7 E<t3 haciendo calor.
COMPLEX VERBS
SubjUnctivé 6/11 Que ya no Hagén eso.
Periphrastic Future 6/13 Se van a enojar.
Progressive 16713 - Este nific estd cantando.
15/8 La vaca estd comiendo.
L/12 Y eilos van tirando la leche.
NEGAT ION 172 Porgue no se puesto sus zapatos.+
12/4 Nada. -
6/11 Que ya no hagan eso.
QUESTION FORMATION
Interrogatives 3/10 zggé es su nombre?+
3/4 lDénde viven los patos?
intonation 11/4 LER?

15
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3.2.4 JT, Age 7.2, Grade 1, OC-Buburban

Summary of JT's English. At the age of 7.2, JT shows that he is

well on his way to Epgiish language learning, and has mastered many
grammatical rules already. He correctly produces forms for definite,
indefinite, and demonstrative articles: He aiso seems to command a
demonstrative. Pre-nominal adjective placement A1l different bhesj,
and superlative suffixation (Biggggg to small§§£5 aré compétently
demonstrated. He also produces a range of prepoéitiOns, and correctly
uses Wh- words in questions (How did the giri fall down?). He appears
to kinow the regular rules for pluralization, although he may apply them
wrongly to irregular forms (two Eg§§+); He shows command of a number
of verb forms and tensés, including the past and present tense copula,
present and past tense inflections on regular verbs, and many of the
irregular péét'téhSé forms for other verbs. In the more complex verbal
constructions, hé.prodUccs progressives, semi-modals, and modals
without error, and even attempts a perfective participle; although he
omits the auxiliary (. . . 'cause he done two+). He correctly produces
sentences with do support in negation (I don't kncw where ﬁﬁéy were),
and in questions (i"ow did the girl fall down?), the latter of ;ﬁiéh
syntax. He demonstrates that he can embed questions éé?%éétl%j join
sentences with and, and introduce subordinate clauses with bicause. In
this sample JT exhibits a good, although not perfect, command of

English.
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Summary of Ji;éuépéhish. JT appears to have a good command of
Spanish, as well. He produces definite and indefinite articles,

»

displaying correct use of gender and number agreement. He displays a
wide range of pronominal forms--subject; §ossé§sive, object, indirect
object, and demonstrative--and knowledge df;bdth predicate adjectives
(. . . estaba gorda) ah&'ﬁﬁé-ﬁéﬁihéi adjeééive placement for
quantifiers (. . . muchcs iibros). Be exhibits a variety of i
prepositions,; including possessive de, and correct application of the
rules for pluralization. His commgnd. of verbs is also in evidence) as
he produééé the simple present, the regular preterite, and the
imperfect past tense. His usage of reflexive verbs show no errors

(. . .y una nifa se iba a poner sus . . .), and he displays correct
was produced for 8ér in this session. He uses the progressive tense,
negation, but no interrogative words in this session. He shows that he
can produce comple..ities in syntax by his use of cobrdihaﬁiop of

nos ponemos a . . .). Because JT did not appecar to be extremely
talkative in this session; no conclusions can properly be made.as to
the range of his abilities in Spanish, although there is evidence that
he 1s a competent speaker of his native language. JT's BINL placement
levels on the basis of his mean scores in each language would be
Limited English Speaking and Proficient Spanish Speaking: In English

JT exhibits only a few grammatical problems; the assessment of Superior
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English/JT
JT; Age 7.2, GBrade 1, 0C-Suburban
Cons truction Page/turn Example
ART I CLES
Definite 678 How did the girl fall down?
Indefinite 2/1 Bnce upon g_timé there was a
‘ donkey and two men.
Démonstrative 16/5 That one.
1276 Bh, he's gonna put it rlght
e here because this one is .
20/16 You moved these three.
PRONOUNS
Subject 273 They lived in a house . .
279 | don't know where they were.
L/22 well, he helps them.
6/12 She was s walking up?
B/24 You know one day,
Possessive 10/11 Her friend helped her.
1471 Tn *heir garage.
15/14 Ther he was singing with
o his e
10/22 No, i :t's mi e:
Object b/22 Well, - nalps them.
1074 Her fr«:nd i\‘pﬂ\ - her. .
12/6 Oh, he: 307ﬁa pL- lﬁ_right here
S becausf riis one ..
1576 Me firs.
Indefinite 12/6 oo s is e is
1674 Al d|f1e'un? ines.
Demonstrative 7/11 That's Feota®'i 5choo’
ADJECTIVES
Simple 20,20. | have one yéllow one.
16/4 A1l different ones.
Superlative . 19/24 Biggest to smallest.




Construction

PREPOSITIONS

WH- WORDS

PLURALS

Reguiar

irregular

VERB FORMS

Copuia

Present Tense

3rd pers. -s

Past fénéé

réguiér

irréguiér

COMPLEX VERES

Progressives
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English/JT

Page/turn EXé@ple

2/3 They lived |n a house

2/3 Once upon a tlme there was a donkey
S and two mens .+ .

6724 To the bus.

8718 Not on the sldewalk
12/16 And then she ‘threw it at her dress.
é/g How,aid the giri fajj down?

2/9 I don't know where they were:

16/4 Because some snakes. .

All different ones.

2/3 Once upon a time there was a donkey
o and two mens.+

2/1 . a donkey and two men.

7711 That's Foothill School. o
2/1 Once uj upon a time theres was a donkey
N and two men. .

2/9 | don't know where they were.

g/24 You know, one day

2422 Well, he helps them:

E‘/?; They laughed o

1577%% Thewrwalked,by by

11,41 Wert. He went. ,
12/1€ Anc thnishe he thre. if at her dress.
th/2v Nco. t'm gonna do - “is one 'cause he

7 done two:+

£/ Yoo aid.

wil? “NowAs walklng up’ )

IFTAE F & was singing with his

16,
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English/JT

Construction Page/turn  Example

Semi-modals 12/6 Oh, he's gonna put it right

S here because this one . .

14/20 Now |I'm gonna do this one,

'cause he done two.+
Modals 2/1  Where he could hit the ball?
\ cov'd

Perfective 1L/20 Now I'm gonna do this one 'cause he

done two.+

NEGATION

Do support 2/9 | don't know wheré théy were.

QUESTION FORMATION

Wh- fronting 6/8 How did the giri fall down?
Do support
Intonation 6/12 She was watlking up?
COMPLEX SYNTAX 271 Once upon a time there was a donkey and
- twowem.
279 | don’t know where_they were:
14720 Now |'m gonna do this one 'cause he
o dope..two.+
12/16 Oh, he's gonna put it right here because

this one is

162
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Spanish/JT
JT, Age 7.2, Grade 1, 0C-Suburban
€onstruction Page/turn Example R
Noun Phrase
ARTICLES
Definite L7 Una vez uros nifios andaban jugando
- o en la nieve .
L/17 . . .Yy los otros nifos andaban
7 jugando un Juego
7/15 : . . . yelnifo la cuidaba
mucho.
Indefinite 4717 Una véz unos nifos andaban jugando
. en la nieve o o
L717 . . .y lo otros niflos andaban
Jugando un Juego )
L/17 . . y una nifa se iba a poner
¢us de éstos Yy los ot:cs ninos
PRONOUNS
Subject 1717 Y nosotros tenemos munchos
libros
Possessive 4/17 R Y,?U? nina se iba a poner
o sus. de éstos: . )
1715 T . . ya mi hermano le gusta leer.
Object 7715 . . . yelnibo lé_cuidaba
7 mucho. . o
5/12 Mira, la de &sta de Mauricio se
la quitaste. ’
Indirect Object 25/14 A mT me gusta colorear.
5712 Mita, la de &sts de Mauricio se
o la du;taste
7715 Le daba de comer
Déemonstrative L717 . . .y una nifa se iba a béﬁé?
7 sus de &stos y los otros nifos
L4/17 . . . no tiene el otro el de €ste.
ADJECTIVES 7715 Y luego la vaca comfa mucho. Por
eso estaba gorda.
1/17 . Y nosotros tenemos machos
libros
-

16,
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Spanish/JT
Construction - Page/turn Example
'PREPOS I TIONS L4717 Una vez unos nifos andaban jugando
: en la nieve . : e
7715 Y lueco cuando crecid, ya no
jugat con; .ella.
g?/lz PR “también vamos a la éscuela.
1/17 Y luego cuando venimos de 1a
escuela R
Possessive de 5/12 Mira, la de esta gg_Mauricio se
— la quitdste:
PLURALS 1717 Y nosotros tenemos muchog
o llbros .
L7 . . : y los otros nifos andaban
jugando un “juego.
VERB FORMS
Simsle Present 1717 Dlo. oy también vamos a la escuela:
1/17 Y nosotros tenemos os muchos libros.
Preterite
regular 7715 Y luego cuando crecid, ya no
jugaba con ella.
5712 . . . sela guLtaste
Imperfect 571 Andaban jugando en la nieve, o
no habta &rboles--
L717 Y llego uno andaba hablan--
7715 Y liuego la vaca comia mucho .
7/15 Le daba de comer :
7/15 Y luego cuando crecid, ya no
jugaba con ella.
Reflexive b7 . . .y una nifa se iba a poner
R sus de éstos :
1/17 Y luego cuando venimos de la

escuela, nos_ponemos a leer
libros y a hacer tarea.

U

SER/ESTAR

Estar 7/15 Y luego la vaca comTa mucho.
Por esn estaba gorda




Construction

COMPLEX VERBS
brogressive

NEGAT I ON

QUESTION FORMATION

'nt- :;iOI:\

ZIMPLEX SYNTAX
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Page/turn

L4/7

4717

L7z

7/3

L/17

7/15

7/15°
117

Spanish/JT

~Ekam9ié

Una vez unos nifos andaban jugando
én la nieve .

. ya nQVJugaba con-ella.
No tlene el otro de éste.
iMe lo quito?

Una vez Dno" nlnos andaban Jugaﬁdo

pcnexgsusfﬂe estos y los otros
nifos _andaban Jugando un juego.
vV 'oego la vaca comia mucho, Por

__s estaba gorda y el niho 13
cuidaba mucho.

Y luego cuando c-ecid ya no
jugaba con ella.

Y loego cuando venimos de la

escuela, nos ponemos a leer
libros y a hacer tarea.

16,
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3.2.5 VM; A#3 7.5, Grade 1, LAC-Suburban

Summary of WM's English. Although WM, at the age of 7.5, has a
few problems with the English language, she can be said to be a fairly
competent speakeér. She displays definiée; indefinite, and
démonstrative articles and the appropriate rules that make them agree
in number with the following noun (these two). She demonstrates a wide
object, demonstrative, and indefinite. Adjective placement is
pre-nominal (. . . a little bathroom), although the differences in use

between much and many must still be worked out (How much ducks are

they?+). She uses a number of prepositions and Wh- words, the latter
especially as interrogatives,; and is comfortable with the rules for
regular pluralization; although the irregular plurals still need some
work (Wnat color are their fééﬁé?ij;' She displays familiarity with and
mastery of the various forms of the copula (is, am, was, ete.), and
knows the present tense agreement rules. One problem is that she

past tense forms (She thinks it bite her+). More complex verbal
constructions do not seem to be a problem, as she correctly produces 2
number of utterances using the present progressive, modals, and
Semi-modals. She exhibits negative forms with no and don't, and shows
evidence of the uninfiected don't in nonstandard usage, such as with
third person subjects (. . . sne don't want . : :),; and with got as a

main verb (I don't got no more questionz+). liowever, these should not

160

LN
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be viewed as errors but as oral language modeling according to
prevalent local peer usage. She demonstrates norrect question
formation ruies by her use of subject-auxiliary iﬁVéFéi@ﬁ éﬁﬂ(&he
fronting of Wh- words (irter-ogatives). He complex syntactic
expressions include coor~ination of seutences, embedded infinitive
phrases, for...to compléméntation, 2<nd if clauses ('Cause Toni don't
know if she's gonna lé' ¥y guve' . From this sample, it appears that
VM's command of English i v.ry fluent; although thers arg soze
nonstanhabd features in *  speech. )

Summary of VM's “panic . In Spanist, YM Is a0t as varied nor

fluent in her production as in Englisn: She cemonstiates a variety of
..ticles--definite, indefinite; and demonstrative, and has only one
minor problem with gender and number agreement (;3 agua+). She also
uses pronoins in a variety of form: classes--subject, possessive,
indirect object--and knows indefinite as-well as demonstrative forms:
She demonstrates a command of adjectives an¢ knowledge 6? adjective

placement (poguita blanca; muchas cosas . . .). She produces a variety

only to the right vérbs (Y se van a estar éé?dosj. The exam>le just
cited also reflects incomplete semantic generalization for astar, whizh

in Spanish has fewer domains than in English be has. English influence
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may be the expianaﬁiéﬁ for the previous example as well as for the
incorrect uss of estar 'to be’ for hay 'thebé.i§' in: Y estd hielo

__ .4). She u1s0 shows command of more complex verbal constructions
in the periphrastic future and present ﬁ?éé?éééiye, and of negation
with the forms no and sin 'without'. She demonstrates knowledge of
question formation by her use of the interrogatives qué and cémo,
although she omits the de in asking 'gQué ¢ =+ . .7’ instead of 'zD:
que color?' as should bé done in Spanish. In terms of complex syntax,
she demonstrates subordinatlon, coordination; and temporal clauses, but
hot to the degree that might be expected from a seven §é§F-6id,

monolingual Spanish speaker. Iu sum, her Spanish which is fair, does

not seem to be as deveioped as her English.

160
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English/vM
VM, "3e 7.5, Grade 1, EAC-SubuEban
€ons i uction Page/turn  Example ,
ARTICLES
Definite 9/i5 Where are the fruits at?+
13/. He's waiting for them to cross the
street:
Indefinite 1716 Pick a card; Toni.
5715 She's taking a bath:
Demonstrative 2717 '11 wear that one and she could
o wear this one.+ .
13/22 This girl or that one?
26/17 There are only these two.
PRONOUNS
Subject 2713 She gots it.+
2/17 IIlg)f*ar that one :
3/10 Are ydu picking for Toni?
7716 1t looks like if she's taking a vath
872 What are they. doing?
Possessive 3/8 Pick mine.
18/1 . Yours are right there.
5717 She's washing her body.
i 1871 '~ Those are my cards.
20718 + He's brushing his teeth.
: 23/21 What color are their teeth?
Object 2/13 She gots it:+
11/1 Don't play with them yet.
14710 Toni, let me do oqg.i o
16,22 She thinks that the dog bite her on
the back.+
Demonstrative 3/15 | can talk about these.
‘ 3721, Is thls in Eﬁgllsh?
hr2 ‘ | have to move it like that
18/1 Those are my cards,
)
Indelinite’ 2/17 I'11 wear that one and she cou)d wear
¥ this one.

. : ~




Construction

ADJECTIVES

\

PREPOSITIONS

WH- 1/ORDS

FLURALS

Fragdiar

'rregular

VERB FORMS

Copula

Present Ter-e

3rd pers. -s

have/got

Page/turn
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English/VM

Example

7713
7721
7/18
24/

3/2
3/21
576
7/16
9/15
IR VA

9715
25/3
8/2
18/18

5715
18718
21714

21712

23/21

6/5.
1721
10/5
26717
19/21

25/16
19714
16/22

2/13
7/13.
21/24

She gots brown hair.+

This is easx one.

On a little bathroom.+

And how much ducks are they?+

Take it for Toni.

Is this in English?

Look down there.

It looks like if she's taklng a bath
on a little one.+

Where are the frunts at?

Don't play with then yet.

Where are the fruits at?

How muth twins are there?+
VWhat are they do:ng?

And what color is her pants7+

Where are the fru:ts aE?,,

And what color is her pants7+
His shoes is brown.+

He's thinking that his teeth are
going to get clean:
What color are their feets?+

k.
R

Because she was dirty.
This Ls,eééy one.+

I'm next:

There are only these two.

Or it can be a bike.

Let me see if | Know .

That loo like hér sister.
She thircs t~aL the dog Lite her
on the back.+

She gbt< e
She gorf brown hulr +
got lots of questions for you.

i.fL)



Construction

irregular

COMPOUND VERBS

Progressive

Semi4modais

Modais

NEGAT | ON

Qg_support

QUESTION FORMAT!ION

Wh- front»ng &
Aux inversion

COMPLEX SYNTAX

Page/turn

English/VM

EXampié

25716
17/4

679
11/1
20715
24/15

23/21
8/2.

3/21.
24711

2/17

1371
25716
1774
6/9
26717

7/16

Chiy jf j saw the bOx
She thinks it bite her.+

Are you ElEﬁLﬂS,for Toni?
She's taking a bath.
She' s washing her body:
She's getting clean.
She was washing her nose:

'Cause Toni don t know if she' sL

gonna,let you gggg
He s thinking that his teeth are

Alo,get clean:

You don't have to say lots of them.

| have to move it lixke that.

"ll,wear that one and she could
wear this

| can talk about these.

Or it can be a bike.

I'11 start.

'Cause she don't want to be dirty(+
Don't play with them yet.

T don't got no, no more questions.+
You don't have to say lots of them.

What color are their feets?+
What are they doing?

s thls Engllsh?

And how much ducks are they?+

|11 wear- that one and_she could wear
this one.

He's waltlng for them to_cross the street.
Let me sSee Ligigkuow .

She thlnks it bite | her +

*Cause she dQD,? want to be duatz +
"Cause Toni don't know if she's gonna

let you guyé.+ .
It looks like if she's tak-ng a '3th

17,
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Spanish/VM

VM, Age 7.5, Grade 1, LAC-Suburban

Construction Page/turn Example
ARTICLES
Definite 5/1 'El,hiﬁd,va a comer muchas manzanas
y la mujer va a comer muchas

B bananas. .

9/5 Los ninos estdn en el barco vy

o hay mucho hielo.

1172 Am; en la agua.+ , ]

Ti/h De! mundo, en el lChinese?

: 11/12 Pc.que los hielos:.+
Indefinite 3/20 Y una manzana: T

10/15 Y hay un lazo, Y hay palos.
Y I s : L .
Demonstrative 6/15 Yo quiero ese dibujo.

PRONOUNS
subject 3/16 Elia estd comiendo. 7
10/25 Cuando yo digo muchas cosas, Y
, yo quiero prequntas.+
s 17719 Pero icémo juega uno charas?
Possessive 7711 iQué color es su pelo?

13/20 iQué tiene en su manost+
indirect Object 15/23 Ya me preguntaste €so.
Indefinite 17/9 lEomo juega uno charas?
Demonstrative 15/23 Ya me préguntaste €so:

10/8 Mommy, Lqué son éstos?

-
ADJECTIVES
) 5718 Se van a estar géi&&é;¥ )
- 9/8 v esta hielo y la agua esta

o poquita blanca.+

1179 E<tan donde estd frio.+

12/15 Hay muchas cosas en el barco.

~ 172
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PREPOS I TIONS

PLURALS
P
/
VERB FORMS

Simple Present

Preterite
regular
irregular

kéfiéxiveé

SER/ESTAR

Ser

Estar

COMPLEX VERBS

Periphrastic Future
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épanfsh/vﬂ

Example.

13720
1677

17710
16717

5/2

7/7

3720
3726
6/15
10/25

15723
5/13

3/24
418

7/1]
10/8
8718

4/16
4718
571

tQue tiene en su manos7+
De banana y\de coconut vy muchas
dugandc con. tierra.

A la casa, a jugar.
3
El nlnp va a comer muchas manzanas

y la mujer va a comer muchas

banapas.
{Cudntos retratos tiene su camara?

Y hay una planta, una mesa:

Y Ta nifa tiene pantalones.

Yo quiero ese dibujo:

Cuando yo digo muchas cosas, y
yo quiero preguntas.+

Ya me preguntaste eso.
Yo dije.

Se estan sen{ando
Y se van a estar gc:dos +

{Qué color es su pelo?+

Mommy Lque,igg éstos?

No. Porque no tiene dinero si
es domingo.

Los nifics estdn en el barco y

hay mucho hielo.

Y esta,hlelo y la agua esLa
poquita blanca.+

Que van a comer mucho.
Y se vall a estar gordos.+
Que el hiﬁo Va a COmer muchas

muchas bananas.

§ -

J \J‘



166 '

—

Spanish/VM
Construction Page/turn Example
Progressive jilé Ella estd comiendo. _
7719 lQué esta pensando? v
3/24 Se estan sentando.
NEGAT'ON 8/18 Porque no tiene dinero si es
o domtnigo.+
3/22 lTiene zapatos o sin zapatos7+
QUESTION FORMATION
Interrogative 7711 lQue color e§7§u pelo?+
7719 lQue esta pensando?
1078 1Quée son éstos?
13720 lQue tiene en su manos?+
17739 lComorJuega uno charas?
Intonation 1174 Del mundo, en el LChinese?
COMPLEX SYNTAX .
8718 Porque no tiene dlnero si_es
, dcmjngo 777777
5/1 . El nifo Va a comér muchas manzanas
y la mujer va a comer. muchas.
bananas. )
9/5 Tos niros estdn en el barco y ha ay
o mucho hielo.
10/25 Cuando yo digo muchas cosas; v

yo quiero muchas preguntas.+

17
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3.2.6 SR, Age 1.5, Grade 1, LAC-Urban

Summary of SR's English and Spanish. At the sz: of 7:5; SR has

no apparenﬁ problems with Spanish languz; . prod:iation; although he did
not start speaking until the age of 5, Séééﬁaiﬁé to his’' mother:. Having
been in the Unite: . tates for only a year prior to this session,
however, he was not able to perform the task in English, .and so Spanish
is the only language sampled for SR. He shows eommand bf definite and
indefinite articles, including gender and number agreement with the
nouns they introduce. He exhibits knowledge of a wide variety of
pronouns in several form ciassés;:Subjéét, possessive, direct object,
indirect object, and demonstrative. He exhibits knowledge of
adjectives in both simple descriptive (. . . el pelo negro) and
prédicate modifier (la llave es blanco) uaages.,fhe even demonstrates
command of the jroductive morpheme -g£g which adds the meaning 'large'
to the word it is suffixed to (paquetote). He demonstrates a number of
tenses is notable, as he uses the simple present, preterite, regular
and i??ééﬁiéb; the imperfect and imperative with no apparent problem.
He also uses a number of reflexive ébhstructiSns (En la maflana se¢ va a
lavar los &iéﬁié§3, and demonstrates command of ser and estar. His
command of complex verbal conscructions is no less impressive,
demonstrated in the subjunctive, periphrasiic future, and progressive.
He demonstrates knowledge of negation and negative placement, question

formation by the use of intérrogatives (cémo, dénde, gqué) and

intonation. He demonstrates that hé can produce compiéx SYnfax
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adequate for the demands of conversation in purpose clauses (. . . para
enjuagar el cepillo) temporal clauses (cuando acabe) and pronominal
copying of noun phrases (. .-. las manos las tiene . . .). There

‘language was late in production.

174



169 - Spanish/SR

"R, Age 7.5, Grade 1, LAC-Urban

Construction Page/turn Example
‘ ART1CLES
Definite 1/8 bn nifio se vé a lavar ios
- dientes . .
178 leuggg abF|6 la 1lave para
S enjuagar el cepillo.
1718 Y luego las 1as manos las tiene
272 Y luggo Ta pared es amarilla
7 878 Yoy a ir al bafo.
indefinite 1/8 Un nifo se va a lavar los
o dientes
5712 Unos nifnos no tenfan papa.
8724 Que nom3s es un color.
971 El ya tiene un n paquete.
9/8 lCada quien un cuento?
PRONOUNS
Subject ' 1072 Yo también me voy a cansar.
g/71b El ya tiene un paquetote.
Possessive 16723 Es mfo.
5714 Unos ninos los mandd su paps.
Direct Object : 272 Para que se lavara también los
S dlentes y se la dl?ir
2716 Yo quiero. laigtfgipafa mT .
5714 Uiios nifos lnsigando su papa
. que fueran aingEFér
779 LEse ddnde lo,pongo7
Indirect Object 178 Un nifio se va a lavar los diéntes
o pa' que no se le caigan. .
7719 Dlle de la casa que habfa viboras.+
2/2 Para que se lavara también los
dientes y se la did.
Demonstrative 3711 teémo se )lama é§é7
479 Yo voy a hacer ése. o
9/22 Pero yo me pongo esto,- tverdad?
8710 Ecte namas son és5tas.
8714b Yo quiero &sta.
8/23 Entonceés yo agarro esta




Construction

ADJECTIVES

intensifier

PREPOS ITIONS

PLURALS

VERB FORMS

éimpié Present

Preterite

regular

P
irregular

imperfect

imperative
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Page ‘turn

Spanish/SR

Example

/12
1712

1716
2/2

9/1

178

5712
8/10

1712
27186
7/13
779 .
8/23

5714
9/16
11/17b
2/2
8711b

5/12
10/8

12/2

e

Y luego el cepillo rojo.
Y luego, tiene blanco. tuego
tiene azidl el nnno

—
Y después tiene el pelo Eggto
Y luego ia llave es blanco.

El ya tiene un paquetote '

Y luego abrid la llave para
enjuagar el cepillo.

En la camiseta.

Ya cuando acabe de lavarse los
dientes se va a comer.+ '
Yo quiero la otra para m

Voy a ir al baiio.

Un nifo se va a lavar los d|entes.
Para con Ibsicblvos

Urios nlnos no tenlan papa

Este nomds son estas

Yo uiero la otra para mi.
Hay viporas:

LEse dénde lo p ongo

Entonces yo agarro ésta.

Unos nifos los mandd su papa que
fueran a sembrar.

iYa se Earo

El nino se tentd la cara.

Para que se lavara los dientes
y se la dio.

Es que me e hizo refr,

Unoé ninos no tenfan papa:

Y luego habTa. nubes.

NO me dlgas



Spanish/SR

~onstruction Page/turn Ex{
Reflexive 1/8 Uio ni > se va a lavar los dientes

- parz -  no se le caigan.

1/10 Y se ¢-.a cepillando para gue
no .

2/ Para que se lavara los dientes

7 y se la dio.

2712 En la mafana se va a lavar los
dientes. _—

/12 Ya cuando acabe de lavarse los

dientes se va a comer.+

SEK/ESTAR

Ser 1712 Y luego el cepillo é5 rojo.
272 Y luego la llave €s blanco.
8711 Es que me hizo reir.
8724 Que nom3s es un color.
8/ Nomds son &stas.
16/23 Ei,mfo. ) 7
20/5 Y luégo el agua es azil.

Estar 29/15 Porque comprS muchos plétanos

estaba contenta.

ComPLLX TERBS

Subjuritive 1/8 Un nifo se va a lavar los dientecs
L para que no se le caigan:
272 Para gue se lavara los dientes y
o se la dis.
2712 Ya cuando acabe de 1:.varse los
o dientes 7 7
5/14 Unos nifos los mandd su papd que

fueran a

veriphrastic Future 878 Voy-a ir al bafio.
L7/g9 Yo voy a hacer ése.
10/2 Yo también me voy & cansar.
1/8a Un nifio sé va_ a_lavarse los
dientes
Progressive 1/1¢C Y se est3 cepillando para que
no ' ] ,
21/6 Un sehor esta comiendo adentro

Estdn comprando.

17

ERIC

Aruitoxt provided by Eic:
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€onstruction Page/rurn Example
NEGATION ? 1/8 Un nifio se va & lavar los dientes
o pa' que no se le caigan: :
5/12 Unos ninos no tenfan papa: 3
10721 iNo las ves?
1272 No me digas.
12717 Ya no sé mas.
20/2b No 1o sé.
YUETTION FORMATION
‘nrerrogatives 3/11 Que _Smo se llama ésa’?
10/21 1D8nde ve las viboras?
15/17 {.UE es!
[ntonation 9/8 i{Cada quien un cuento?
9/16 iY se paro?
/15 ti- digo?
COMPLEY SYNTAX -
17/8c Y luego abrid la llave para
enjuagar el cepillo.
2/2 Para que se lavara también los
dientes y se la dis. -
7719 Dile de 1a casa que habia viboras.+
6714 Los mandé su papa a gque semb.-aran.
2/12 Ya cuando acabe de lavarse los
dien.es se va a comer.+
1/8 Un nifoc se va a lavar los dientes
para que no se_le caigan.
1718 Y luego las manos las tiene .
5/1h Unos niios los mand&§ su paps

150
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3.~ 7 BF, Age 7.6; Grade 1; LAC-Suburban

Summary of BF's English. At 7.6, BF appears to speak English

fluertly, although she is still learning comé of the basics of the
gramwar. She bfodudéﬁ definite, indefinita, and depirst'atiVe articles
~ithout a problem, and shows ésaidé range of pronouns b ject,
bbszSSive, object, and demonstrative, a.c indefinite. She shows

mt iy of adjectives, both in her pre=nominal rlacement (And her big
brozﬁer7§ znd thé comparative suffix (Mine is ionbigjf She commands a
rance -°  .arious prépositions; although she uses in for on ircorrectly
in oné casé (. . . buhbles im her nose). She demonstraces knowledge of

Wh- words (what, who, why), which she uses in questicns; and alsc

exhibit: e correct usage of pluralization rules (e.g., laces; teeth),
and of .& ive 's (mcther'c name). She uses verd forms correctly,
such as the copul: oresent tense “jections, and regular past ténse

forms, except for is-lated irregulars such as broke which she
incorrectly inflects with -ed (. . = and it broked+). Shc uses more
complex vertal constructions easily, including the progressive,
sem:-modals, and modals. However, the perfective poses a problem, both
in participial form (. . . that hé had going in his bike+); and in the

agreement of the auxiliary with the subject (No, he haven't finished®

——

She uses corfracted not and do support in negative statements (don't,

didn't, does.. t) but also has the non-standard rule for double

negatives (I don't have nc more+). 'She shows understanding of question
formation, including do support znd subject-auxiliary inversic and is

able to express complex ideas with the coordinaton of sentences using

| !
«
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and, and or, with becaus clauses, and embedd.-4 sentences “2pinning
with that: In sum: her English langiage abilities are good, although

she ts still in the proces, of acquiring all of the barics.

Summary of E?’riﬁbénirl. BF's Spanish is alsgc fluent and

demcnstrates competence in sé]f;expreésior, but she is still lear.ing
here as we. 1. She appears to have mastered the -rtisles; using
definite, inde niteé, anc déronztrative forms in this session, |
‘acluding the :vles for gender and numher agreement. She hantles 2
wide range oprronouns;:;ubfect, possbssive, objeCt, indire object;

demonstrative==and even uses passive se (Y la ruerta se abrid). She

dem-nstrates correct post-nominal adjective placement (carells chino)
ard can use predicsts adjectiver correctly. althcocugh in one case she

borrows o ha’ r-color term from Engitish 1z nif= blond): e handler
prepcritions without protiem, including possessive de, and uses the
correct rules ;or pluralization. She car handl=z a number cf verd
forms, here demorctrated by the simple present; tne regular and
irregutar preterites, the imperfect past, and reflexive verbs. She
éﬁBQé knowledge of “ormnal and semartic differences between ser and
estar, and correctlv produces the subiuiict: -, periphrsstic future, and
medal ferbs. She demonstrates ability to handle negation (ric’ and
question formaton with interrogatives (gggg no les puedo decir?) and
intonation (¢Fin?). She expresses more complex relationships with the

coordinaticn of sentences, subordination u "ng que, and purpose clauses

using para que, ut runs i-tc trouble in not being éxpiicit énough

& j‘v

ERIC

Aruitoxt provided by Eic:
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abo relationships (Tenisr botas y nomds tenfz un —ie). In sum,
BF's Spaniin language atillty scems to be fair to goo® for her age, ani

appears tc e e 1 to her Engliin language ability.

[onN

A
o
~.

o
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Aruitoxt provided by Eic:
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2glish/BF
BF, Age 7.6, t-ade 1, LAC Suburban
Construction Page/turn Examplé
ART!CLES
Definite 12716 What': the boy's name?
14/4 Who buught him the clothes and
Lhe fiauta?
Indefinite 2/11 He's buying a ice cream here.+
3/18 He's taking a bath.
Demonstrative 3/5 I dicn't ... ired that one.+
pr ]NOUN(
Lubject 177 __don't know. o
2/1 ) You put this_in your ear, huh?
2/1° He almost fall down.+
675 wWhy did she pick the fl: .jers?
Possessive 2/1 Y- _ this in your ear, huh?
579 " “wis mother's name?
7:/7 ;. - big. b'other7 '
11/8 Aré ycu coming to our house & =in?
i7/21 [ wase just tyirg my y shoelaces.
Object 6/10 " His daddy is gonna spank him 'cause .
2/3 She 1Jlled it off Sylvua and it broked:.+
14/4 Who bought h!m the clothes and the
‘ flauta?
Demonstrati-: 277 Just get this and then the thing in
o there .+
7722 is this a boy or a girl?
Indefinite 3/3 Don't -cad the same one.
ADJECTIVES
Sim; e 22/7 His little pretty sister.
22/2 His little baa girl.
777 And her big brother?
22/1 She's nice becausé she's cleaning
,lS cut.
Comparative 11/2 Mine is ionggi.

2.

15,
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Engiisﬁ/cr

Constructio~ Page/turn Example.

PREPOCIT1."iS 2/1 You put this in your ear, huh?
273 She pulied if?égi Sylvia and this

; broked . . .+

2716 He almost fail down:.+
2718 From the wvus.
2714 He's putting it on here, huh?
8/14 And then she puts some bubbles in

her nose.+

WH: WORDS 12/16 What's the y's name?
- 1474 Who bought him the clothés and the
flauta? : ) o
6/5 Why did she pick the flowers?
oLHRALS
‘Regalar 1878 And ﬁié,éhdeg and hi- socké_and his
calzoncillos. 7 ]
17/23 | was just tyirg my shoe laces.
Irregular 14723 He's brushing bis teetﬁ;
P o -
s 6/20 Are ©ou going to Veronica's house?
7719 The Lame like Noel's7+
5/9 What's his motherls name?
12/6 What is the boy's name?

VERB FORMS

Copula 1/1 I'm sevzn and He'é_éight.
475 |'m 1sady. o
7722 1s this a boy or a girl?
8/24 She was all muddy.
11/2 Mine is longer.
Present Tense 3/24 | want tﬁié,oné.
2/7 Just get this ..
3rd pers. -s 8/12 And then she puts oubbles in her tub.
have/got 9/23 got tapes on yours, Noel;
13/12 doesn't he have no socks 7+
I's,

-/
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English/8BF
Construction Page/turn Example
Past Tense
regular 1773 Because the baby puiiéd his hair.
14716 Her mother died.
irregular N7k He feil down thé cemenit.
: 21715 He had a blister.
1474 Who bought him the clothes?
2/3 . . . and it broked.+
EOMPGUNDN Vi RBS
Progressive 9/3 She was Eio ng in the dirt
14723 He's: brushung his teeth . .
1672 This boy is bru=h+ng his teeth .
17715 | was just tying my shoe laces.
Semi-modals 16/10 His daddy lsdgghqﬁ spank him ‘cause
o he hit her 1ittie baby sister:
16/ 14 T ‘“~"s gonna,call the police

'ice s_gonna find him.+

Modals 2/24 Eii see it.
Perfective 18/4 BuL hls father didn't knc that te had
7 QDIDQ in his bike.+
873 N i haven't finisned.+
CEGATION é/S No, he havegif_Fiﬁiéﬁéd.+
Do support 177 | don' n't know .
_~ 3/5. | didn't wanted that one.+
1072 Mine doe;n t.
15717 | don't have nc more.+

QUESTION FORMATION

Wh- fronting & 1474 ﬁho bought him - ~'othes and the flauta?
Do support 13/12 Why doesn't. he |JV¢ no socks?+
6/5 Why did she pick the flowers?
Aux. inversion 7/22 isfthls qigoy cr a girl?
11/8 ALe you coming to our house again?-
Tag qQ /1 You put this in your ear, huh?

J Bi)
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English/BF

Construction _nye/tus Lroo le
CCHMPLEX SYNTAX 1722 is this a boy or a girl?
/1 I'm seven and he's eight.

«6/10 His daddy is gonna spank him 'cause he

- hit her little baby sister.+

18/4 Rat his father didn't know that he had

going in his bike.+

.

15,
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. Spanish/B7

B+, Age 7.6, Grade 1, bLAC-Suburban

Zonstruction Page/turn Example

ARTICLES

Defiite 2/1 Este nifio tird su leche en el
o asiento del bus--camion,
3718 El,estudlo se llama, 'Tirando la
N leche

9/21 tes ninos estan comiendo una
) ] banana y una manzana.
13/2] Y luego cayo de las escaleras vy

se esta agarrando

Indefinite 9/21 kos nifos estan comiendo una
banana y una manzana.

Demonstrative 2/1 Este nifio tird su leche en el
. iento del bus--camidn:
2/6 Este nifio €€ estd rienco.
PRONGUNS
“.bject 1,2 Yo si. ’ S
¢ 7 ETla quiere €1; &l quiere 2 ella.+
Possessive 5/12 tste no era mio.
2/1 Este nifo tird su leche
4/h Le dijo a su novia que tird su
leche
Object 2L No dejan a A]@giha erlo.
bt Lo van a regafar. :
15/8 Los van a llevar a jail.
Indirect Object Lyi Le,leo 3 su novia que tird su

Teche en el camidn y la nina le
dijo al cue estd manejando.

. iﬁ/jO Y m&s le gustd cayerse . . .t

a/15 A_mi{ me gustan las bananas.

Demonetrative 5/12 Este no era mio.
1/1 Y eso es: The End.
3/18 Con esta.

Psv "¢ se Lé/‘: Y la uerta se abrid.

o
O

ERIC

Aruitoxt provided by Eic:
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Spanish/BF

Construction Page/turn Example g

ADJEETIVES

6/9. robre. S .
1071 v &7 nino tiene cabello chiro.
16/1 Y la nifa blond. ] R
14/1 Pcrque era muy travieso.
PREPOSITIC: 2/1 Este nino tird la leche en el
o asiento del camién.
8/8 Con ésta. 7
i0/17 Estan adentro.-de la casa
10/17 So, se fueron a la casa y se van
a besar. N
Pcssessive de 271 Este nific tird 1a iarhe en el
7 asiento del camidn.
.5/12 Era de Noel.
PLURALS 9/15 A mi me gustan las bananas.
9/21 tos nifos estan comiendo una

banana y una manzana.

VERB FORMS
Simple Present 2714 No dejan a Alma hacerlo. )
3/24 Lo tiene en su mano y Sé esta
riendo. o '
17/4 {Qué no Tes puedo decir?
Preterite
reqular js/ii LQ deiéfdn ir. o
13711 El nifo_se 1y6 del bus. 7
2/lf Este nifo ti:O su leche en el
asiento.
irregular ar Le dijo a su novia que tird su
N leche en el camidn :
5/2 Porque quiso. B S
10/17 Se fieron a la casa y se van a
bafar.
imperfect 14/1 Porque era muy traviesc.
11719 ' Estaban -en la ventan: los ninos.

14/1 Tenfan botas nomas tenfa un pie.
lentan Y fentia




Const uction

Reflexives

SER/ESTAR

Ser

Estar

COMPLEX VERBS

Subjunctive

Periphrastic Fature

Progressive

Modals

NEGAT IOl

QUESTION FORMATION
interrogatives

Intonation
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Paze/torn

27/¢€

10777
13711
10,07

5/1z
6/9

16/1E
10717a
11/19

13/13

2714
3/22

1774

1274

15y

Spanish/BF
Example )
E.: SRR :bvcstﬁ riendo:
Se \.:u a - 'r

ET nifio se cayo del bus
La historia se 1lamaba

Este no era mio.

The End.

Y ests negrito y estd blanco.+
Estan adentro de la casa.
Estaban en la ventana las nifas.

Y loé nifos del camidn lo estan
agarrando pa' gue nc sSe_vaya a
caer v lo vayan a machucar.

. E ]

y lo esta agarrando pa' que

Lo van a regapar.
No le van a decir que--

Este nifo se est5-riendo:
Ests
Y e] ne5 Foose esLa,rlendo

e
esta agarrando,wa que NoO pare.+

iQué no les puedo decir?

No dejan a Alma hacerlo.
. y lo estd agarrando pa' que
no pare.

iéué no les puedo de . r?

LFin?



fonstruction

COMPLEX SYNTAX

183

13/21

§/h

13/13

3/22

Spanish/BF

EXampie

Se cayb de las escaleras y se
se esta égérrérdo

le dijo a su novia gue tird su
leche en el camidn y la nifia Te

dijo al gue estafmaneiando +

Y los nifos del camlon lo estan
agarrando paggquemno se vaya a
caer y lo-_vayan_ a machucar.

El negrlto se esta riéndose vy lo

estd agarrando pa' que ng pare.




3.3 Older Children
Ages 8.7-9.8

19..
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3.3.1 JH; Age 8.7, Grade 1, SBC-Rural
"Summary of JH's English: .At the age of 8.7, JH appears to be

well on the way o English language fluency, although there are still
some aspects that are not completely under control. He demonstrates
correct production of articles--definite, indefinite, and '
demonstrative. He also produces a number of proﬁouns--subject;
possessive, bbj§ct, and demonstrative=-correctly: He shows correct
pré-nominal piééémént of descriptive adjectives (This white thing

. . .), and can also use them as predicate adjectives (i : : 'cause the
sun 1s too hot). While he appears to use a number of prepositions, -
they are stometimes used éﬁﬁﬁé?&ii in places where other constructions
might better serve the intended meaning (They're géihg in the boat, but

although here he demonstrates confusion with an agreement rule for a
mass plural noun (The peoplé is . . .+). He does well with verb forms
éﬁdéﬁébb tenses, using the copula, présent ténse, and regular and
irregular past tense forms corréctly, although he incorrectly inflects
got with the present tense, third person singular -s (The boy gots a

\

cut),; not tncommon in children's English. He uses more complex verbal
forms ééhrgbtly, demonstrating progressives, semi-modals, and modals in
'sentences. He uses the app?opriéte forms for negation (don't, no,
ggxggi. JH's main problem with English can be illustrated by his

o

15,
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attempts to convey more complex tholughts Such as in the foliowing

sentences: I think he stops or beis still going somewhere+j Then when

she's all eating she keeps on fighting with her, with her brother+. JH
seems to have many of the basics under coritrol, but he needs to work
out the means for more complex expression:

Summary of JH's Spanish: JH appears to be more competent in his

Spanish language production th®m in English. He demonstrates knowledge
of definite, indefinite; and demonstrative articles, including their
gender and number agreement .rules. He producés a number of
pronouns—--subject; possessive, object, indirect object, indefinite, and
demcnsiiéﬁi;é, and he shows command of adjectives, including correct
placement and agreement. He shows COntroir f a variety of
ﬁiﬁ?&iiiétiaﬁ. He uses forms such as the simple present, regular and
irregular preterite, and the imperfect.tenSes coifééiii; although a
regional dialectal form 15 in evidernce in his use of -ites rather than
standard -iste (Esas ya las hicistes). He shows understanding of

- - - - - P e PR ,,,,,," R
reflexive verbs and thé sémantic and formal differences between ser and
estar. With more complex verbal forms;, he produces the subjunctive,
estar
periphrastic fiture, and progressive with no difficulty. BRe

fi 7 o ,,‘,,,,, - , _ . .
demonstrités two negative forms (nd, nada), interrogative words (gue),

and shows evidence of subordination in purpose clauses (pa' gue) and

195 :
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N .. N R v I ia mAt A ven
temporal clauses (x despues . . .). Although JH is not a very

talkative child, and.méy;not have demonstrated the fuil Féﬁéé of his

abilities in this sample, it seems fair to say that he appears to have

very féﬁ problems with his native language and speaks it competently.
On the basis of our é9éid§€i66; of his language production ih

Spanish and English, JH seems a better speaker of his native language,

‘Spanish. However, his placement on' the basis of mean BINL scores would

be Limited Spanish Speaking and Functional -English Speaking, i.e., he

{s evaluated as being more competent in English. This wolld appear to

be cortrary to his demonstrated i¥ﬁguage abilities as shown in his -

linguistic profile.

h
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- English/JH
JH, Age 8.7, Grade 1, SB({-Rural : : .
Construction : Page/turn Example
ARTICLES
Definite 3/3 The kids are going in a boat.
13/7 Tae car.
S ~ e o
Indefinite 3/3 The kids arg,SQ}US,'U,i boat.
13/9 The boy is ca[[qugisome books and the
oirl's carryvng some instruments. :
Demonstrative ’3/7 They're wearlng tbaL sait:
- 3/7 : And, this kid is maqugi. L. I
3/13 This white thing, that's snow.
PRONOUNS ; T
Subject 3/5 They're going in the boat, 'but in
o the water of the mountalins
L/8 It's orange. :
L4714 T think tHey re sad. .
6712 No, she's not. She's laughing.
: 10722 What do you think?
- 13717 I think he stops . . . ‘ v
Possessive . 1872 Scratching her nose.
4718 | .think they're going to their house--
to them house.+
4/15 My, head
NG 18717 His sister is clean:ng the'cut and then
he's--she's gonna put a band- aid.+
Object 7716 ICsuse the sun is too hot for them.
12/12 | never talk to hetrtn English 'cause
i she doesn't know “what | tell her
1374 Smash them.
20/18 . " The gnrl T1 tripped him:
i Demonstrative 1674 Where do | puat this?
13/13 This white thing, tbal's Snow:
ADJECTIVES ' _ ' ,
Simple 3/13 This white thing; that's snow. . .
‘ - 716 - 'Cause the sun is too hot for them.
13/9 The boy is carrying some books and the’
girl's carrying somé instruments. //

h
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\ i

1 English/JH .
ConstFuction Page/turn | Example ' R
PREPOS | TIONS 373 The kids are going in a boat.
3/5 , They're going in the e boat, but in
o the watar of the mountains.+
k72 Go to the snow and walk in the snow.
?/16 tCausé the sun is too hot foﬁrthem
8714 They're thinking £g put some water
c L e o to them.+
. 8/16 At a farm.
WH- WORDS 10722 what do you think?
¢ 12712 T never talk to her ih English 'cause
- she doesn’t know wbai,l tell her.
1674 Where do | put this? -
"17/18 Then when she's all eating she keeps
on fnghting wnth--her, with her brother. +
- ) L4 . \_
PLURALS g B
Regular 8/6 The ducks keeps on running.+
' . 373 Tpe kids are going in a boat.
772 The peopleil§ happy because the
L , flowers are big.+ '
1978 Clothes.
Irregular . 7/2 The people is. happy because the
flowers are big.+
VERB FORMS o .
Copula - 37153 This white thing, thatls sncw.
L78 It's orange. D . .
L714 _: | think they're sad.
Present Tense L72. Go to the snow and walk in the snow.
) 12/12 T never talk to her-in English 'cause
7 she doesn't know what | tell her.
3rd pers. -s 13/17 i thihk herstcps76? he's still going
somewhere. +
have/got ) 18/15 The boy gots a cut . . . on his ankle.+
Past Tense . Y
regular S 17714 And then Whgn7§be finished :
L eating shgisigonna--+
20/18 .The girl tripped him.

19,
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' English/JH

. Construction Page/turn Example
. . 9 p

é

irregular £ 12718 .. . . the kids got off of the bus.

- COMPOUND VERBS

g

Progressives 373 . The kids are;goung in the boat.
377 And, this kid is making the water so
S the boats could go more.
6712, She's. laughing..
Semi-modals 1573 . . . they're gonna go in there and
] " " ‘see cartoons .
18717 : : + She's gonna put a band-aid.+
Modals 376 . . . so the boats could go more. "
6/1 - They might go and they might
13711 That they better stop or the car

will smash them.

NEGATibN
bo support . 3/15 N don't know. S
Lo 12712 L. She doesn't know what | tell her:
Other 6/5 - No, they're not.
12/12 I never talk to her in Engllsh -
{
QUESTION FORMATION
Wh- fronting & REL Where_do | put this? <
Do support .
. L o S . . : .
COMPLEX SYNTAX 377 . And, this kid is making the water so the
- boats could go more.+ , ) ,
) 3/5 They're going in the boat, but in the
77777 water of the mountains.+
13711 . That they better stop or the car will
em,
12712 ’afk to her in English 'cause
S she doesh't know what™1 tell her.
19719 TCause she's going to the bathroom to
- get some paper.
13/17 I think he stops or he's ;still
) - 50|ng somewhere.+
17/18 - Then when shé's all eating she keeps
' . on fighting with her, with her
brother.+

)

19 /
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o\ Spanish/JH
JH, Age 8.7, Grade i, SBC-Rural _
Constroction Page/turn Example
ARTIELES *
. A S - N e L
befinite 2719 La muchacha estd arriba del toro.
2723 Y ! toro estd comiendo zacate.
3/8 Del deste ;7do de los arboles.
11710 Las mamaseg.+
Indefinite , 2/21 . Est3 tocando con un pito del
Demonstrative 9/1 Le hace 'brbrbr!? només una vez
7 y ya acaba. .
11/25 Ya acabd estas dos.
PRONOUNS ; P _
Subject 15710 Yo ya acabé:
. 13/17 También td.
Possessive 5719 - Ese agarrd S del tuyo.
3715 Con su-papd y su mama . )
Object 472 Que el toro camina pa' tumbanuz.
174 No, soéltala.
Indirect Object 10746 Preglntales = ~
11/8 ) Les van a pegar y despues los dos
o se van a pelear.
9/8 No le ha preguntado.
Indefinite 11/19 Néis falta una. _
Demonstrative - 5/19 Ese agarrd . . . del ‘tuyo.
: 14710 Esto.
‘ 14721 Esta es ropa.+
)
" ADYECTIVES , _ : x
B 3/10 Frlo
10/22 Mal traviesos.
1/8 ,\\\Que buéno.
19,
a
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Spafish/JH
Construction ° < Ppage/turn Example ,
- : i
£~ PREPOS | TIONS " 2/22 ' Ests tocando con pito del
' 378 Del d)g§tgilado de los arboles.
877 " La crema-se le echan a los
b : dientes: . .
9/10 A comer.
2/19 ‘ La muchacha estd arriba. del’ toro.
PLURALS 2/8 Ya son todos:
“ 11725 Ya acabd estas dos.
11/8 . . . después los dos se van a
pelear.
-
VERB FORMS |
Simple Present 3721 AhT no hay donde enchufarla.
- 472 Que el toro camina pa'
14721 ESta 5 ropa.+ -
12723 Hay chinitos. .
8/7 La crema se 1a echan a los dientes.
. 9N Le hace 'brbrbr™ | . y ya acaba.
Preterite <:
regular B/ié - - Ese agarrd del tayo.
9724 Ya acabe.
irregular ' 1275 : Esas ya las hicites.+
15/24 Fue el perico.
Imperfect 12/3 . Tenfas 8sta.
15/22 Era el perico.
Reflexive 7725 E1 muchacho se est3 lavando los
N dientes.
877 : La crema se Tas echan a 105
o dientes.+
11/8 . . . después los dos se van a
S o pelear. _
Imperative 10/16 - Pregintales
SER/ESTAR ,
Ser 14/5 . No son chiles.
13724 ST, es cierto.
14721 Esta e: es ropa.+
» 2/10 - Ya son‘tres
Ve
Estar \\ 2/19 .L#Imuchacha estd arriba del toro.
8/13 Que est3 acostado. :
" -
\' '

20y & <




Construction

CCMPLEX VERBS

Subjunctive

Periphrastic Future
Pfééressivé
NEGAT | ON
QUESTION FORMATION
interrogatives

COMPLEX SYNTAX

192
Page/turn
/4

976
11/8

1472
2721
2/23
2727
3/21

8/23
14/5

1478
11716

L/
11/8

) 7 SpahlSh/JH
Example’ : .

Que el toro camina pa' _que _tumbe
el mochacho.+

Va_a decir: sT.
Les van a pegar y después los dos
se van a pelear.

La gente esta comprando,fruta
Estd tocando con un pito : . . de
palo.

Y el toro est3 comiendo zacate.

No se

No hay donde enchufarla.
Nada

No son chiles.

lQue es €so?
lQue,querres7+

Que el toro camina pa' que tumbe

el _muchacho.+

Les van a pegar y despues,los dos
se_van a pelear.
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3.3.2 MS, Age 8.8, Grade 3, SBC-Rural

Summary of MS's English. At tge age of 8.8, MS can be said to

have everything mastered yet. She produces definite, indefirite, and
demonstrative articles without difficulty, except for what could be a
performance error With a rather than an (A boy is eating a apple+),
Which she later uses correctly (The girl is eating an apple). She
produces a number of varied pronédﬁé--éﬁbject; possessive, object, and
demonstrative--and shows correct ﬁFé;ﬁéﬁiﬁal adjective piaceéent (. ..
E§221i53095); She uszs é.GéFiéﬁi of »repositions correctly, and
displays knowledge of question tormation with ﬂﬁ¥ words (what) as well
as relativization (. : . he'li tell his mother what he told his

grandmotheri?- She seems to have no problem with pluralization: She
displzys her knoweldge of verb fdrms‘and tenses in préadéiﬁé the

copula, the present, and the regular and irregular past tenses. In
more complex verbal tenses, she corrécéiy'pro&uééé progressives and 7
modals. She correctly produces a negative command, ﬁiiﬁ contracted ggi

do support when the main verb is do in one of her questions (What kind
of work he did?). She shows a number of devices for the expression of

complex ideas, such as srnbedded commands fn indirect discourse; (His

dad told him to go fishing), temporal clauses (When he gets home

. . .), and relativization of Whi words in indirect discourse (. . :
he'1l tell his mother what he told his grandmother and he'll tell her

what ner grandmother did). The fact thal .she can handle such

4
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complexity would indicate that she'is very competént in expressing
herself in English. Her rather limited production of language in this
session may have been due to shyness or reserve.

Summary of MS's Spanish. 1In Spanish, MS appears to know the

basic rules of correct production, but her reticenéé~§g~55ik in this
session leaves little evidence as to the true degree of her ability.
She produces both mascuiine and feminine definite and indefinite
possessive, and object ‘pronouns; and a prée-nominal adjective quantifier
ccrbééii};fisﬁé correctly uses a number of prepositions; including
possessive de in a question (¢De quién es la vaca?). She shows correct
use of pluralization, of the simple present tense, of reflexive vérbs{/
and of ser, although no sentences are produced here with estar. She
seems to be able to use Several of the more complex verb forms, such as
the subjunctive, periphrastic future, progressive, and ﬁddéi
constructions. She demonstrates negation with the use of no, and

inteérrogatives with several interrogative words (cémo, gué; quién),

She shows some evidence that she can express complex ideas in épanish
by means of sentence conjoining, and temporal clauses, and embedded

reiatiVe clauses: While she appears very ccmpgtent in English and at
least basically competent in Spanish, her BINL placement would be the
same in these two languages. Her mean BINL scores would have her

assessed as Limited English Speaking and as Limited Sparish Speaking.

210
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b

Construction

ARTICLES

Deffnite

Indefinite

Demonstrative
PRONOUNS

éubject

Possessive

6bject

Demonstrative

)

ADJECTIVES

PREPOSITIONS

.

Wh- WORDS

Age 8.8, Grade 3,

195

SBC-Rural

Page/turn
3/1
8718

2719
3/1

7/5

2/1
373
3/9

8710
7/5

271

15/16
174

174
271
5/13
3/9
571
775
7/7

979
9/19

English/MS

4

Example

The girl is eating an apple.
The afternoon: ;

ﬁrboy is eating a apple.+

The girl s eating an apple.

| think that boy would go back

You pick three pictures out.+
They look like they're laughing.

i!th?ﬁk they're in the living room.

This -boy is brushlng hns teeth.

I think that boy would go back to
his house and tell his mother i f

he could go to his friend's house.+
Then you make stories out of them,
like what they're doing, and um

His dad told him to go fishing:

Watch it.

Don't step on this:
V

You plck three plctures out.
4Cause they re maklng happx faces:

| think they're in the living roonm.

Came back ftom school .

They'11. make a little hou:e for
the cars . .

They get the car and they leave the

front open WJih the guy that they're
playing WLIh

What kind of ‘work he did?+
. . < he'll tell his mother what
he téld his grandmother

204 e



Construction

PLURALS

VERB FORMS

Copula

Present Tense

3rd sing. -5

Past Te..se

regular

irregular

COMPLEX VERBS -
[ R
Progressives

Modals —_
| \

)

196

Page/turn
3/11
14712

16/11
379

2/1
2/1

11/1

14712
8/10

111

471

9719

2/19
3/3
8710

775
271

7/5

English/MS

Example

'Cause they have the couches.

| think the girls and boys. pushed

him because they wanted to get out
first: _ :

There is a lot of water.
| think they' re in the llVlng Foom.

Yoa pnck three plctuﬁés out.

Then you make stories out of them . . .

He said.he'll probably go to
school after he brushes his teeth:

| think the boys . and girls pushed. him

because they wanted to get out first.

Before he brushed,his teeth he ate;
then he brushed his teeth:

He Sald he'll probably . go to school
after he brushes his teeth g

Came back from school:

And when he gets home he‘ll tell
his mother"what he told his £
grandmother and he'Tl tell her

what her grandmother did.

e

A bqy is eatlng a apple +
They look Tike they're laushlng

The boy is brushung his teeth.

would they do before, and whéi

would you do over there whem .7
I _think that boy woull go back to
his house and tell his mother if

hé could go to hlslfriend s house.+

205
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197 - = English/Ms
Construction Page/turn Example B
NEGAT | ON '
D support , /4 Don't step on this. -
QUESTION FORMATION -
Eﬁf fronting 9/9 : What kind of work he did?+
COMPLEX SYNTAX 271 . ‘Then, like, you‘make stories out
; of them; like What they're,dcing;
o and . s e .
‘ 775 | think that boy would goibggk to
his house and tell his mother if
: < S ‘ he could go to his friend's house.
L g - " 15/16 ‘ His dad told him to go fishing.
. 77 After they finish they go outside
_ N : : o . to play?
‘ . 777 They get the car aud,they go and
4 leave the front open with the guy
- that they're playing with. :
9/19 And when he gets home he'll tell /A)
his mother what he told his = = —7 ;
v - grandmother and he'll tell her -/
' what her grandmother: did.
— - = —
5
\:’
. ] © \ g
\ - . Ny L
H ‘ J
« N
{ ’
\ L
' G \
s -
~
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Spanish/MS
MS, Age é é Grade 3 SBC-Rural .
Construction Page/turn Example
ARTICLES
Definite yZAR La nifa se anda agarrando el

vestido y se va a cambiar pa'
la escuela.

871 Entonces se va a lavar los dientes.
indé?initev \% 1473 ' Un parque.
) 3/9 Una casa.
w
N { -
PRONOUNS
Subject 9/15 ig_nd s€.
9716 Yo tampoco.
Possessive 875 También tiene que hacer su pelo.
1 ) 8/3 Con sus piyamas:
Object 3/5. Viver con ellos.
13/5 El carro la va a agarrar.
ADJECTIVES 8/7 ° .  Dos trensas.
»
PREPOS I TIONS 7711 La nifia se anda agarrando el
vestido y se va a cambiar pa'
- 1a escuela.+ ) ]
871 Entonces vaa ir a la escuela.
873 Con sus piyamas.
9/8_ Cuando viene de 1a escuela.
1078 En la escuela.
Possessive ég, Ié/é £é§ quién es la vaca?
PLURALS ) : 3713 Van a mojar ioi patbi;
: . B77 Dos trensas.
1076 Que va a saber muchas cosas
871 Entonces se va A lavar Ios
dientes.
—




Construction

VERB FORMS

Simple Presént

ﬁéfiexive

SER/ESTAR

Ser

COMPLEX VERBS

Subjunctivé

PeripHréétic Future

Progressive

Modals

NEGATION

199

Page/turn

Spanish/MS
Example '

1478
9/6
9/8
7711
1478
2/l
772
12/10

7/18

Al
8/1
3/
2

12/17
2/17
8711

8/5
12715

9715
13/11

203

Me paseo en los columpios.
Hace su tarea:

Cuando viene de la escuela.

La nifia se anda agarrando el
vestido = .« . . _

Me paseo en los columpios.

Se van a mojar. ] )
LC6mo se_llaman los nombres de
ellos?+ o
LCémo se_llama la cancidn?

itDe quién es la vaca?
LQué son los nombres de ellos?

Enionces cuando se cambie va a ir
abajo vy

se.va a cambiar pa' la
.escoela:
--ya @ ir a comer. Entonces se
va_a_lavar los dientes.
Van a correr.

ta nifia se-anda agarrando el
vestido . . .

Se anda cayendo.

Andan caminando.

Tambi&n tiene que llevar sus libros
pa' la escuela. o
También tiene que hacer su pelo.:
El nifo quiere agarrar la suera.

‘Yo no s&.
Porque no tiene la suera.



Construction

QUESTION FORMATION

Interrogatives

COMPLEX SYNTAX

200

Page/turn

772

775
12710
16718

7/11

7718
3/7

Spanish/MS

-

P I
ExamEIe‘

LCémo _se llaman los nombres de
ellos?+ , R
lLQué son los nombres de ellos?
1C@mo se llama la cancion?’
lDe quién es la vaca?

.. La nifa se anda agarrando el

vestido y se va a cambiar pa' la

escuela.

Entonces cuando se cambie va a i

abajo y va ir a ccmer.
Yo sé donde viven también.

2u5
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3.3.3 NF; BAge 8,11, Grade 3, LAC=Suburban

Summary of NF's English. _QF; at the age of B.11, seéms to speak
‘an English which is fluent and ééiiaaﬁiéi; He uses articles correctly,
‘as he demonstrates with definites and indefinites. His production of
pronouns ‘1s wide and varied, including subject, péssessive,lobject;
indefinite, and uemonstrative forms. He utilizes correct pre=nominal
adjective placement (The right ciothes . . .) and predicate adjective
usage (They were poor). He uses a humse; of prepositions correctly,
although it appears that én for English in may be a pronunciation
overlap from Spanish. He indicates knbwledgé of the bﬁié§ for
pluralization, and & numbér of verb forms and tenses--the present and
past éénses of be, present and past tenses of other verbs; inciv” 'ng
Féédiéb‘and irregular pasts. Heé usés a variety of complex verb forms,

rules for negation; with never and rot: thé lattér is used in

éaﬁibééiéé_?éiﬁ with acceptable auxiliary verbs (won't, can't), and a
less agéébiéa and more colloquial form, ain't. In his formation of
questions he shows that he ha$ do Qﬁbﬁébf and Wh= fronting under
control, even though he incorrectly treats Eot as a main verb (Why does
she got & sponge in her hand?+). To express more complex
relationships, he can embed one Séﬁiéﬁéé-iﬁéé another with that and
because; he can canjoln Sentencés with and, and can subordinate
relative clauses with gﬁgﬁ. The following example illustrates a
dependent clause with fﬁg&iand conjoining with and: One day théy said

that they wanted to go pick some flowers and they did. In sum, NF

21y
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=~

appears to have many of the basic rules of grammar in placé, and

expresses himself well in English. -

Sumsary of NF's Spanish. NF's Spanish éls’o’{)'p’éér‘s to be fluent
and ﬁide;réqging in the vaqiégy of structures he empioys, but there are-
iﬁdicétionsithaf it is infiuénced;bi his English. While he produces -
 both masculine and feminine articles; and shows h;;;;A agreement with
their nouns, he has not yet learned the ékéeﬁtibn that feminine nouns
have a masculine article if they begin with a éﬁréSSed vowel, s he

jncorrectly produces la agua+ He demonstrates command of subject,

bOSSessivé; object; and indirect object pronouns, but he incorréctly
uses the personal a, used for animate referents with an inanimatg

referent (s & . baré_mafar a animales). He shows ééiiéét prenominal
" placement of quantifiers (muchos irbolés; mucho zacate), and correct

use of predicate adjectives (Porque sst4 pobre); and comparative forms
(. « =« més que todo} . . . tan trich'); However, his syntax here may
refiect English influence (muchas mas cosas = many more things). He ’

uses prepositions correctly; including possessive de, although again he
jncorrectly uses it after tener, which itself jndicates possession

(Tenfan un rio de elios+). Hé knows the rules for pluralization;
present tense verb forms, regular and irregular preterites; and the
imperféct tenses: He produces reflexive verbs correctly for the most
part, but has not sorted out the semantics of llamarse; in saying that
vthe fitle calls itself' (E1 titulo se llama . . .}. He demonstrates
wnowledge of the formal and meaning differences between ser and estar,

and adequﬁféiy handles more complex verbal constructions such as the
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subjunctive, periphrastic future, progressive, and modals. He knows
how to use negation (no, ni), and interrogatives (por qué), ;although he
e - - : . W
fails to use thé preferred word order'in Spanish which inverts subject
S

) ) 7 o S S o . N

and verb in questions: Y por qué la mamd le dijo? rather than, . . .

le dijo la mamd? To express complex relationships, he uses sentence

conjunction, comparative clauses, purpose clauses, and indirect N

discourse, to name a few: In sum, NF appears to be a very competent
user of Spanish, but exhibits interference frm English in some areas.
Our ‘conclusion that English may be NF's stronger language would

not agree with his biacémehﬁ in terms of the BINL. His mean scores
would assess him as being Limited English Speaking and Limited Spanish

Speaking.

212
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English/NF

NF, Age 8.11, Grade 3, LAC-Suburban |

Construction bagé/tﬁrn\*‘ Example
, .
ARTICLES
Definite . 1711 We have to say what's happening in
_ the pucture
6/3 . That their mother would love the
. flower
Indefinite 3/17 The rubhgiglothes is a good idea.
; ‘ 4723 Just a story. . .
12718 He's a Chinese.+
14/3 Because he ain't an animal.
PRONOUNS .
~ v .
Subject 1/1 We have to say what's happening
- 2/8 _ You hafta pick three pictures, Belinda.
’ 2/14 1'm gﬁnna take one out. .
3/10 ll says: Ah Wong of China.
5/1 Th lgved in the forest.
Possessive: 5/1 And her name. was Belinda.
5/1_ HE caught a Butterfly for h|s mother .
5/1. They all liyed with their mom.
N 6/3 That her mother would love the flower.
\ 12716 His name was Chin Chon Chong.
o N e - -
Object 2/22 You buy them.
3721 Let me Xufpn on the stereo.
: 171 What dﬁ&‘?gh give them? =
- 1/14 The elephant jumped on him and he
o squashed him 1|ge7a7§orti a
1479 He got it “from a tree:
Indefinite 2/14 i 'm gonna take: one out.
Demonstrative 20/19 ‘She just says th-‘:

ADJECTIVES 2/8 You hafta pick three bftturés, Belinda.
; 3/17 The right clothes is a good idea.
6/8 ' They were poor.

%
,v/

<T "'
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English/NF

Constraction | Page/turn  Example
PREPOS I TIONS 1711 We have to say what is happening in
o the_picture.
2/12 En Tijuana, look like.+
2/14 T'm gonna take one out.
3721 Lé me turn on the stereo.
- 571 They all Ilved with their mother.
11/16 The boy got mad at the elephant.
18/18 They went to the "North Pole.
PLURALS T
Regular 2/8 You hafta pick three pictures, Belinda.
X 4719 This girl is plcklng flowers in the
N forest.:
6/8 Because they didn't have any shoes .
VERB FORMS
Copula o317 The rlgbg glogbeﬁrié a good idea.+ |
- 173 I'm going to be nine.
P 474 I'm ready:” ’
' 1473 Because he ain't an animal.
. 5/1 And he name was Belnnda +
o~ 678 : They were poor.
Present Tense . 3721 Let me turn on the stereo.
B ~ \'F"' .
3rd pers. -s 20/19 She just says that.
have/got 5/1 * And the girl got ten for his mom--
for her.
5/1 They didn't have a father. )
6/8 Because they didn't have any shoes:
8720 Do you got a questlon?+
9/4 Why does She got a sponge in her hand7+

— _ l
~ Past Tense

réguiar _ 5/1 - They llved in the forest.
; 571 ~ They all Ilved with their mother.
irregular =~ ° 3/2 He fell.
N :




thStrUCtion

COMPOUND VERBS

Progressive .

_Semi-modals

Modals

NEGATION 7

Qé support

QUESTION FORMATION
Do support &
Wh- fronting
Tag' Q

¢
COMPLEX SYNTAX

Page/turn

206 -
: English/NF

Example

171
4719
9/21

1/3
2714
2/8

3710
4710
6/3

9/21

1473
16719
4710
6/1

6/8
9/6

11
9/4
8/20

16/9

-

We have to say what's happening ‘in
the plcture

This girl is plcklng flowers in the
forest.

i would say because she was playing
in the dirt.

I m gonna be nine:
I'm gonna take one out:

You hafta p|ck three plctures, Bel;nda

i could look in the back:

1 can‘t speak Spaglsh that good
That her mother would love the flower
| would,say because she was playing

in the dirt:

Because he ann 't an anlmal

Thév won't put kids in Jal] huh?
| canet,speak Spanish that good.

* They ne never got married.

Because they didn't have any shoes.
| don't got anymore questions.<

‘What dld you gtve them?

Why does she got a sponge in her hand?+
Do you ou got a questlon?+
They won't put kids in jail, huh?

The elephant ]umped on him. and he

squashed him_like-a tortilla, .

We have to say what's happening in the
i ctiire.

One day they said that they wanted to

go pick some flowers and they did.

|. would say because she was playlng in

the_dirt.
it's just like if you re a superstar.+

You're holding it like a microphone.
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NF, Age 8.11, Grade 3, LAC-Suburban

Spanfsh/NF

Example

Constroction . Page/turn
ARTICLES N
Definite 3712
L7012
5/7-
12/5
5/22
6/14
Indefinité QZié
1871
17/5
Demonstratfvé ii/8
PRONOUNS
Subject 4715 .
10/12
1271
Possessive 5/5
Object A 18/7
| 6/18
577
Indirect Object 577
6/4
6/18
9/10

Se cays 1a leche. )
Juan vive en &l campo.

lY por qué®la mami le dijo?+

Les gusta estar en la-agua més

que todo.+ -
Est3 agarrando leche de las chichis
de la vaca. , '

Se quitd los zapatos.

El vive con una vaca.. L
Tenfan un rancho, muchas frutas--
La mam3 le comprd para su regalo
cinco bicicletas . y unos
calzones.

lPor qué no pones esa cosa para
que me oigan?

El se 1lama Ally. '

Yo como fruatas afuera:

Ellos viven solos.
LY por qué quiere gastar su dinero?

Le van a abrazar y van a vivir
con ellos. .

Porque se lo encontrs. ~
La va a matar.

lY por qué la mama le dijo?
Les gusta estar en el cerro
porque hay mucho zacate.
Porque se lo encontrd.

A mi me gusta.

oY
[N
c



Construction

ADJECTIVES

Simple

Comparative

PREPOSITIONS

Possessive de

PLURALS

'ERB FORMS

Simple Present

Preterite

regular

irregular

Imperfect

Spanish/NF

h712
1075
10712
1178

11/16
5/1
8719
573
577
7/18
1271
8/1
17/15

Page/turn Example

6/6a Hay muchos drboles, y hay mucho
L zacate.

6/12 Porque estd pobr

17730 Y una pifata y muchas mis co osas.+
12/5 Les gusta estar en la agua mas
S que todo.+ o
17/15 Y luego eran tan, am, 'rich''?
4712 Juan vive en el campo.

4/12 El vive con n una_vaca.

l7/9 Y les comprd miles de cosas.

5722 Esta 5§ékrahdo ie;hé de las chichis
o de,la vaca. )

1871 Tentan un rio de ellos.+
_17/5 La mam3 le comprd para su regalo

cinco bicicletas, diez carros,
veinte carritos de juguetes;,
seis cartas--paquetes,de cartés,
veinte juegos, cincuenta vy mil

‘dulces y unos calzones.

Juan vive en el Eéhpé.
Raass
Yo no- s&.
Yo como frutas afuera.
{Porqué no pones esa cosa para

que me oigan?
Es divertido cuidar 1os gansos.

tPor que la ti o7

Yo emgece con-~

{Y por que 9unso o

iY por qué la mama le d t9?+
Ya hicimos tres.

te dieron una fota--foto y aqui
lo anda viendo.

Tentan muchas pistolas para matar

a animales.+ ) S
Y Iuego eran tan, am, lrich?

vy

PR



Construction

Reflexive

Reciprocal

SER/ESTAR

Ser

Estar

- COMPLEX VERBS

Subjunct.ive

Pérfphréstfc Future

Progressive

Modals

NEGATION

209

. . épanish/ﬁk
Page/turn Example ' (
3/12 Se cayd la leche. 7
§(1§ NG, porque se gunto los zapatos.
9/16 ' AsT se 1lama la historia?
Sle El tTtulo se llama, Juan de.
Colombia.+  —
10/18 Y se besaron, como Belinda le
: hace a Tino. :
18/17 . Gabriel éra nomds un nin-yn .
o — - hombre de veinte afos.
11/16 Es divertido cuidar los--
5%16 El nifio €5t en una vaca.+.
' 6/h Est3dn en el cerro-- -
6/12 - ’ Porque esta pobre. .
11/8 iPor que no me pones esa cosa

para que me oigah, para que pueda _
decir mucho.

12/1¢ Para que los gansos coman.
773 lCuinta Ieche va a_tener la vaca?
747 tuego va_a_ir 'piu, piu,’' y se ’
vaa ir.: . .
5722 Est3 agarrando leche de las
L chichis de la vaca.
8/21b Yo dije que andaba tachando Ia
7 ' vaca:.+
11720 . kas nifas y los nifos les andan
) poniendo agua a los gansos.
12/1 1 Le dieron una foto y aquf
lo anda viendo. ,
11/8 ¢ . . . para que pueda decir mucho?
12715 Pos. ni le dice. L Cos
15717 LPor qué no le gustd esé nifo o
. qué? _
18/19 Y no le gusta los juguetitos de
' carritos.

OO
s
9)

Fs
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, Spanish/NF
Construction Page/turn Example
QUESTION FORMATION

Interrogativés 11/8 ) LPor gue no me pones esa CoOsa

para que mé oigan, para que pueda
decir mucho?

5/7 LY por gue la mama le dijol+
5/2 LPor gué la tird?
Intonation 17/15 Y luégo eran tan, am, irich?
COMPLEX SYNTAX
/ 1877 le van a abrazar y. wan_a vivir
con ellos. )
6/4 Les gusta estar en el. cerro porgue
hay mucho zacate.
1275 Les gusta estar en la agua mds
o jue todo.+ B
1178 lPor qué no pones esa cosa para
. que me cigan?
10/18 Y se besaron, como Belinda le
: hace a—Tino. -
777 Luego va a ir 'piu, piu,' y se
L va a ir
8721 Yo dije que estaba cachpndo 1a
o vaca.+
§/b Les gusta estar en el cerro porque
- hay _mucho zacate.

¢
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3.3.4 RR; Age 9.3; Grade 3, LAC-Urban

Summary of RR's English. RR; at 9.3 years of age, appears to
communicate well in English with a good command of éﬁé basic
grammatical rules, although he still demonstrates a few problems with
them. He displays competence in using definite and indefinite
_object, and demonstrative. He shows correct pre-nominal adjective
. placement (1light violet). and predicate édjeéti?é usage. He attempts a
cdmpérativé; but appears to be confused as to the restrictions on the
use of the suffix versus the use of more (And give them more
healthier+). He exhibits f;miiiéFiii with a rénée of prepositions;
although he appears to be in the process of sorting them out as well
(. . . she fell ggAthé'mud+; .+ : spilling their milk on Eﬁé seat on
the bus+): He demonstrates correct usage of Wh- words (why; when), and
appears to know pluralization rules for regular and irregular plurals

. (horns, teeth). He produces both contracted and non-contracted &opulas

(‘re; are, lé), and dempnsiié£é§ awareness of present and past tense
forms, although the regular past tense morpheme, -ed is ﬁié-aﬁpliéd to
an irregular verb (putted; from ég&ﬁ. He uses more complex verb tenses
such as the progressive; semi-modals; and modals competently; ho;eVer.
He shows bgth the full form not and its contracted variant (in Qégigj

in his negative sentencesy and shows correct usage of question

g

formation rules by the inversion of the subject and auxiliary in
sentences such as: Why are they throwing . : .? He expresses related
;

jdeas by conjoining sentences with and, or and then, by subordination

o
D
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with because, by embedding sentences with that (They think that . . .),
which are the devices he uses in this sample: It seems fair to suggest’
of learning some of the exceptions to the rules of grammar.

Summary of RR's Spanish. RR appears to be slightly more

comfortable in Spanish than in English, as evidenced by this sample of
Speech. He shows correct usage of définiﬁé, ihdéfinite; énd
demonstrative articies; inciuding the rules for géndér and humbér
object, indirect, and demonstrative--and, in\xfdition, passive se which
eiiminétes the need to express the agent (Se ve como un ba;co); He
demonstrates knowledge of prepositions,; and the ruies for
ﬁih%éiiiatiEn; He appears to produce a number of verb forms without
problem-~-the simple bresérit',' regular and irregular preterites; and the
imperfect past tenses. He also uses the reflexive correctly <§§ le
olvidé su caja de lonche), and knows the cofrect forms and Semantic

constraints on sér and estar. As for more compléx verb forms, he

correctly producés the subjunctive, the periphrastic future, the
progressive and modal vérbs. He competéntly demonstrates negation and
question formation with intonation a#d interrogative words (qué, por
qué, dénde), although there is an error in subject-verb agreement and
inversion in one example jz? pcg qué los_demds no les ayudd?+). He

expresses more complex ideas by the conjoining of sentences with y, by

oo
(i\:u
[ 2

&
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clauses relating indirect discourse, and by dependent clause introduced
by temporal words (después) and other subordinators (porque). From
this sample it is fair to suggest that RR's Spanish is good, and that
it is éiigfy\@iy better than his English language ability. However, his

Spanish and English.



RR, Age 9.3,

ﬁohstrucii&n

ARTICLES
' pefinite
Indefinite

«
N

PRONOUNS

Subject

Possessive

object

Demonstrative

ADJECTIVES

Simple

Comparative

PREPOSITIONS

Grade 3,

214
English/RR

LAC-Urban
Pége/turn Example
4712 That's why he putted the hat.+
576 The kids are eating fruit.
2/5 | have a question.
ﬁ/ié He doesn't hayg any hair.
5/10 Thgi think that the fruits are good
for them.
1176 "And hls,ls black.
5716 Th?Y,Ebl”k that the apples ‘and bananas
S are good for their teeth.
6719 Angihe s, and he's, and she s--And her
o sweater is yellow.
7/2 And hers is white.
5/10 They think that the fruits are good
for them? i
5714 And glve them more healthier?+
5/7h | don't have another story for this.
L/12 That's why he putted the hat.+
e
4
6715 And his shirt is light violet.
8717 The kind of silver things.
12/21 And her skirt is white, purple, orange,
xellow, red.
5/14 And give themAmore heal th g_ +
2/1 Tﬁexi§p111|ng their milk on the seat
oniphe bus .+
9/k They're laughlng to each other--+
976 Because they're laughing at each other.
12714 Going on a field trip.
12716 Maybe go to the zoo.
13/16 They were. “playing tag and then she

fell on the mud.+

qw]
0o
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English/RR
Construction ﬁégé/turn Exémpié
WH- Words i/? ”11 are they thrgwgqg;—?
4712 That's why he putted the hat.+
14/18 And then when she's finished she

gonna put away the bubble.+

PLURALS
Regular 5/6 The kids are eating fruits.+
17/20 Their horns
N Irregular 6/9 For their teeth.
VERB FORMS
Copula 5/16 . They think the apples and bananas are
B good for their teeth.
774 And hers is white.
Present Tense 5720 | don't know.
671 They eat fruit all day.
6/5 And they like apricots.
héve/gbt 1/5 | have a question.
Past Tense
reguiar 4712 That's why he putted the hat.+
irregular 3/16 fﬁéy were playing tag and then she

fell on the mud.+
COMPLEX VERBS

Progressive - L/2 How come the kid s pulling the hair

o out of the cow? -
1279 How come he's carrying the luggage?
1/7 Why are,they Lh:ow;ng-—?
576 The kids are eating fruits.
Semi-modals 14 © And then she is gonna put shampoo on
o her head.
14718 And then when she's finished she
gonna put away the bubble.+
Modals 15714 She ééuld clean her nose.
5/4 Could | change?
13/ 4 So they friends cannot say shé's dlrty +

224
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English/RR

Construction Page/turn Example
NEGATibN 13/14 So they friends cannot say she's dirty.+
Do support 5/4 | don't have another story for this.
4712 He doesn't have any hair.

QUESTION FORMATION

Wh- fronting & 177 why are they throwing--7
inversion 5/4 Could | change?+ N o
Ly2 How come the kid is pulling the hair
out of the cow? S
COMPLEX SYNTAX 5/16 : They think that the apples and bananas "
' . " are good for their teeth. ,
9/4 They're laughing -to each other because
L the fruits are fun.+ Do -
13716 Théy,weré,playing‘taé and then she fell
o on the mud.+ .= _
4712 That's why he putted the hat .+
5/10 They think that the fruits are good
o for them.+ e
13/14 So they friends cannot say she's dirty.+
\ -~
‘ /
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/ Spanish/RR

RR, Age 9.3, Grade 3, LAC-Urban

Constructign Page/turn Examplé
ARTICLES
Definite , 6/1. Les gustan los libros:
6/11 Y 8ste es de la fantasTa.
Indefinite 5/8 LPor qué se fueron en un barco?
- 8712 Una mitad de aquf y otra de aquf.
Demonstrative 7/ 14 Y &ste apenas anda empezando

ésta pagina.

PRONOUNS :
Subject 8719 Pero ellos van a estar cansados:
Possessive iZéi Esos son tu /05 ;
13717 Se le O]VIdO su,caJa de lonche.
14722 Eg tarea.
Object 6721 Y pa' gque aprenda lo de los
. fantasmas.
Indiréct Object 671 Les gustan los libros.
772 Porque éste se le mira la cara.
15719 Se le hacfa mis “tarde.
Demonstrative _ 7727 Y é éStds les gustan los fantasmas
) y éste los cartunes.
7716 Y éste anda V|endo el dibujo.
Passive éé 10720 ég ve como un barco.
ADJECT I VES 8/1 Perc son muchos.
15/7 El otro dia.
PREPOSITIONS 5/8. tPor qué se fueron en un barco?
T 6/11 " Este es de la fantasfa.
6/23 De noche.
PLURALS 1721 Esos son tuyos.
8/11 ' Pero son muchos.




»

Construction

VERB FORMS

Simple Present

Preterite

regular

irregular’

Imperfect

Refiéxivé

SER/ESTAR

COMPLEX VERBS

Subjunctfve

Peripﬁréétic Future

Progressive

218
Page/turn

L/1k
6/15

6/17

13717

15714
5/6
13717
15719
15714
20/1

15/5

L1317

13717
15/19

1/21
6/11

8721
7/

6/19
13/17
8715

8/21

Spanish/RR

Exampla

Pero ése no sirve.
Tienen la lampara prendida pa'
que vean.

Y les gusta leer pa' que aprendan.

Después agarrd su lonche y se
fue . . . S
Es que se le olvidd vy tenfa prisa.

LPero a donde fueron?

La nifa se fue pa' atras.

Sé le hacTa mds tarde.
Es que se le olvidéd y tenTa prisa

Y despues los nifios estaban

AL
cansados y que todavia tenian que
ir a la casa caminando. .

Después de ver la tele se va a

Y asustd a la nifa y la nina se

fue pa' atrés.
Se le olvidd su caJa de lonche.

Se le hacfa mas tarde.

Esos son ‘tuyos.
Este ;i de la fantasia.

Pero van a estar cansados
Porque en la sala estadn los
sillones.

Y pa' que éste aprenda lo de los
fantasmas.

Y _que el manejador del bus le
dice a una niha que le dé Ia caja
ala ntﬁa.

Van a ir pa' atrds y pa' adelante.

Pero van a estar cansados:

. Después :agarrS el lorche y se fue

’».corrlendo—a sg._casa:

{Que an
Esténuleyendo,mucho en la escuela.
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Spanish/RR
Cénstruction . Page/turn Example
Modals : 20720 © . Pero debe de decir: stop when
o red 17ghts flash, lverdad?
. 19/19 Y los nihos estaban tristes porque
y tenfan que caminar.
NEGATION L/14 Pero ése no sirve.
8/9 ’Pofdue en _su cuarto no hay libros
y aqut, sfT.
QUESTION FORMATION
Interrogatives 16712 ZQue andaban jugando? B
1376 LY p jué los demds no les ayudd.
10716 LQiﬁje,es,esto7
4725 tDonde fueron?+
Intonation 5/13 lPescaron?
COMPLEX SYNTAX 7/24 Y a éstas les_ éééiéﬁflos fantasmas
o v §- tunes:
1575 Después_de_ venfla tele se va a
- dormir. -
1671 Es que su mama leO que venga
o temprano pa' que coma.+
19719 Y los niinos estaban tristes porque

tenTan que caminar.

—

225
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3.3.5 P&, Age 9.8, Grade 3; 0C-Suburban

Summary of PA's English. At age 9.8, the oldest first grader in.

She Shows an ease of expression and some use of correct grammar; but
there is evidence that a rumber of points of grammar have not been
learned completely. While she produces the definite and indefinite

articles thé, a, and Some, she incorrectly uses the with a proper name

pronouns--subject, possessive, and object--and adjectives correctly,
and appears to have madtered several prepositions, although idcatives
aré still a problem (He's at the bathroom+). She demonstrates
knowledge of interrogative words to form questions, but does nct
diSpiay consistent use of the rule for Subééét:éuxiiiary iﬁ?é?iiéﬁ (Do
you know what color is the dress?+; Why thé;littlengifiigﬁéiﬁiﬁé his

teeth?+). Sr shows no probléms with pluralization; but seems to have

probiems with verbs and verb agreement (There was three girls . . .+j
. . and one little kid fall+). She produces more complex verbs such as

progressives, semi-modals, and modals without a problem in this sample.
She demonstrates problems with negation, preferring negative morphemes
with n- (They have no shoes, no socks, no blouse; nothing) to thé not

don't and fo co-ocecur, producing double negatives common in the speech
of children (They don't have no dress): While she does show evidence

of do support in questions and negative statements, she shows that she

. any construction. She uses an agreement rule for negation in which’

s
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rias not quite mastered the rules for subordination with because/
so_that, incorrectly using the former: He's brushing his teeth because

to don't pet cavities+. For PA, there is a lot more léarning of

English that needs to be done, although she seems to know some of the
basios. :

Summary of PA's Speuish. PA's Spanish language abilities appear

to surpass her Engiish language abilities. She produces a variety of
definite and indefinite articles, demonstrating knowledge of the gender
and number agreement rules. She uses a number of prorouns
aéﬁahéi;ééivé--éha adjectives in both their predicate adjective and
post-nominal usages (Las casas ést;ban bonitas?; : . . Sefiores
biancos?). She also uses a nqmber‘of prepositions correctly, and seems
to have no Eﬁoblémé with pluralization rules. She demonstrates
knowWledge of verb forms--simple present, preterite Eegu1af>énd
irregular, and the imperfect. She also demonstrates mastery of

refiexive verb usage (Pero noms que mucha gente se arrepintid y se

Jambié @eior), and of the semantic and formal differences between ser
and eéstar (yCémo era allf; ila colonta?; . . . éstd el bafio en medio de
los cuartos). She also demonstrates control of more complex verbal

progressive. She has no problems with negation, and uses a number of

for questions. She appears to be able to handle a wide variety of
subordinate claises, the most impressive examples in this sample

occurring in the same sentence. AS the examples show, she produces

23y
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indirect discourseé, a purpcse clause, and another purpose clause all in
the subjunctive: Le dijeron que le fueran a agarrar botes para que le

fueran g llevar comida a los patos para que estén gordos y bonitos. It

seéms apparent that PA is very competent in her native language, and
her performance in it far overshadows her English language performance.
This evaluation is compietely at odds with her predicted BINL

placement; however: On the basis of her mean BINL scores, she would be

her linguistic profile.
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English/PA

Example

Construction Page/turn
ART I CLES
Definite 8/10
1/2
271
indéffnite 271
3/15
PRONOUNS
Subject 2/1
2710
8720
13714
Possessive 3/15
/9
9/7
Object /9
ADJEETIVES 176
' 4711
574
PREPOS I TIONS 1/2
> 3/6
© 5/
5710
. 8720
Wh= WORDS . 9/25
2/13

"cci

o

They came from the India.+

The kids are taking food to Lhe
ducks. ,
The little glrl wake up and . .+

And she's gettlng a dress.
They're gonna take seme,flowers
to her mother.

L

And

she.s geLtlng a dress -
And thex have a pi ta:

He is at the bathroom.+

Tt's red with some flowers.
They're géﬁaé take some flowers
to her mother.
Because | can
and take them
He is washifig

pick some flowers
to ;1 mother.
hlS teeth.

ecause pick some flowérs
and take them to my mother.

Because | can

Eour boys and three gurls

£rettz
The blouse is zellow and thte

The kids are taking food to the

ducks. L L L

They're picking flowers in, like,

a park. : o o

And the blouse is yellow with white:
- They came from the India.+ .

He's at the bathroom.+

What color is his hair?

Do you khow What color is the

dress?+




Construction -

PLURALS

VERB FORMS

¢

i

Copula

Present Tense
Past Tense

irregular

COMPLEX VERBS

Progressives

Semi-modals

Modals

QUESTION FORMATION

Wh- fronting

Do support
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bégé/turn
1/
3/

N,

W

2/1
574
8/20

4/9~
13/24

7712
8/10
13/5

1/2
271
3/2
3/15
11722

4/9

9/25
3/2

2/13

English/PA

Example

The kids gre taking food to the
ducks.

There are a lot of trees and a
lot of flowerg_and planﬂi

‘e

And she's happy because she's
going to a party.

And the house is yellow with
white

He +s,at the bathroom.+

Because | can pick some flowers
They go to school to learn more
language.

There was three glrls and they
were poor.+
They came from the Indua +

."and one little kid fal] +

The klds are taklng food to the
ducks.

She! __g_}tlng a dress because
she's going to a party.+

Why the little boy sfwashing
his teeth?+

They're gonna take some flowers
to hér mother. o
Because they have to be big and fat.

Because | dan pick some flowers
and take them to my mother.

ﬂhéi color is his hair?

Do you know what cqjoflis the dress?+ .

235



225

PR English/PA
Constriction Page/turn Example
NEGATION 7/10 ] They have ggbsboes, no socks,
‘ no blouse; nothi nothing: +
Do support | 7719 They don't have no dress.+
10/10 He's brushing his teeth because

to don't get cavi'ties.+

COMPLEX SYNTAX 4/9 Because | can pick some flowers
, and take them to my mother. )
2/13 Do you know what color is the dress?+
2/1 And she's happy because she's going
to a party. .
10710 He's brushung his teeth because

to don't get cavities.+

iy




226 Spanish/PA
PA, Age 9:8, Grade 3, OC-Suburban
Construction Page/turn Examgie
ARTICLES .
Definite 15719 1Cémo era allf la colonia?
' 16/4 Este, ay, pos no o me deja ver £
L retrato. v
145716 LY cuanto valfan las paletas7
15/1 lPor qué lbanrlos nifios a
comprar < . 7
_Indefinite 15717 lArriba de un cerro o dénde?
17/15 Tiene una puerta acd y otra
puerta aca.
PRONOUNS
Subject 23/2 Y yo no--A mf nomas me faltan dos.
23/4 18 ya los dijiste todos; Loreta.
Possessive 16710 . . . somos much6s en mi familia.
21/4 Y eran siete nifos y su “mam3 y
Su papad . . .
Object 18713 ST, se la comprs.
21/14 Ah, _te Va a pegar la sefiora.
23/2 A mi “hom3s me faltan dos.
indiréct Object 1674 Este, ay, pos no me deja ver el
N retrato.
21/4 Le dijeron que fueran a agarrar
botes para,que le fueran a
v llevar . . .+
Demonstrative 19/10 Es ésta con todo eso mugrero.
ADJECTIVES 2174 . . . para que estén gordos y
: bonitos.
15/11 lHabia blancos, sefores hiﬂn;g§7
?Z 15/13 lLas casas estaban bonitas?
PREPOS I TIONS 15/17 tArriba de un cerro o dnde?
19/10 Es eésta con todo_eso mugrero.
17715 0 sea que ests el bafo en medio
S de los cuartos. .
18/3 Ya estamos empacando la ropa en

las maletas.

235
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PLURALS

VERB FORMS

Simple Present

Preterite
regular

irregular

imperfect

Reflexive

SER/ESTAR

Ser

Estar
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Page/turn

Spanish/PA

Exémpié

15713
2174

14/16

23/2
16/4

17/15

18713
21/4
2374
2174
14716
2176
3/3
15/1
22710

22/11

19710
16710

17715
15/19
17715

15/13
21/

236

LLas casas estaban bonltas?
.‘los patos pa' « que--para

que estén gordos y bonitos.

LY cudnto valfan las paletas7

A m7 nom38s me faltan dos.
Este, ay; pos no me dejas ver el
retrato.

Tiene una puerta aca y otra puerta
—_—

aca.

ST, se ié4ccmgr6;
Le dijeron que ?ﬁé?éﬁ a agarrar
botes para que . . ¢

TG ya les dijistes todos : . .

Tenfan puro amarilio:

IY cu2nto valian las paletas?

Y hactan: quack;, quack. ‘
Pero su mama no sabfa . . .

tPor quétban los nnnos a comprar

una paleta?

Y se cansaban mucho los dfas y .
por eso se levantaban bien tarde.+
Pero nomas que mucha gente se
arrepintié y se cambibé mejor.

Es &sta con todo eso mugrero.’

. . . Nno la voy a comprar porque
somo!muchos en mi familia.

0 sea que est3 el bado en medio
de los cuartos. ) ,

iCémo era alltT la colonia?

0 sea que estd el bafio en medio
de los cuartos.,,
tLas casas estaban bonitas?

. . . para que estén gordos Yy
bonltos.



Construction

‘COMPLEX VERBS

Subjunctive

Periphrastic Future

Progressive

NEGATION

QUESTION FORMATION

Interrogatives

~

Intonation

COMPLEX SYNTAX
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Pagé/turn

17/15
18/11

16710

21/4

1873
20/1

2/10

20/5
1674
16/10

1571

14716
15717
15/19

15/13

16710

19710
21/4

20/1

18/11

»

Spanish/PA
Example

1 _ _ _ _
0 sea que est3 en medio de los
cuartos. )

Les mandd su mamd a que fueran

a agarrar botes : . . *

Pos yo creo que no ta voy a comprar

porque somos muchos en mi familia.
Le dijeron que fueran a agarrar

botes : &

Ya estamos empacando la ropa en
las maletsas. B )
Siete nifos estaban agarrando
comida para los patos.

Era un nifio que andaba jugando
y luego--

Pos claro, en el rancho no hay luz.
Pos no‘me dejas ver el retrato.

Pos yo creo que no la voy a
comprar .

lPor_qué iban los nifios a comprar
paletas?
lCudnto valfan las paletas?

tArriba de un cerro o dénde?
LCome era allfT la colonia?

lLas casas estaban bonitas?

?gs yo creo que no la voy a comprar
poEiQé somos muchos en mi familia.
Es ésta con todo eso mugrero.
te dijeron que fueran a agarrar
botes para que le fueran_a llevar
comida a los patos para gue estéen
ggfdos y bonitos.

Los mandd su mams a que fueran a
agarrar botes para que fueran a
Jlevarle comida a los_patos.

Pero con una condicion, que Si est3
buena €l sin o algo.
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